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Abstract—This article covers the topicality of the
implementation of information and communication
technologies in the process of future psychologists' professional
training. We have studied students’ attitude toward the
implementation of educational new forms and established the
type of students' learning motivation. The results of the
empirical research have indicated that students consider it
appropriate to implement online forms of learning in the
educational process. We have found out that part-time students
receiving the second education are more focused on mastering
professional knowledge and skills, and there are students who
are focused only on obtaining the higher education diploma
among full-time students. We have identified five groups of
obstacles that arise during the implementation of online
learning forms in  the educational process of
students-psychologists and three groups of development
resources that are necessary for the effective implementation of
the educational process in the online format. Thus, we see the
prospects for further research in the study of the level of digital
competence development among the University teachers of
psychological courses in higher education and their attitude
toward the implementation of information and communication
technologies in the educational process of future psychologists.

Index Terms—Students' learning motivation, information
and communication technologies (ICTs), information and
communication competence, media competence of future
psychologists.

I. INTRODUCTION

Ukraine, as the whole world, is currently experiencing
significant changes in all spheres of the society. These
changes are due to information and communication
technologys development and the global pandemic
COVID-19. We are increasingly observing the systematic
implementation of information and communication
technologies (ICTs) in our lives. This is caused by a number
of positive and negative factors. Technology development,
scaling of projects, cooperation between different countries,
and European integration has become a positive impetus for
the implementation of ICT in the professional and everyday
life of the society. However, negative factors were the first
signal for many Ukrainian experts to move to the online
space in their professional activities. Almost all countries of
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the world faced a forced transition to a remote format of work
due to the global pandemic (COVID-19) in the spring 2020.
Educational institutions switched to distance learning, and
the vast majority of them were not ready for it, as learning in
this way requires proper hardware, software, and a high level
of information and communication competence of University
teachers and students.

The market for psychological and educational services is
also gradually moving to the online format. Practical
psychologists not only conduct individual consultations with
the help of services and applications for video conferencing
(Zoom, Google Hangouts Meet, Skype, Bigbluebutton,
YouTube Live, Microsoft Teams, Skype, and messengers),
but they also organize webinars, master classes, trainings,
online marathons, psychological online quests and online
conferences, live broadcasts on Facebook or Instagram,
stories, informational and motivational videos for their
YouTube and Telegram channels, and comedy videos for the
youth network TikTok. Educational institutions or University
teachers in person create their own distance courses; record
video lectures; and conduct online trainings, seminars, and
conferences. In this way, professional activity allows one to
be more flexible; "move with the time"; work with clients
anywhere in the world; stay in touch; travel, move to another
city or country if necessary; and find work during epidemics
and pandemics. This global trend has already shown its
positive results and continues to develop systematically.

At the present time, one of the urgent needs of the
educational system is to train highly qualified and
competitive professionals who will be ready to work in a
constantly changing environment. Therefore, there is a need
for professionals to expand the diversity of the educational
process, intensify the cognitive activity of students, involve
modern learning formats, form the professional motives and
practical experience, expand their interests, and create clear
ideas about further professional activities taking into account
the latest trends. Thus, it is important to study the prospects
for the development of information and communication
competence of psychology students in accordance with
current trends in the market of educational and psychological
services and the type of learning motivation of future
professionals.

Il. LITERATURE REVIEW

Innovations in various spheres of human life have led to
the development of digital literacy, media competence, and
active implementation of ICT in the training of future
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professionals.  Studies examining the availability,
opportunities, and difficulties of using ICT in higher
education have gained popularity [1]; features and ways of
development of digital competence, digital literacy, and
digital culture of students [2], [3]; and scientists have
considered the main platforms and tools for modernization
and digitization of higher education [4].

Scientific researchers are interested in how ICTs affect the
training of students. Studies demonstrate that ICTs have a
positive effect on improving students' self-efficacy and
interest in the learning process [5]. They contribute to the
academic growth and improvement of digital knowledge and
skills, which will greatly help them in their future
professional activities. Currently, the policy of developing
possible schemes for implementation of innovative
technologies in education at the state level is gaining strength
[6].

The integration of ICT in the educational process requires
a high level of IC competence of all the participants. Thus,
O. Spirin defined 1C competence as the proven ability of one
to use in practice ICTs to meet one’s own individual needs
and solve socially significant, including professional,
problems in a particular subject area [7]. In turn, N. Morze
and A. Kocharian defined 1C competence as the ability of an
individual to use in practice ICTs autonomously and
responsibly to meet individual needs and solve professional
problems in a particular subject area or activity [8].
Additionally, V. Logvinenko believed that the IC
competence of the specialist is a set of competences in the
professional and computer-information fields of knowledge
that determine the readiness of a future specialist to carry out
professional activities and have the ability to perform
necessary actions in the informatization of the society [9].

