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Abstract—This research aims at investigating the collective 

imaginary of high school teachers regarding teenagers 

nowadays. It is based on the perspective that the school 

environment plays an important role in the process of emotion 

growth, and that this environment is highly affected by the 

teachers’ behavior. As an empirical psychoanalytical study, this 

investigation is composed of individual interviews with five 

teachers using the Drawing-Story with Theme procedure as a 

dialogical mediating resource. Transferential narratives were 

then written based on the clinical encounter and considered 

psychoanalytically, alongside the drawing-stories, allowing the 

perception of two affective-emotional fields, “naturally 

alienated” and “defensively alienated”. It is our understanding 

that these two fields might guide teachers to different conducts 

in regards to their young students, ranging from an equally 

alienated behavior in the classroom to attempts at closing the 

distance between them. 

 

Index Terms—Teacher, adolescence, collective imaginary, D. 

W. Winnicott, qualitative research. 

 

I. INTRODUCTION 

Investigation of current scientific literature shows us an 

expressive number of works on different social problems 

involving young people, such as drug and alcohol abuse [1], 

[2], early pregnancy [2], [3] and disturbing cases of 

self-aggression and suicide in this stage of development [4], 

[5]. 

If on one hand we consider these studies valuable, since 

they aim at producing scientific knowledge that favors the 

entrance of the young into adulthood, on the other we must 

worry about how many empirical studies treat adolescence as 

a “risk factor”, in the epidemiological sense: a situation that 

increases the changes of disease development. We are 

concerned about an exaggeration that might encourage 

discrimination against teenagers.  

Indeed, in a previously realized study in our CNPq 

research group, “Psychopathology, Psychoanalysis and 

Society”, based at University of São Paulo, with brazilians 

high-school students, we noted that they are used to 

supporting a paranoid imagination in relation to the 

experience of sexuality, as if it were something forbidden and 

worthy of punishment, what may be closely related to 

prejudiced way in which the society faces the teenagers 

sexuality. [6].  

It is our understanding, based on [7], [8], that the 
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emotional growth of a human being is anchored in his or her 

environment so that one of the ways for us to be able to face 

all these social problems involving teenagers is to generate 

scientific knowledge about the environment they live in. 

This study is focused, therefore, in what high school 

teachers have to say about their teenage students, given that 

the teachers play an essential part in this environment, even 

though they are not responsible for it [9], [10]. 

 

II. METHODOLOGY 

In our research group, we develop studies on prejudiced 

and discriminatory conduct that generates social anguish, 

based on [8]-[11]. We use the term “collective imaginary” to 

refer to symbolic manifestations, a group of ideas, emotions, 

beliefs and images that a set collective produces in relation to 

a phenomenon [12]. So, in this study, we investigate the 

collective imaginary of teachers regarding teenagers, aiming 

at understanding the unconscious affective-emotional layer 

from which it emerges. 

We understand that, through this study, it would be 

possible to produce scientific knowledge that could favor two 

social groups: 1) the group of teachers who deal daily with 

the young students; 2) the group of teenagers who are 

emotionally supported by their teachers and who benefit 

indirectly from interventions that are realized with them. For 

this research, we contacted a private school in the upstate of 

São Paulo. 

We conducted individual interviews with five teachers 

using the approach called “individual interview as an 

approach to the collective personality” [13]. It is a specific 

type of interview, articulated around the use of dialogical 

mediating resources, clinical approaches based on 

Winnicott‟s therapeutic consultations [14]. In his therapeutic 

consultations, the British psychoanalyst used to use the 

Squiggle Game, through which he and his patient used to do 

together random scribbles, on a sheet of paper, which could 

form a drawing. By means of this playful fits, he believed that 

the emotional communication of their patients, who could, in 

this way, approach distressing issues by a relatively relaxed 

mode.  

In this study with the same aim at facilitating emotional 

communication, we used the Drawing-Story with Theme 

procedure [15], asking the participants to draw “a teenager of 

present days”, and then to create a story about the picture they 

drew. 

After each interview we elaborated transferential 

narratives, which are a special form of registry, since the 

researcher relates not only what the participants said and did, 

but also his free associations and feelings that emerged from 

the clinical encounter [16], [17]. It is a methodological 
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strategy effectively used in several studies about collective 

imaginaries by authors such as [9], [18], [19] and others and 

that is tuned to the psychoanalytic method, which really 

emphasizes the personality of the researcher, that is, their 

counter transference feelings in the knowledge construction. 

