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Abstract—The need to study during the pandemic drove 

students of all grade levels to pursue online education. Some 

Indonesian schools and colleges developed the LMS platform to 

facilitate online learning. LMS (Learning Management Systems) 

is a novel concept for the majority of pupils. This study explored 

the experiences and expectations of students using LMS at an 

Indonesian government university. This is a qualitative study 

comprised of interviews. Twenty university students were 

recruited for interviews. The interview findings were then coded 

to identify major themes. The interview showed three primary 

themes: the benefits of employing an LMS, the difficulties of 

utilizing an LMS, and the future of LMS. The majority of 

students enjoyed using the LMS during their studies and 

encountered no operational difficulties. However, the biggest 

difficulty is the pupils’ poor internet connection, as they access 

the Internet from their rural homes. The findings suggested that 

in the future, following the COVID-19 pandemic, LMS could 

serve as a replacement for the traditional learning process, since 

many students have realized its benefits. 

 
Index Terms—E-learning, LMS, students’ experiences, 

technology, university students.   

 

I. INTRODUCTION 

The pandemic of COVID-19 has had numerous 

implications on education. Due to the closing of institutions 

and schools, teachers and students must quickly adjust to 

distance education. Throughout teacher education 

preparation, the responsibility to create learning 

environments for student instructors necessitated decisions, 

choices, and adaptations to meet not only student expectations, 

but also teacher education requirements and the operating 

conditions of colleges and schools [1]. 

Face-to-face education has been replaced by online 

education. This event also transpired in Indonesia. Numerous 

colleges have created their own Learning Management 

Systems (LMS) for the management of online education. A 

Learning Management System (LMS) is web-based software 

used to manage and monitor online education. It contains 

tools for sharing online courses and collaborating on them. In 

higher education, the use of LMSs to supplement face-to-face 

training has become increasingly widespread in recent years 

[2]-[4]. The adoption of LMSs by academic institutions has 

facilitated the delivery of higher-quality, learner-centered 

education. LMSs have the ability to provide distinctive 

learning and teaching methods that address a variety of 

educational needs. 

Both educators and students play crucial roles in these 
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systems. Educators can use this software to track the progress 

of their students, while students can log in to submit 

assignments, download course materials, and view their 

grades. They are able to connect with others, take 

responsibility for their own learning, develop critical thinking 

skills, and make friendships with other pupils [5], [6]. These 

technologies allow students and teachers to learn at their own 

pace and in any location [7]-[9]. 

Few research have determined that student perceptions of 

LMS features are connected. While some authors claim that 

students have a more positive attitude toward technology than 

employees [10], it may be “overly simplistic to characterize 

professionals as reluctant to adopt new technologies and 

younger pupils as more likely to embrace them” [11]. In 

addition, students have voiced appreciation for the LMS‟s 

ease of access to course materials and features that enable 

connection with other course participants [12]-[19]. 

Heirdsfield et al. [12] found that instructors were less 

enthusiastic about the interactive components of LMSs than 

students [14]. Others who have investigated this topic have 

suggested that employees view the interactive components of 

the LMS as too time-consuming [15]. 

In Indonesia, a similar occurrence took place. Due to the 

government‟s policy of allowing students to study at home, 

schools and universities have been pressured to replace 

face-to-face learning with online learning. Some universities 

in Indonesia have created a learning management system to 

facilitate online training for students. Thus, this study 

investigated the learning experiences of university students 

using a Learning Management System (LMS). Twenty 

students were surveyed to determine the learning utility of this 

LMS. This study also analyzed the obstacles students face 

when accessing the LMS. Following a pandemic, the 

outcomes of the study will be used to enhance the LMS and 

the continuous learning that results from it. 

 

II. LITERATURE REVIEW 

A. Online Learning during Pandemic 

The irregular closures of schools and colleges as a result of 

COVID-19 can have a variety of negative effects on education 

and raise grave concerns [16]-[18]. Given the severity of the 

problem, a lack of technological access and the digital divide 

can deprive students of educational possibilities [19]. It is 

frightening to consider that nearly 21 million Americans, or 

6.5% of the population, including up to 12 million 

school-aged children, lack access to high-speed Internet [16], 

[20]. Despite the significance and relevance of these data, the 

United States‟ lack of access pales in compared to the global 

scenario. As of 2019, more than 45 percent of global 
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households lacked internet connection, suggesting that pupils 

in other nations may face even more dire educational 

outcomes. During this epidemic, technological limitations 

such as a lack of equipment and a consistent internet 

connection were crucial for low-income households [21]. 