Media education and media literacy of University teachers
and students are developing along with the implementation of
ICT in the training process [10]-[12]. Social media have a
special place in education. University teachers observe the
positive impact of social networks on the educational process
of students, but they note their reluctance to maintain public
accounts due to excessive intrusion into personal space. They
state that communication with colleagues through social
media is constructive and appropriate but is not such with
students [13].

The works of scientists involved in the creation of media
texts (for publications on social networks, websites, and
blogs), and determination of the relationship between the
components of media texts content, structure, features of
presentation and language design are crucial for the training
of psychology students [14].

However, all these achievements will be in vain without
the interest of the students in receiving high-quality
educational services, focus on further professional activities,
and the variability of today’s world. Obviously, along with
the study of innovations in education, we come along
research related to students’ learning motivation. Thus,
T. llyina singled out three types of students’ learning
motivation (orientation on knowledge, on mastering
professional skills, and on obtaining the diploma of higher
education) and developed the method of their diagnosis [15].
In her thesis, N.Pavlova observed that the content of
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students’ motivation at pedagogical Universities varies
depending on the training phase. Professional-pragmatic
motivation and cognitive-professional motivation appear
only among the students in the third and fourth years of study
[16].

Current research indicates that motivation has an impact
on not only students' academic performance [17], but also
their subsequent professional achievements [18].

At the same time, we have observed that motivation of
students is also connected with their competence in the field
of communication, which is especially relevant for future
psychologists, whose leading tool is communication with
clients. In turn, effective communication in the process of
large-scale digitalization of psychological services is an
important factor in the effectiveness of such activities and the
competitiveness of the specialist [19]. By contrast, studies
made by Romanian scholars [20] have demonstrated that
communication skills of the subjects of the educational
process have a great influence on the academic success of
students. Owing to the high level of their communicative
competence, University teachers provoke interest and
motivate students for new achievements.

Therefore, we see that the problem of ICT implementation
in the educational process and the study of the students’
motivation are relevant at present. However, there is a lack of
works related to the study of the role of motivation in the use
of innovative technologies in the training of future
psychologists. This situation has led to the topicality of our
research.

The aim of this article is to investigate the attitude of
psychology students toward the implementation of ICTs in
the process of their professional training in consideration of
the type of students’ learning motivation.

I1l. PECULIARITIES OF ICT IMPLEMENTATION IN THE
PROCESS OF FUTURE PSYCHOLOGISTS' TRAINING

The main task of higher education institutions is to train
specialists for life in the new conditions of the information
society. In turn, this causes the issue of curriculum
transformation; search for new forms, reformed methods,
technologies and tools for teaching or even new courses;
development of information and communication competence
of all subjects of the educational process; and implementation
of ICT in not only the formal but also the non-formal and
informal education.

These changes should be based on two main skills,
according to D. Halpern and his colleagues [21]: 1) the ability
to navigate the ever-increasing flow of information quickly
and separate the necessary information and 2) the ability to
perceive and apply the information obtained. Meanwhile,
such innovations require a high level of digital competence
and motivation of future psychologists to acquire
professional knowledge and skills.

The use of ICT in educational and professional activities
requires the students of psychology to have technical (digital)
knowledge and skills. Consequently, the digital competence
of the individual as a set of personal, technical and
intellectual (digital) skills is necessary for life in the modern
world [2], [3].
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However, Tracy M. Scull and his colleagues [22]
emphasize taking into account the motivational stage in the
development of students' digital competence and the
implementation of ICTs in the educational process to explain
all the benefits students will receive, for better, more
interesting training and further competitive professional
activity. Therefore, it is necessary to not only implement ICT
in the process of future psychologists training but also
develop students' competence in this way, with the prospect
of implementing new work forms in their professional
activities. Meanwhile, recent studies [5], [17], [18]
demonstrate that the implementation of ICT in the training of
future professionals develops their learning motivation and
encourages the mastery of new professional competences and
search for interesting forms of professional fulfillment.

