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Abstract—The Covid-19 pandemic has made face-to-face
learning unable to take place in class. Therefore, ICT from
various platforms is the main choice that must be used,
especially in Indonesian language learning for junior high
schools. However, the efforts to improve the professionalism of
Indonesian language teachers in utilizing ICT for online
learning have not been carried out. This study aims to describe
1) the learning tools that utilize ICT, 2) the use of ICT in
learning, and 3) the obstacles to the using of ICT in Indonesian
language learning at the junior high school level in Buleleng
Regency, Bali. This research method is descriptive qualitative.
Data collection techniques were carried out using observation,
interview, and documentation study techniques. The data were
analyzed with the principle of TPACK used in learning. The
results show that 1) learning tools that utilize ICT contain
components that are integrated with internet technology, 2)
ICT in Indonesian language learning at the junior high school
level is used to deliver assignments, explain concepts, discuss,
and evaluate learning, 3) the obstacles in utilizing ICT by
Indonesian language teachers, among others, students lack
enthusiasm for learning, poor internet network, and some
students are not skilled yet in using applications/technology.
Theoretically, this study has an implication to second language
learning, especially on Indonesian language using TPACK
principle, both in school and higher study level.

Index Terms—ICT utilization, Bahasa Indonesia, junior high
school, buleleng, TPACK.

I. INTRODUCTION

The COVID-19 pandemic as a global disaster was
announced by WHO in January 2020 and since then, the
Covid-19 pandemic has widely become a concern for
countries in the world, including Indonesia. The Covid-19
pandemic has changed all aspects of life and this virus is
expected to end until 2030 as stated by the United Nations in
the UN Sustainable Development Goals (SDGs). One of the
impacts is that many countries have decided to eliminate
face-to-face learning in the field of education (teaching) to
prevent the virus from spreading more widely.

Similar to the policies of other countries, Indonesia has
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also made emergence remote teaching (ERT) decisions since
March 2020. ERT is a newly emerging sub-paradigm that
possesses characteristics and challenges differs from
traditional online learning [1] Based on this decision,
teachers, and students, especially in learning the Indonesian
language and literature are directed to use information and
communication technology (ICT), either synchronous or
asynchronous. Synchronous learning environments provide
real time interaction, which can be collaborative in nature
incorporating e-activities. Asynchronous environment are
not time bound and students can work on e-activities on their
own pace [2].

The Covid-19 pandemic has forced teachers and students
to study online. This rapid and sudden change has caused
teachers, especially Indonesian language teachers in
Buleleng Regency, Bali, Indonesia, to be worried about their
technological professional competence and effectiveness in
learning [3]. This is inseparable from the condition that
teachers in the field of Indonesian language studies do not
have professional technological competence yet. In that
context, the utilization of technology has not been maximized
and evenly distributed in the country [4]. The facts in the
field show that the skills of Indonesian language teachers in
applying ICT in writing learning are still low [5].

Online language learning by utilizing ICT has different
characteristics compared to offline language learning. Online
learning (TPACK) will run well if teachers can use
technology, pedagogy, and well-balanced content knowledge
in learning [6]. In this context, there are basic linguistic skills
(content), pedagogical, and technology aspects that should
not be lost in the process of organizing learning. In this
context, the TPACK aspect must be the main concern of
teachers in the field of Indonesian language studies in
teaching when using ICT. The use of TPACK (Technological
Pedagogical Content Knowledge) maximally is able to
support and make the learning process more comprehensive
[6]. In addition, language learning by utilizing ICT will
increase cognitive load, (2) student engagement, increase
student active learning, add new vocabulary, and save time
[7]. In connection with this concept, an important question
that arises is "what is the teacher's competence and the
tendency of teachers to teach themselves of digital
competencies that are able to make themselves professional
(masters) and how effective are they in learning?" [8]. This
statement becomes important to be explained and studied
scientifically.

The fact that shows the limited (low) ability of Indonesian
language teachers in using ICT in learning with the urgency
of using ICT in distance learning as described above is an
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important problem that must be solved. Therefore, it is very
important to know the efforts made by the teachers of
Indonesian language subject at junior high school in
Buleleng Regency in teaching by utilizing ICT as well as
their preparations in preparing learning tools, the process of
applying the TPACK, evaluation or feedback and at the same
time the interaction that teachers do in learning.