There are several crucial factors that contribute to the 

success and efficiency of online learning. Student motivation 

is necessary for academic success and effective learning, 

whether online and in-person. Opportunities for social 

interaction with classmates and teachers are crucial for 

student learning in an online environment [22]. The 

community can be fostered through collaborative learning 

activities and ongoing verbal interaction [23]. However, one 

of the most significant issues identified was encouraging 

students [21]. Earlier research has demonstrated that common 

concerns about online learning, such as a lack of face-to-face 

interaction, a lack of knowledge and access to technology, 

decreased student motivation, an increased emphasis on grade 

administration, and an increase in workload, can be addressed 

through proper instructor practice and training [24]. 

Moreover, instructor preparation for teaching in an online 

setting, successful course design, direct instruction, and the 

development of self-regulation skills among learners are 

elements that contribute to the quality and success of distance 

and online learning [25]. Unfortunately, the rapid and 

widespread adoption of ERT allowed little time for the 

development of high-quality online learning courses. 

Educators were obliged, regardless of prior online teaching 

expertise, to learn how to teach online and adapt to online 

learning within a limited and often unreasonable timeframe 

[26]. Due to the fact that teachers‟ in-person teaching skills 

and course topics cannot be transferred directly to the virtual 

environment, they must develop a new and broader skill set 

through ERT [27]. Because teachers‟ digital competencies for 

utilizing ERT may differ [28], student learning may be 

negatively impacted. Despite the fact that many schools and 

teachers were unprepared for this online change, a number of 

institutions lowered the workload, abolished assignments and 

exams, and provided a pass/fail grading option to reduce 

student stress [26].  

B. The Use of LMS 

A learning management system (LMS) is “a computer 

software or web-based technology used to design, implement, 

and assess a particular learning process.” [29]. Also known as 

Electronic Learning Management Systems (ELMS), Course 

Management Systems (CMS), content management systems 

(content management systems), and learning content 

management systems (LCMS). In general, LMSs facilitate 

content sharing and online interactions between instructors 

and students. LMSs are classified as Knowledge Management 

Systems (KMSs), and they serve two primary market areas. 

Initially, colleges and universities implement educational 

learning management systems (LMSs). Their primary goal is 

to simplify the process of producing and delivering in-class or 

online courses by facilitating the exchange of content, 

assignments, online quizzes, wikis, online forums, and chats 

based on user roles [30]. Additionally, the participation of the 

student in online activities can be monitored (Sullivan, 2008). 

Figure 1 presents a list of typical LMS attributes. Corporate 

learning management systems, which are widely deployed by 

businesses to promote the production, sharing, acquisition, 

and retention of organizational knowledge, constitute a 

second rapidly expanding market. Corporate LMSs grew in 

popularity for training and work standardization as managers 

realized that organizational learning might help organizations 

increase their competitiveness by acquiring certain abilities. 

Since the mid-1990s, the LMS industry has flourished, 

becoming one of the most promising global marketplaces for 

information technology solutions. It is anticipated to increase 

from $2.55 billion in 2013 to $7.83 billion in 2018 at a CAGR 

of 25.2% [31]. The educational LMS market is smaller than 

the corporate LMS market, although it is expanding. It 

supports all educational levels, from universities to 

elementary and secondary schools. 92 percent of educational 

institutions in the United States support a single campus-wide 

LMS, and around 55 percent of all classes use the system in 

some manner [32]. Similar to other types of software, LMSs 

can be commercial systems with closed structures and a fee 

for use. Alternately, they could be open source systems that 

make software openly downloadable and modifiable. 

Blackboard (or Blackboard Learn) and Desire2Learn are the 

most popular proprietary LMSs in education, whereas the 

most popular open-source LMSs are Moodle, Sakai, and 

Canvas. 

In recent years, chalk, blackboards, and overhead 

projectors have been replaced by learning management 

systems as the primary tools available for university-level 

instruction (LMS). LMSs are widely utilized in both 

on-campus and online higher education nowadays. They are 

widely characterized as information systems that assist 

e-learning by enabling teaching and learning, as well as 

administrative tasks and instructor-student contact [33]. 