There are many approaches to understanding the
phenomenon "motivation” in the psychological literature, but
they all can be divided into two areas: motivation as 1) a
dynamic formation, as a process and mechanism, and 2) a set
of certain factors that determine human behavior. Our study
was conducted in the second direction [15]. We are inclined
to believe that the motivation of students to study has three
factors: focusing on knowledge—it indicates a high cognitive
interest; focusing on mastering professional skills—it
demonstrates focus on mastering the profession and interest
in current trends in science and practice; focusing on
diploma—it shows the desire to obtain a diploma in the
formal acquisition of knowledge, the desire to find
alternative ways when passing exams and tests [15].

Thus, there is a need to study the attitude of psychology
students toward the implementation of ICTs in the process of
their training and establish the type of their learning
motivation.

IV. METHODOLOGY, RESULTS, AND DISCUSSIONS

A. Methodology

The empirical study was conducted in the period from
December 2020 to March 2021. We used the following
methods: conversation, observation, testing, surveys, and
methods of mathematical data processing (Pearson's
correlation coefficient). The study involved two samples of
respondents. The first sample consisted of full-time students
of third and fourth study years, in the Faculty of Psychology,
National Pedagogical Drahomanov University (Ukraing,
Kyiv), aged from 19 to 22 years (n = 88). The second sample
consisted of part-time students of second and third study
years, second higher education, bachelor's degree, Faculty of
Psychology at the National Pedagogical Drahomanov
University, aged 22 to 37 years (n = 36). All participants of
the research were offered "Methods of learning motivation
study at the University" by T. llyina [15], which includes
three scales: The "Acquisition of knowledge" scale shows the
desire to obtain important professional knowledge and
demonstrates the curiosity of students; the "Mastering the
profession” scale demonstrates the desire of students to
acquire the professional knowledge they need and form
professionally important personal qualities, skills, and
abilities; and the "Obtaining a diploma™ scale shows the
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desire to obtain a diploma during the formal acquisition of
knowledge.

Also, we created for students the questionnaire "Study of
the attitude of the student-psychologists toward the
implementation of ICTs in the process of their professional
training”. The questionnaire consisted of 10 questions.
Questions No. 1-6 are formulated by the Likert scale.
Questions No. 7-10 are open-type questions where
student-psychologists are offered to express their own
opinions.

1) Do you have technical skills to study online (register for a
course or a webinar, go to the webinar room, find the
necessary information on the internet, repost the
publication, or download the necessary file or video?
Assess the level of your media competence (where 1 = |
can do almost nothing, and 10 = | can perform all the
above-mentioned actions easily)?
Do you practice learning online? Evaluate the intensity of
its use (where 1 = | have attended some of the online
learning events several times, and 10 = | regularly attend
online events (courses, trainings, workshops, webinars,
conferences, etc.).
Do your university teachers teach online? What online
forms do they implement? Evaluate the intensity of its use
(where 1 = They sometimes send recorded versions of
lectures or workshops, and 10 = They regularly teach
online and create additional online courses and
information chats for each learning course).
Do you consider it expedient to implement modern online
forms (webinar, online marathon, online master classes,
etc.) in the process of psychology students' training?
Express your opinion (where 1 = | am not against the
implementation of ICTs in the educational process, and
10 =1 consider it necessary to implement modern ICTs in
the learning process and understand the opportunities and
prospects they open up for me).
Are you familiar with such modern forms of professional
activity of a psychologist as a psychological online quest,
online intensive or online marathon? Express your
opinion (where 1 = Yes, | know these phrases, and 10 = |
have experience in such formats).
Do you consider it appropriate to teach certain courses or
separate subjects in the format of a psychological quest,
online intensive course, or online marathon? Evaluate the
level of expediency (where 1 = I can try, and 10 = | fully
support this idea and understand its effectiveness for my
professional training).
What obstacles may arise during the implementation of
online format in the training of future psychologists?
What resources are necessary to bring in modern online
forms of education for students of psychology?
What study courses would be the most appropriate for the
usage of modern online teaching forms?
10)What study courses is online teaching categorically
unacceptable for?

Our individually designed questionnaire allowed
evaluation of the level of IC competence mastery by
student-psychologists at three levels (low, average, and high).
The low level of IC competence mastery (1-3 points) was
assigned to those students who do not have IC competence

2)

3)

4)

5)

6)

7)
8)

9)
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even at the level of an everyday user. The average level of IC
competence mastery was assigned to those future
professionals who are confident internet users and who try to
use their knowledge and skills in the learning process. We
have assigned the high level of IC competence mastery for
those respondents who are confident in ICT and who actively
use their opportunities in the process of obtaining
professional education and understand the prospects of this
activity in such a way.