ICT creates a learning environment that is highly
supportive to learners in the classroom. Many countries have
integrated ICT as an effective tool in education
administration in many fields of science. Information and
Communication Technology (ICT) is an important part of
education. Several meta-analyses have shown that ICT can
improve learning [8]. There are three principles that can be
taken into account in using ICT in learning, namely
Cognitive Load, Student Engagement, and Active Learning
[9].

In teaching online, ICT is essential. It is not only as a
background but also as a context for instruction in teaching
[10], [11]. ICT is believed to be able to guarantee the
sustainability of education. [5] The supporting factors are
caused by the role of ICT which is able to give accesibility,
flexibility, and innovation in learning. ICT is used to collect,
store, download, process, analyze, and disseminate
information. Moreover, ICT has been able to change the
method, content storage, content packaging, and content
delivery as a new paradigm in learning [5].

Lie et al. [6] stated that during Covid-19 pandemic era,
many teachers do online learning or emergence remote
teaching (ERT) by using various learning management
system (LMS). Emergency remote teaching (ERT) is a
temporary shift of instructional delivery to an alternate
delivery mode due to crisis circumstances. It involves the use
of fully remote teaching solutions for instruction or education
that would otherwise be delivered primarily face-to-face and
that will return to that format once the crisis or emergency
has abated. The primary objective in these circumstances is
not to re-create a robust educational ecosystem but rather to
provide temporary access to instruction and instructional
supports in a manner that is quick to set up and is reliably
available during an emergency or crisis [12].

Indonesian teachers have used learning management
system (LMS) for teaching during Covid-19 pandemic era.
Some LMS used in ERT among others are Google Classroom,
Zoom, Skype, WhatsApp, Moodle, Google Meet, etc.

There are two perspectives from students during their
engagement in online learning, they are positive and negative
perspectives. Loh et al. [13] found that it is very convenient
that by the flexibility in learning, students achieve progress at
their own pace. However, there are also some students who
view online learning negatively, as in the low usage of
teamwork, no humanist interaction, self motivation problem,
low internet signal [13], [14], limitation in material
presentation, and difficulty in creating interaction [15].

Lestiyanawati [16] studied the strategies and problems
experienced by teachers in e-learning during Covid-19
pandemic era. The result of the research showed that teachers
have used the online chat and video conference strategies and
combined them. Furthermore, the result also showed that
teachers have 6 problems in online learning, such as (1) the
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inability in accessing technology, school facility in
supporting e-learning, difficulty in explaining lesson high
material, limited access of students’ internet, unsupported
students’ parents economy to the learning, and support
system from students’ parents. Other previous relevant
researches [5] indicated that school level teachers use ICT in
writing learning according to their needs, such as 1)
providing writing learning materials, 2) looking for text
models, 3) asking students to find writing material, 4) finding
a text model, 5) finding writing material, and 6) conducting
an assessment of students’ writing.

Il. RESEARCH METHOD

A. Research Design

This research is qualitative research using a descriptive
approach. The researcher describes the result of the research
using words/phrases/sentences, without statistic data.

B. Subject and Object

The subjects of this study were Indonesian language
teachers who teach at the junior high school level in 8
sub-districts of Buleleng district, Bali, Indonesia. The
number of teachers is 25 people. The object of this study was
ICT Utilization in Indonesian Language Learning at the
Junior High School Level in Buleleng Regency, Bali.

C. Data Sources

The research data source is the documentation study result
of learning tools used by the teachers. The learning tools
studied were lesson plans, teaching materials, learning media,
student activity sheets, and assessment instruments. In
addition, other data sources are the observations results of the
ICT use in online learning. The results of the interviews were
used to clarify the teacher's comments on the learning tools
and the process of using ICT in online learning.

D. Data Collection Technique

1) Documentation study method

This documentation study method is used to examine the
components of learning tools that contain the use of ICT,
such as lesson plans, teaching materials, learning media,
student worksheets, and assessment instruments.

2) Interview method

The interview method in this study is an semi-structured
interview method. A semi-structure interview is open,
allowing new ideas to be brought up during the interview as a
result of what the interview says. Semi-structure interview
employs a blend of closed-and open-ended question [17]
Interviews were conducted with teachers regarding online
learning tools, the process of using ICT for online learning,
and obstacles in using ICT for online learning during the
Covid-19 pandemic.

In collecting data, the researchers applied the ethics, such
as delivered the research aim openly to the participants, did
not force the participants to give the data, did not reveal the
participants private data, and the data were presented in
accordance with the participants information.