All registries, constituted by the five drawing-stories of the 

teachers and by the five transference narratives that the 

researchers wrote from the experienced encounters, were 

psychoanalytically considered by the members of the study 

group following the procedure recommendations in [20], [21], 

which are rigorously based on the constitutive steps of the 

psychoanalytical method. Thus, making use of the main 

psychoanalytic techniques, that is, the free association and 

the fluctuating attention, the research team was impressed by 

the clinical material aiming at the production of the 

interpretative fields‟ emotional-affective sense, that we have 

understood as the logical-emotional determinants that 

produce the meanings of conducts adopted by the group of 

teachers.  

We produced interpretatively two fields of 

affective-emotional meaning: “naturally alienated” and 

“defensively alienated”. 

 

III. AFFECTIVE-EMOTIONAL MEANING FIELD 

Through psychoanalytical consideration of the clinical 

material, we noticed that all participants imagined 

contemporary youngsters as essentially alienated. Although 

all imaginative productions associated teenagers to a 

disconnection from reality, we were able to create two 

affective-emotional meaning fields, given that this juvenile 

alienation presented itself in connection with different 

beliefs. 

That being said, in the imaginative productions connected 

to the “Naturally alienated” field, teenagers‟ alienation 

corresponded to a central and natural characteristic of 

adolescence. To illustrate this point, we present the Fig. 1 and 

a piece of the transference narrative that was written by the 

researcher who made this interview: 
 

 
Fig. 1. No interaction. 

“When I asked Marcos1 to explain what he drawn, he said 

that the teenager in the picture represented the students he 

 
1 All names are fictitious as a way of preserving anonymity, according to 

Code of Ethics in Psychology. 

had had contact with during his time as a teacher. He then 

added: „I imagined him in a messy room, full of electronics, 

like a computer, MP4, electric guitar (that he doesn‟t play, 

but it‟s still there), and a ball under the bed, that he hardly 

uses… most of the time, he‟s secluded in his computer instead 

of interacting with people.‟” 

 

On the other hand, imaginative productions from the 

“Defensively alienated” field associate youth alienation to 

social pressure involving parents‟ expectations and peer 

pressure. From that perspective, teenagers‟ retracted behavior 

would relate to an emotional suffering associated to the 

feeling of submission. We selected the Fig. 2 and a part of the 

narrative written by the researcher that made this interview: 
 

 
Fig. 2. Difficult period. 

“After completing his drawing, Pablo said he had tried to 

represent a teenager picking up the „pieces‟ to move on with 

his life. He said that the teenager is often kept from being who 

he would really like to be: „How many artists have we not lost 

because they didn‟t have the chance to enjoy their talent, 

giving in to society, or even to their parents?‟ From this point, 

he started talking about his own teen years, often remarking 

that it was a difficult period, since he had to make important 

choices (about which carrier to follow, in which university to 

study…) without being truly prepared. He concludes by 

saying: „The reason for a teenager to spend most of his time 

with his head in the clouds is out of necessity.‟” 

 

IV. CONCLUSION 

Through this study we were able to notice that, in the 

imaginary of the studied collective, teenagers are seen as 

alienated individuals. For a part of this group, this alienation 

would be linked to their inability to relate to a rich reality 

(with sports, music, books), from which he would remain 

disconnected. For another part of the participants, alienated 

conduct would be associated to a defensive strategy teenagers 

use to face an impoverished world, that demands from them 

conformity to social expectations and submission above all to 

parental desires.  

It becomes clear, in this way, that while in the first group of 

imaginative productions teachers‟ imaginary represents a 

teenager putting to waste the rich world in which they live, in 

the second group it represents the opposite, an environment 

that is putting to waste all „the talent‟ teenagers have to offer, 

as highlighted by one of the participants. 
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It is our understanding that this duplicity in the 

participants‟ collective imaginary may sustain very different 

professional conducts in regards to their teenage students. We 

may consider, for instance, that a teacher aligned to the 

“naturally alienated” field, meaning they would believe 

there‟s nothing they can do to remove their student from a 

state of self-closing, might assume an equally alienated 

posture in the classroom, not trying to attract teenagers to the 

school reality. It‟s as if the teacher, identifying themselves as 

part of the rich world the teenager is ignoring, felt 

unburdened by the task of entering the „impoverished‟ 

universe inhabited by their students. 

In the same way, it is possible to imagine a teacher deeply 

aligned to the “defensively alienated” field might sensibly 

adopt the opposite conduct and try to get closer to their 

teenage students without triggering a defensive response. In 

this case, it is as if the teacher felt responsible for making 

teenagers‟ reality richer so that they might relate to it in a 

non-submissive manner. 

We come, then, to the conclusion that the investigation on 

the collective imaginary of teachers regarding their young 

students may provide us with means to reach a deeper 

understanding of their attitudes in the classroom, which 

might benefit not only a group of teachers but also the group 

of young people they share the school environment with. 
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