The following results have been obtained through
respondents' psychodiagnostic testing, individually designed
questionnaire, interviews with students during the
questionnaire, and episodic, including non-standardized,
field observation of them during training (as a part of
teaching practice).

B. Type of Learning Motivation of Future Psychologists

In the framework of theoretical and empirical research, we
found out that the high level of motivation and interest of
students in the future profession is one of the resources for
the development of digital competence of an individual. We
suggested that the interest in studying and students’ attitude
toward the implementation of innovative forms and methods
in the educational process depends on the type of learning
motivation. Therefore, we diagnosed the type of students’
motivation (Fig. 1) with the help of "Methods of learning
motivation study at the University” by T. llyina.

Full-time students having the low level of motivation to
acquire new knowledge are typically focused on obtaining a
diploma of higher education, or they seek to postpone service
in the army (this applies to males). They are not interested in
learning; they do not do homework; and they do not learn on
their own. Future psychologists focused on acquiring
knowledge at the average level try to do all homework’s,
listen carefully to the lecturer, read additional professional
literature, and sometimes attend additional professional
online and offline events. In addition, student-psychologists
who have demonstrated the high level of motivation to
master new professional knowledge very conscientiously
perform all tasks are present at all classes and listen carefully
to the University teacher. They are very active during the
lectures and seminars; they ask many questions and read
additional professional literature. They practice informal and
non-formal education actively: They attend career
development courses (psychoanalysis, psychodrama, symbol
drama, cognitive-behavioral therapy, Gestalt therapy,
logotherapy, etc.) and participate in online and offline
conferences.

Future professionals focused on mastering professional
skills at the average level are active during seminars and
practical classes; they read additional literature and
sometimes attend professional events. Students showing the
high level of motivation to master professional skills are very
responsible while doing the tasks, are active during the
seminars and practical classes, and attend additional classes
of University teachers (optional classes and task forces).
They participate and conduct their own master classes and
trainings, organize online marathons, and start practicing
their professional activities during their study at the
University.
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Psychology students focused on obtaining the diploma at
the low level are more determined to get professional
knowledge and skills. At the average level, they are more
often determined to have a profession, but they are also
interested in the formal side of the matter.

Part-time students in second and third years of study
receiving the second higher education showed us the
following results (Fig. 2).

60% 1
50%
—
40%
OFocus on knowledge
30% 1 OFocus on profession
20% B High Level
10%
0%

Low level Average Level High Level

Fig. 1. The correlation of indicators among full-time students in
consideration of their learning motivation (in %).

50% 1

40% 1

OFocus on knowledge

30% 1

OFocus on profession

20% WFocus on diploma

10% 1

Low level Average level High level

Fig. 2. The correlation of indicators among part-time students in
consideration of their learning motivation (second higher education, in %)

Students having the low level of motivation to acquire new
knowledge are typically not interested in learning, but they
pursue personal goals by obtaining a second higher education
(several diplomas as a good status or the need to have
documentary evidence of their knowledge and skills). Future
professionals demonstrating the high level of focus on
acquisition of new knowledge and professional skills are
typically honest in the attitude toward learning and interested
in the latest trends in science and practice.

Students focusing on obtaining a diploma at the low and
average levels are more aimed at gaining professional
knowledge and skills. For students getting the second
education, orientation on a diploma at the high level may be
related to the need for a document certifying a person's
qualification level.

However, we used the Fisher’s angular transformation
criterion (¢ * Fisher's criterion), which is designed to
compare two samples on the frequency of the data of the
studied effect. It assesses the significance of differences
between percentages of two samples (full-time and part-time
students), which registered an interesting effect, namely the
dominant type of orientation (focus on obtaining the
document of higher education rather than professional
knowledge and skills).

We calculated that ¢ * = 2.623. Thus, we see that part-time
students receiving the second education are more focused on
mastering professional knowledge and skills, and among
full-time students there are those who are focused only on
obtaining a University diploma. Thus, we can conclude that
such students will not be interested in implementation of
ICTs in the training of future psychologists because they
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have a low cognitive interest in the future profession and are
focused on obtaining a higher education diploma.

C. Analysis of the Attitude of Student-Psychologists
toward the Implementation of ICTs

Later, we investigated the level of digital competence of

students and found that a vast majority of students (90%)
have the necessary technical skills to study online (Fig. 3).