3) Observation method
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The observation method is used to observe directly the
process of using ICT by Indonesian language teachers in
online learning. Researchers joined online classes organized
by teachers, such as Google Meet, Google Classroom, and
WhatsApp Groups used by teachers.

E. Data Collection Instrument

The research instruments are Documentation Study,
interview, and observation guidelines. The documentation
study guide was used to collect data on whether or not there
was a written statement on the use of ICT in lesson plans,
teaching materials, learning media, student worksheets, and
assessment instruments. Observation guidelines were used to
collect data related to the process of using ICT in online
learning, including 1) is ICT used as a tool to deliver learning
materials online?, 2) is ICT used as a tool to conduct online
assessments?, 3) is ICT used to find learning materials
online?, 4) is ICT used to find text models? The interview
guide contains key questions regarding the use of ICT in
online learning.

F. Data Analysis Technique

The data analysis technique of this research follows the
flow of data analysis techniques: 1) Data Collection
Techniques, 2) Data Reduction Techniques, 3) Data
Presentation Techniques, and 4) Conclusion Drawing and
Verification Techniques [18].

The data of this research include data on learning tools that
utilize ICT in online learning, learning processes that utilize
ICT, and the obstacles experienced by teachers in utilizing
ICT in online learning. After the data are collected, the data
are reduced based on the problem. After that, the data is
described in accordance with the principles of preparing
learning tools presented by the 2016 Minister of Education
and Culture Regulation, covering SKL (Graduate
Competency Standards), Content Standards, Process
Standards, Assessment Standards, Core Competencies and
Basic Competencies. Meanwhile, the learning process data
on the use of ICT is described according to the TPACK
principle.

G. Checking the Validity of the Findings

The validity test of the data in this study uses data source
techniques and triangulation methods. The source of
triangulation data comes from the results of interviews with
teachers, document study data, and the process of using ICT
in online learning, and the TPACK principle presented by
Koehler, Mishra, & Cain [19].

In analyzing data, the researchers used triangulation
technique based on the data results of observation and
interview, references, and the researchers’ interpretation.

I1l. RESULT AND DISCUSSION

A. Result

This study involved 25 Indonesian language teachers at the
junior high school level in Buleleng Regency, Bali.
Indonesian teachers use the 2013 curriculum. In the 2013
curriculum, Indonesian language teachers teach various
genres of texts, such as negotiating texts [20]. This article
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describes (1) the characteristics of learning tools that utilize
ICT, the use of ICT in Indonesian language learning, and the
obstacles faced by Indonesian language teachers in utilizing
ICT in online learning.

1) The characteristics of learning tools utilizing ICT in
language learning

Learning tools have a very important role in learning.
Learning tools as directions regarding the ongoing learning
process, including the outcomes targeted by the curriculum.
Since learning tools are very important, the state of the
Covid-19 pandemic does not prevent teachers from planning
before teaching. The planning or learning tools are lesson
plans, teaching materials, learning media, LKPD (students
worksheets), and assessment instruments.

Learning devices that use ICT during the pandemic have
been made by Indonesian language teachers. Based on a
review of the document, learning tools that utilize ICT in
learning can be described as follows.

First, Lesson Plans that utilize ICT in learning generally
have several characteristics. The characteristics in question
can be grouped into two parts, namely 1) the Structure
Section and 2) the Content Statement Section.

The Lesson Plans using ICT has a structure: 1) Delivering
Core Competencies and Basic Competencies, 2) Learning
Indicators, 3) Learning Objectives, 4) Learning Methods, 5)
Learning Steps, 6) Learning Tools and Media, 7) Learning
Resources, and 8) Learning Assessment. The structure of the
lesson plans arranged by teachers of Indonesian language
subjects in Buleleng Regency is guided by the 2016 Minister
of Education and Culture Regulation which includes SKL
(Graduate Competency Standards), Content Standards,
Process  Standards,  Assessment  Standards, Core
Competencies, and Basic Competencies.

In the content/ subject matter section, lesson plans that
utilize ICT in learning contain various platforms, such as a
gamified learning platform (Quizizz), Social Media Platform
(WhatsApp, Youtube, Instagram, Tiktok), a free blended
learning platform (Google Classroom), Google video
communications service (Google Meet), and Google web
apps (Google Forms).