HLow level
OAverage level

OHigh level

Fig. 3. Indicators of the development level of IC competence among
student-psychologists (in %).

The high level (56%): Students know how to use social
networks and have a good mastery of messenger
functionality; they know how to work with a webinar room,
online learning platforms, and cloud storage.

The average level (8%): Students use social networks and
messengers, but they are not familiar with all their features;
they know how to work in webinars and use cloud storage but
often have problems with online learning platforms.

The low level (16%): Students often have questions about
the functionality of social networks and messengers and
webinar rooms; they are typically not even familiar with
learning platforms and cloud storage. These results indicate
the formation of basic technical knowledge and skills for
learning in modern online formats.

Also, we investigated the possible correlations between the
types of learning motivation among psychology students and
their level of information and communication competence
using Pearson’s correlation coefficient.

The results indicated that there is a direct relationship (rxy
= 0.751715 and rxy = 0.698084) between the level of IC
competence of student-psychologists and the focus on
obtaining  professional knowledge and  mastering
professional skills. This means that the higher the level of IC
competence of a future psychologist, the higher the level of
his/her focus on mastering knowledge and professional
skills.

In turn, we investigated the inverse relationship (rxy =
—0.69604), which states that the lower the level of IC
competence of students, the higher the level of their
orientation to obtain a higher education diploma. Thus, we
can conclude that students focused on acquiring professional
knowledge and skills are more interested in implementation
of ICT in the educational process than students who only
want to obtain a higher education diploma. First, we assume
that this is due to the fact that such students clearly
understand that the quality of education will change
significantly for the better, and they are aware of the
prospects that ICTs open up for them in the professional
environment. Second, it allows teachers diversify the training
material, which in turn increases the interest in the future
profession.

However, all students consider it appropriate to implement
modern online forms in the educational process. They
associate it with the constant development of information
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technologies; the demands of the modern market of
psychological services; convenience and time savings; and
the ability to meet global trends and be competitive, be active
in science, be mobile, develop professional skills, work with
prominent practitioners from around the world, and study in
several Universities or on two specialties at the same time.

Training in this way is especially effective during periods
of abnormal weather, poor functioning of heating systems in
educational buildings and dormitories and in a global
pandemic (COVID-19), or seasonal epidemics of influenza
and other diseases. Such innovations are especially relevant
for part-time students, because studying in this way gives
them the opportunity to get an education without attending
University (in their place of residence or work), which in turn
significantly saves money on rent for the study session, travel,
vacation without pay, etc.

At the same time, we investigated whether University
teachers of psychological courses use modern ICT in the
training of future psychologists. Thus, according to students’
comments, 60% of teachers use ICT—they conduct webinars,
workshops, offer students' video courses, video lectures;
recommend watching movies that illustrate aspects of the
topic being studied; prepare learning subjects on the
platforms Moodle and Prometeus; record lectures and teach
on YouTube. However, this activity takes place at different
levels (Fig. 4).

From the diagram, in the figure, we see that only 15% of
University teachers use many innovative forms of learning;
25% of University teachers conduct webinars, workshops
and share links to resources that cover a topic or a course; and
60% of University teachers only share the work results of
their colleagues. According to the students, modern forms of
online learning can be implemented at all courses. For
theoretical courses, it is advisable for one to use video
lectures, webinars, and chats in messengers. Practical courses
require online conferences, psychological quests and
marathons, workshops and trainings, online intensives,
sometimes entire video courses, and information chats.
However, it is important to have a certain percentage
(approximately 30%) of classroom classes as well.

HLow level

OAverage level

OHigh level

Fig. 4. Indicators of University teachers' use of ICTs in the training of future
psychologists (in %).

After that, we assessed the awareness of
student-psychologists in modern forms of implementation of
the psychologist's professional activities in the online space.
Sixty-five percent of student-psychologists are familiar with
such modern online forms of work as psychological online
quest, online intensive, and online marathon. They consider it
appropriate to teach certain topics or courses in this format.
However, only 10% of University teachers use online
marathons in the process of teaching students, but they do not
conduct quests and intensives.

These results indicate a sufficient level of awareness of
students in the latest trends in the market of psychological
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services. We identified five groups of the obstacles that can

prevent all subjects of the educational process to work online

after analyzing students' judgments:

1) lack of proper technical support (educational institutions,
dormitories, and University teachers and students);

2) low motivation of university teachers to master modern
trends and new forms of professional activity;

3) low cognitive activity of students;

4) low level of digital competence and communicative
media competence of university teachers; and

5) low level of digital literacy of student-psychologists.

From the results of the students' survey, we have identified
three groups of the development resources that will help to
improve the training of future professionals with the
implementation of ICT:

1) proper technical equipment (University and dormitories);
2) good work of the management of the institution; and
3) interest of teachers and students.

Our analysis also demonstrated that 92% of students are
additionally engaged in self-education, which, in turn,
demonstrates students' interest in learning, and they focus on
further professional practice (Table I).

Summing up our research, we can state that students
consider it appropriate to implement modern online forms of
learning (ICTs) in the training of future psychologists.
However, only 56% of students have the high level of
development of technical (digital) knowledge and skills to
learn in this way. Additionally, only 30% of university
teachers practice teaching online at the average and high
levels. Ninety-two percent of students of psychology practice
information education, and 50% of students additionally
study online. Thus, we can conclude that the implementation
of ICTs in the training of psychology students will help them
to develop digital competence, increase their learning
motivation and interest in future profession.

TABLE |: SELF-EDUCATION OF STUDENT-PSYCHOLOGISTS

Type of activity Quantity in %
Learning online 50%
Reading additional professional literature 90%
Attending additional lectures 83%
Attending additional workshops 49%
Attending trainings and workshops 76%
Attending psychology and personal growth festivals 54%
Participation in conferences 29%

Participation in online events 43%

Study at courses on a certain psychological approach 9%
(psychoanalysis, psychodrama, symbol drama, Gestalt
therapy, cognitive-behavioral therapy, logotherapy,
etc.)

Attending webinars and workshops online 41%

27%

Participation in highly specialized online conferences

V. CONCLUSION

The results of the theoretical review indicated that the
current stage of the development of education requires the
implementation of ICTs in the educational process of future
psychologists. Such innovations develop students' digital
literacy and increase their learning motivation as well. Today,
the most effective and well-known forms of ICT
implementation in education and psychological practice are
webinars, online workshops and trainings, psychological
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quests, intensive and online marathons, video lectures, video
courses, online conferences, etc. Learning in this way allows
you to provide theoretical material, develop professional
skills, and increase students' interest and learning motivation.

The results of the empirical study indicated that part-time
students receiving the second education are more focused on
mastering professional competences, and a third of full-time
students are focused only on obtaining a higher education
diploma. Thus, we can conclude that such students will be
less interested in implementation of ICT in the training of
future psychologists because of a low cognitive interest in the
future profession, as they are focused on obtaining a
document as evidence of higher education.

According to the results of the study, we found that
students consider it appropriate to implement modern online
forms of education in the training of future psychologists.
Fifty-six percent of students have the high level of
development of the necessary technical skills to study online.
Ninety-two percent of student-psychologists practice
self-education, and 50% of students study online additionally.
Thus, the obtained results indicate a sufficient level of digital
competence formation of students to study in the new format,
the high level of awareness in modern world trends in the
market of educational and psychological services, and a
positive attitude toward the implementation of ICTs in the
process of their training. However, using Pearson's
correlation coefficient, we found that students of psychology
focused on acquiring knowledge and professional skills are
more interested in implementation of ICTs in the educational
process than students who only want to obtain a higher
education diploma.

We have also identified five groups of obstacles that arise
during the implementation of ICT in the training of
psychology students:

1) lack of proper technical equipment,

2) low motivation of university teachers,

3) low cognitive activity of students,

4) low level of media literacy and communicative media
competence among university teachers, and

5) low level of media competence among students.

We distinguish three groups of development resources that
are necessary for the effective implementation of the
educational process in the online format:

1) proper technical equipment,

2) good work of the management of the institution, and

3) high level of motivation and leadership skills of
University teachers (assertiveness, active life position,
self-confidence, sociability, tolerance to new experiences,
willingness to take risks, high adaptability, etc.).

Thus, the implementation of ICTs in the training of future
psychologists will help them to develop information and
communication competence and master the latest trends in
psychological science and practice. It will also increase their
motivation and interest in future professions and help to find
interesting areas for professional fulfillment.

The limitation of our study is the lack of information about
the level of IC competence development among University
teachers of psychological courses and their attitude toward
the implementation of ICT in the educational process of
psychology students. After all, University teachers are active
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subjects of the educational process; they can both promote
and resist the implementation of the latest learning
technologies. We see prospects for further research in the
study of the development level of digital competence among
university teachers of psychological courses in higher
education and their attitude toward the implementation of
ICTs in the educational process of future psychologists.
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