The various names of the platforms were written in the
structure of the lesson plans, such as learning objectives,
tools and media, learning steps, and assessments. The lesson
plans made by the teachers displayed a link of Google Form
Student Attendance. The Google application was used by
teachers to check/record student attendance. Other than the
Google Form at the beginning of the meeting, the teacher also
wrote a YouTube link. The YouTube link contained Personal
Letter teaching materials. In addition, the Lesson Plans also
displayed the use of Google Classroom as an online learning
medium as described in the syntax.

Besides the learning syntax, the statement of the use of
ICT in the lesson plan structure was also read in the
assessment component. In this learning tool, the teacher used
the Google Form application to measure students'
knowledge.

Second, Indonesian language teaching materials at the
junior high school level include a variety of text-genres.
Genre-text materials for class VII include descriptive text,
procedure text, fantasy text, observation report text, personal
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letter, fable text, and folk poetry. Meanwhile, the text
materials for class VIII include news texts (motivating),
advertisement texts, slogans, posters, exposition texts,
explanatory texts, review texts, drama texts, and persuasion
texts. The last, genre-text materials for class IX, include
report text (experiment), speech text, short story text,
response text, discussion text, and inspirational text. The
various genres of these texts have been determined by the
Ministry of Education and Culture, Indonesia [20].

The development of teaching materials arranged by
Indonesian language teachers came from various sources. In
developing these teaching materials, teachers also took
advantage of technology and the internet (ICT). Various
materials source taken from the internet were chosen by
Indonesian language teachers in developing their teaching
materials. The teaching material sources were taken from
various platforms, such as blogs, YouTube, and Ruang guru.

Third, in addition to lesson plans and teaching materials,
learning media created by Indonesian language teachers also
utilized ICT (platforms/applications). Learning media that
utilized ICT created by teachers can be grouped into two
categories, namely 1) learning content media that supports
teaching materials and 2) learning media as a channel or
mediator to deliver content.

The characteristics of learning media content utilizing ICT
arranged by Indonesian language teachers are 1) contains
basic competencies and learning objectives, 2) provides
instructions for students in using learning media, 3) conveys
material descriptions supported by online links accessible by
students, such as flipbooks, YouTube links, etc., 4) uses
animated pictures taken from the internet, 5) inserts videos
and sound recordings, either by submitting a link or pasting
the video and sound on the learning media and 6) delivers
learning resources from the internet.

Meanwhile, the content is mediated by online media from
various platforms by utilizing maximally media features,
such as 1) Social Media Platforms like WhatApps, Instagram,
YouTube, 2) a free blended learning platform (Google
Classroom), and 3) Google video (Google Meet).

Fourth, The Student Worksheets (LKPD) learning tool of
Indonesian language teachers in Buleleng Regency during
the Covid-19 pandemic also integrated ICT. As the function
of the LKPD as a student training or activity tool in learning,
the LKPD made by the teacher that integrates ICT has several
characteristics. LKPD contains KD (Basic Competence) and
learning objectives. The material descriptions and exercises
are supported by pictures and illustrations from the internet.
The questions on the LKPD are equipped with material links
to answer questions. The practice questions in LKPD have
HOTs characteristics. Fourth, LKPD contains links for
collecting assignments, such as Google Drive.

Fifth, The last learning tool arranged by Indonesian
language teachers is an assessment instrument. Assessment
instruments are very important to be created by teachers. In
connection with emergent remote teaching (ERT) due to the
Covid-19 pandemic, teachers also made online assessment
instruments. Based on the document review of the teachers’
assessment instruments, they have several characteristics.
Some characteristics of the teachers' assessment instruments
are the questions were made conventionally, but distributed
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through online media. Assessment questions were
photographed or made into PDF format. In this case, the
assessment instrument was a sheet of paper uploaded through
a platform, such as WhatsApp or Google Classroom. Second,
the questions were integrated with a question maker
application link, such as Google Form and Quizizz. Question
links in the application were distributed through media
platforms, such as WA and Google Forms.

2) Utilization of ICT in Indonesian language learning

Indonesian language learning at junior high school level
uses the 2013 curriculum. In the 2013 curriculum, students
study various genres of texts, such as Procedure Text,
Persuasion Text, Advertisement Text, Observation Report
Text, etc. The basic competencies of each text always go
hand in hand between Knowledge and Skills Basic
Competence. Hence, the learning of each text is always
inserted in the Structure and Language Knowledge Basic
Competence and Skills Basic Competence, such as
presenting or producing certain texts. In the context of
achieving Basic Competence and the Covid-19 pandemic
situation, teachers have utilized technology and the internet
in their learning process.

Based on the study of learning tools documents, interviews,
and online learning observations, the use of ICT by teachers
can be made into two categories. The first category is the use
of ICT with various platforms in Indonesian language
learning, and second, the use of ICT with few platforms to
support Indonesian language learning.

a) Utilization of ICT with various platforms

Utilization of ICT with various platforms means the use of
various platforms used by Indonesian language teachers in
one or more online meetings.

In one online learning meeting, Indonesian language
teachers used various platforms, such as WA, Google
Classroom, Google Meet, YouTube, and Google Form. The
use of these various platforms was adjusted to the
characteristics of online media. In starting the lesson, the
teachers delivered information through WhatsApp media in
connection with the activities agenda that would be carried
out in the lesson. The information conveyed includes
uploading material in Google Classroom or learning
implementation through Google Meet. Based on the
observations, the teachers explained that the sequence of
learning carried out included providing information through
WA, followed by reading material in Google Classroom, and
continued with confirming activities in Google Meet.
Utilization of the three platforms was carried out in one
meeting in a period time of 3 lesson hours (3 x 40 minutes).
In connection with the use of ICT, the teachers had
previously carried out lesson plans as regulated in the lesson
plans. In this category, teachers set the expiration time of
Google Classroom and the time to enter Google Meet. In this
online meeting, the teachers stimulated students with
questions for students to answer and the students also asked
questions regarding the misconceptions of the material in
Google Classroom.

The various uses of ICT in learning were also carried out
by teachers in two meetings. At the first meeting, the teachers
uploaded the material and questions to Google Classroom,
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then the students read and answered the questions. At the
second meeting, the teachers and students met online through
the Google Meet Platform. In this meeting, the teacher and
students conducted discussions regarding the previous
material. Researchers observed that in Google Meet, the
teacher's teaching skills were visible, such as recognizing
student names, asking questions in turns, controlling students
if they were not focused/concentrated, and also
understanding students who joined in and out of the virtual
class because of the bad internet network.

The use of Google Classroom and Google Meet by
teachers when teaching was also integrated with learning
content selected by teachers from social media platforms,
such as YouTube. In Google Classroom, the teachers
uploaded a YouTube link and students accessed the link. The
material was then read by the students to strengthen their
understanding related to the reading text.

b) Utilization of ICT with unvaried platform

The use of ICT with unvaried platforms means the use of
ICT by teachers in learning only utilizing one platform, such
as WhatsApp (WA). Based on the observation and interview
data, teachers who used WA as an online medium in teaching
were characterized by certain traits, such as the students
being constrained by internet signal/network so the WA
application was the media chosen to be used in teaching. In
addition, the use of WA was caused by the limited skills of
using other online media by students, especially grade VII
students. Their experiences using Google Classroom or
Google Meet were limited. The use of WhatsApp in learning
included three functions, namely 1) conveying learning time
information, 2) delivering material and assignments, 3)
giving input or feedback.

Even though using WA, the teachers said that the learning
could run effectively. It was due to the good use of WA by
the teachers. First, the teachers made groups or WA Groups
per class so that communication between students and
teachers could run well. Second, provided the opportunity to
ask questions individually or in groups via WhatsApp video
calls for students who have not understood the material.
Third, distributed written material, followed by sending
voice messages (voice notes) to emphasize important parts of
the material or important parts of activities that students must
do. Fourth, delivered learning media in the form of videos
that can strengthen students' understanding. Fifth, always
gave feedback in the WA group so that students knew their
learning outcomes.

3) Obstacles in utilizing ICT in Indonesian language

learning

Online Indonesian language learning in Buleleng Regency,
Bali, Indonesia has run well. However, there are several
obstacles faced by the Indonesian language teachers. The

obstacles are closely related to 1) students'
enthusiasm/motivation in online learning, 2) network
constraints, and 3) students' fluency in using

applications/platforms. These constraints are described as
follows.

a) Some students’ learning enthusiasm was low

In general, the students had an enthusiasm for learning.
They were present in online learning. They also listened to or
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read the material presented by the teacher. However, there
were some students who had low enthusiasm for learning.
The low enthusiasm of some students was caused by their
environment, such as in a conducive family environment.
They did not get attention from their parents because their
parents were busy working.

b) Network constraint

The students who joined the online learning during the
Covid-19 pandemic era in Buleleng Regency, Bali, came
from various areas or villages.

The smoothness of the internet network was still a problem
for the continuity of online learning, especially on the
synchronous learning. This condition caused the teacher to
held the asynchronous learning more frequently.

¢) Student skills in using online learning media

Based on the interviews with teachers, some seventh-grade
junior high school students still had problems in operating
Google Classroom, Google Meet, and YouTube. Their
parents as companions also did not understand the use of
online media. Due to these obstacles, teachers used WA
media in learning because it was easier (user-friendly) for
students to use. However, the researchers found that this
problem was only found in a few (3-4 people) students in one
school.

B. Discussion

ICT is believed to be able to guarantee the continuity of
education. [5] The supporting factors are caused by the role
of ICT which is able to give accesibilty, flexibility, and
innovation in learning. ICT is used to collect, store,
download, process, analyze, and disseminate information.
Moreover, ICT has been capable to change method, content
storage, content packaging, and content delivery as a new
paradigm in learning [21]. Technology and the internet are
very important in today's education, especially in language
learning. ICT can improve the quality of language learning
because it provides access to collect materials, interact
widely, and conduct assessments [21].

The use of ICT in learning in schools has a good influence
on teachers in the future. Some of these good influences can
be seen in the teacher's role, learning methods, or teacher
assessment methods. The role of the teacher has shifted from
the teacher as a knowledge center to the role of moderator
and facilitator; the mentors to support the success of student
development.

The success of the implementation of online language
learning is largely determined by careful planning from the
teachers. This is supported by the results of Hung's research
[22]. He stated that when a teacher is very good at preparing
lesson plans and displaying them will support the
implementation of learning.

Learning planning by Indonesian language teachers in
Buleleng Regency, Bali, Indonesia is in the form of learning
tools. These learning tools are a number of materials, tools,
media, instructions, and guidelines that will be used in the
learning process [23]. Learning tools are very important for
teachers because 1) they serve as guidelines in teaching and
learning activities in the classroom, 2) serve as administrative
equipment for increasing professionalism, and 3) make it
easier for teachers to teach [24] and are able to improve their
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learning practices in the classroom[25]. The learning tools
made by Indonesian language teachers in Buleleng Regency
have shown the characteristics of 21%century learning
planning. The learning tools made by Indonesian language
teachers have shown the ability to choose and apply ICT. The
characteristics of 21st century teachers are needed to have
the skills of learning content mastery that is integrated with
technology [26], [27]. In addition, 21% century teachers are
able to carry out learning with the TPACK principle.
Characteristics of learning tools that reflect TPACK are in
the learning tools teachers have prepared technology that is
integrated with learning content and pedagogy in an effort to
achieve learning goals (instructional goals) [28].

Guided by the learning tools that had been made,
Indonesian language teachers carried out emergent remote
teaching. Emergency remote teaching (ERT) is a temporary
shift of instructional delivery to an alternate delivery mode
due to crisis circumstances. It involves the use of fully remote
teaching solutions for instruction or education that would
otherwise be delivered primarily face-to-face and that will
return to that format once the crisis or emergency has abated.
The primary objective in these circumstances is not to
re-create a robust educational ecosystem but rather to provide
temporary access to instruction and instructional supports in
a manner that is quick to set up and is reliably available
during an emergency or crisis. Emergent remote teaching is
a learning activity in which students and teachers are not
present at school. The students can join the learning through
online platforms, such as Websites, Moodles, or virtual
classes [29]. In addition to technological developments that
were urging for the educational aspect, emergent remote
teaching was carried out as a result of the Covid-19 pandemic
[30]. In emergent remote teaching, teachers had been able to
integrate  genre-text learning content through ICT.
Information and Communication Technology (ICT) had been
used/utilized by Indonesian language teachers for several
things, namely 1) developing teaching materials, 2)
delivering material to students, 3) giving assignments to
students, 4) evaluating students assignments/work, 5)
providing other information to strengthen students'
understanding, and 6) evaluating students' understanding of
the material. The results of this study are in line with Sutama
& Utama [5] that high school level teachers use ICT in
writing learning according to their needs, such as 1)
providing writing learning materials, 2) looking for text
models, 3) asking students to find writing material, 4) finding
a text model, and 5) finding writing material, and 6)
conducting an assessment of students' writing.

Teachers used ICT to develop teaching materials. Teachers
used material from blogs, YouTube or websites to create and
develop teaching materials. This happens because ICT plays
a role in providing information [22] and can activate
students’ learning acquisition [31]. YouTube is seen as one
of the vital online teaching materials in language learning
because YouTube has multimodal text that can direct
students to understand the lesson[32].

Besides using ICT to develop teaching materials,
Indonesian language teachers also used it to deliver materials
directly to students. Teachers used ICT synchronously, such
as using Google Meet. Google Meet is very effectively used
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in distance learning as well as effectively used to motivate
students during online learning [33] .

The use of technology and internet during the Covid-19
pandemic by teachers was also used to give assignments to
students. This assignment was carried out using the Google
Classroom and WhatsApp platforms. In Google Classroom,
the teachers submitted assignments along with the deadline
for submitting the assignments. On the platform, teachers
created assignments, distributed assignments, and assessed
the assignments made by the students [34]. Through this
media, Indonesian language learning can run effectively.
Google Classroom can make the learning effective, improve
students' skills, discipline, as well as maintain the continuity
of the teaching and learning process recommended by the
Indonesian government [34]. In addition to Google
Classroom, the WhatsApp application is very often used by
teachers in online teaching. WhatsApp as a social media
platform is widely used as a medium for teaching languages
[35]. WhatsApp as a media for joint learning between
teachers and students, especially improves reading and
listening skills, as well as new vocabulary acquisition [36].

Besides utilizing ICT to deliver assignments, Indonesian
language teachers used technology and internet (ICT) to
conduct assessments. Some of the platforms used were
Google Form, Quizziz, and Google Classroom. Internet
technology has been able to provide benefits for assessing,
correcting, and providing input/feedback on student
assignments [22]

The use of ICT by Indonesian language teachers in
genre-text learning has been carried out according to the
TPACK  (Technological Pedagogical and Content
Knowledge) principle. TPACK can be used as a point of view
(frame) to describe and analyze the implementation of
integrating technology, pedagogy, and content mastery in
learning [29]. The use of ICT by Indonesian language
teachers at the junior high school level in Buleleng Regency,
Bali, Indonesia had paid attention to the platform chosen to
deliver material with the appropriate pedagogical skills.
Synchronous platforms, such as Google Meet, were chosen
by teachers to train students to speak, discuss, as well as
emphasize teaching materials. Google meet is seen as an
interactive application media that is able to connect
student-teacher communication [37]. Google meet is like a
classroom at school which can be used as an alternative
medium to interact in learning activities to increase
knowledge [38]. The teachers also applied pedagogical
aspects, such as motivating all students, taking turns asking
questions, and keeping the class democratic. The
implementation of learning by utilizing ICT in a synchronous
manner had integrated aspects of technology, pedagogy, and
content. Effective learning that integrates TPACK has some
characteristics, such as being conducted dynamically, well
organized, and integrating knowledge from various domains,
such as understanding student thinking, student learning,
content knowledge and technological knowledge [19].

Besides (Apart from)synchronously, Indonesian language
teachers had also used ICT asynchronously in genre-text
learning. This asynchronous use of ICT was used to deliver
(upload) assignments, materials in pdf/word format, videos,
and others. In addition, asynchronous ICT was also used to
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conduct assessments. Some of the platforms used by teachers
were Google Classroom, WhatsApp, and Youtube. Google
classroom could help teachers deliver assignments,
homework, and texts for their students [39]. In Indonesian
language learning, teachers used Google Classroom to
deliver assignments and evaluate student activities. Teachers
also provided feedback on assignments that students had
submitted in Google Classroom. In addition to Google
Classroom, WhatsApp was also effectively used as a medium
in online learning [34]. Likewise, Youtube [32] Youtube is
seen as an online technology that is very often used in
learning [40]. Youtube is also very interesting as a social
media that contributes to global education [41] The
teaching-learning process that uses the application is very
effective because it can help students develop various student
abilities in the fields of psychology, communication, critical
thinking, social skills, and students' ability in decisions
making, and others [39]. Through YouTube, Indonesian
teachers downloaded existing materials, such as vlogs. In
addition, teachers used YouTube as a medium for delivering
text-genre learning materials. The teachers uploaded the
video and shared the link with the students. Students
accessed the link and then listened to the material presented
by the teacher. Other than that, teachers also used YouTube
as a place to upload student assignments. The use of
YouTube in learning cannot be separated from the role of
YouTube as an effective platform for sharing, uploading, and
commenting on teaching materials [42].

Regarding the obstacles or constraints in emergent remote
teaching, Indonesian language teachers stated that there were
10 students who had low enthusiasm or motivation in online
learning. The low enthusiasm or motivation of these students
was caused by the very low parental control over them to
study at home. The students’parents were busy working.
Learning control for junior high school students is still very
important because they are still unstable. Gustiani’s research
[9] showed that the passion to study successfully and the urge
to get new experience in study are the intrinsic motivation
that students have. The low intrinsic motivation possessed by
some students becomes the supporting factor to the obstacles
in the operating of emergent remote teaching.

Furthermore, internet signal disturbance also lowered their
motivation in learning. The students were discouraged after
experiencing the disturbance of their internet signal. In this
context, students’ external motivation was much influenced
by the online learning supporting facility [43]. The result of
the research can be seen in detail in Table I.

TABLE |: SUMMARY OF EMPIRICAL RESULT

Problems 2 : The
Utilizing ICT

Indonesian language teachers carried out emergent
remote teaching guided by the learning tools that had
been made.

The use of ICT by Indonesian language teachers in
genre-text learning has been carried out according to
the TPACK (Technological Pedagogical and Content
Knowledge) principle. TPACK can be used as a point
of view (frame) to describe and analyze the
implementation of integrating technology, pedagogy,
and content mastery in learning. Synchronous
platforms, such as Google Meet, were chosen by
teachers to train students to speak, discuss, as well as
emphasize teaching materials.

The implementation of learning by utilizing ICT in a
synchronous manner had integrated aspects of
technology, pedagogy, and content.

Intrinsic and extrinsic motivation influence the online
learning during Covid-19 pandemic era. Low
self-motivation and supporting facilities triggered
the emergence of obstacles in online learning /
emergent remote teaching.

Problems 3:
Obstacle/Constrains

Problems Empirical Finding

Problem 1:
Learning tools

The learning tools made by Indonesian language
teachers in Buleleng Regency have shown the
characteristics of 21%century learning planning. The
learning tools made by Indonesian language teachers
have shown the ability to choose and apply ICT. The
characteristics of 21st century teachers are needed to
have the skills of learning content mastery that is
integrated with technology. In addition, 21% century
teachers are able to carry out learning with the
TPACK principle. Characteristics of learning tools
that reflect TPACK are in the learning tools teachers
have prepared technology that is integrated with
learning content and pedagogy in an effort to achieve
learning goals (instructional goals).
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Based on the explanation above, the use of ICT in learning
Indonesian language during the Covid-19 pandemic can be
considered run well. Good implementation was supported by
the skills of the teachers in arranging learning tools and
applying them in emergence remote teaching.

IV. CONCLUSION

The focus of this research is on the use of ICT in
Indonesian language learning during the Covid-19 pandemic
era at junior high school level in Buleleng, Bali, Indonesia.
Based on the description above, there are several main points
that can be concluded. Learning tools that utilize ICT in
Indonesian language learning during the Covid-19 pandemic
provided links to learning materials, assignments, and
evaluations. The use of ICT in Indonesian language learning
by teachers during the Covid-19 pandemic was as an effort to
1) develop teaching materials, 2) deliver material to students,
3) give assignments to students, 4) evaluate students
assignments / works, and 5) evaluate students' understanding
of the material. There are several obstacles in utilizing ICT
for Indonesian language learning at the junior high school
level in Buleleng Regency, namely the decreasing
enthusiasm of some students in learning, the low skill of
some students in operating the learning platform features,
and the poor internet network.

In connection with these obstacles, teachers should reflect
on developing teaching materials, such as the level of
difficulty or the contextuality of teaching materials so that the
students will regain their enthusiasm. In addition, it is also
important for teachers to optimize students' readiness for
online learning.

Related parties who provide internet (network) services
should always control and improve internet network services
to the public so that they have no problems in online learning.

This research has an implication to the second language
learning, especially Indonesian language, which is learned in
school as well as in higher level education by using the
principle of TPACK. Relevant future research is highly
recommended on how ICT is used in the operation of
Indonesian language learning evaluation during Covid-19
pandemic era. Furthermore, it is highly suggested on how
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online learning media is created by teacher by using ICT.
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