However, research on the impact of its use on higher 

education teaching methodologies is still in its infancy [34], 

[35]. In addition, LMS frameworks have been criticized for 

being overly instructor-centric, as they appear to be created 

only to aid instructors in handling student assignments and 

feedback, resource distribution, and different administrative 

duties [36], [37]. Recently, learning management systems 

(LMSs) have been including interactive features like as blogs, 

wikis, chat rooms, and discussion boards; characteristics that, 

in contrast to classic transmission models, have the potential 

to support constructivist learning approaches [38]. Rubin et al. 

[39] state that a good LMS “must encourage active 

participation, meaningful links between course segments, 

ease of communication, and formative feedback on work 

presented in class discussions or other contexts.” Faculty and 

students must see the value in participating in these 

collaborative components in order for this type of interaction 

to occur and for LMSs to be used for reasons other than 

information conveyance.  

 

III. METHOD 

This qualitative study collected data through interviews. 

This interview study utilized Ma‟s [40] sociocultural 

framework to investigate the students‟ LMS experiences 

during the epidemic. Kvale [41] proposed that it is easier for 
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the researcher to unearth the activities, experiences, and 

opinions of the participants by interviewing them in their 

native language. Since the students were accustomed to 

studying face-to-face, their experiences with LMS were novel 

and distinct. The semi-structured interview served as a guide 

to obtain further information regarding the participants‟ 

backgrounds, learning experiences, cultural and 

psychological factors. 

A. Participant 

Ten male and ten female students were recruited for this 

study, for a total of twenty participants. They were selected 

based on their age and participation in online learning 

activities. 

Participants are students from one Indonesian university, 

Universitas Negeri Medan. They are students enrolled in the 

Art and Language Faculty who study English and French. 

With the professors‟ approval, the announcement regarding 

participant recruitment for this study was distributed via 

WhatsApp. Since the authors are also their instructors, 

permission is easier to obtain. Their ages ranged between 19 

and 22 years old. The demographics of the participants are 

shown in Table I. 
 

TABLE I: PARTICIPANT DEMODRAPHY 

Participant Gender Age Department  Semester 

  Male 20 English 4th  

P2 Male 20 English 4th  

P3 Male 21 France  6th  

P4 Male 21 France 6th  

P5 Male 20 English 4th  

P6 Male 22 English 6th  

P7 Male 22 France 6th  

P8 Male 22 France 6th  

P9 Male 20 France 4th  

P10 

P11 

P12 

P13 

P14 

P15 

P16 

P17 

P18 

P19 

P20 

Male 

Female 

Female 

Female 

Female 

Female 

Female 

Female 

Female 

Female 

Female 

20 

19 

19 

21 

20 

20 

22 

21 

20 

20 

22 

English 

France 

English 

France 

English 

English 

English 

France 

English 

France 

France 

4th  

2nd  

2nd 

4th 

4th  

4th  

6th 

6th 

4th 

4th  

6th   

 

The majority of the research participants lived outside of 

Medan, where the university is located. They previously 

rented a room or a house close to the campus. However, since 

the outbreak, the students have returned to their hometowns to 

complete their online coursework. 

Before beginning the study, the authors asked the 

participants to fill out a consent form indicating their 

willingness to participate. The authors described the 

objectives of the study, the research methodology, and the 

potential risks that could occur [42]. The students then agreed 

to participate in a series of interviews, the results of which 

constitute the participants‟ life data. The authors utilize 

pseudonyms rather than the complete names of the 

participants to protect their privacy [43]. 

B. Research Procedure 

The methods for acquiring the data were carried out in 

stages. First, the authors outlined the objectives of the study 

and solicited the students‟ participation. After participants 

agreed to participate in this study, a Google form survey was 

distributed to them. The poll consisted of questions regarding 

the respondents‟ educational background and LMS learning 

experiences throughout the pandemic. After completing the 

Google form-based written interview, the next step was 

scheduling the online interview. 

The online interview was scheduled based on the 

participants‟ availability. The interview was conducted via 

Whatsapp and Zoom video calls. The interview was taped for 

the study of the application. Each interview lasted twenty to 

thirty minutes. The interview data was listened to multiple 

times before being written down or transcribed into tables to 

facilitate identification and classification. The interview was 

conducted in Indonesian Bahasa. 

C. Data Collection 

There were two methods employed for data collection. The 

first method is a written interview using a Google form, and 

the second method is a virtual interview via Whatsapp video 

chat and Zoom. The semi-structured virtual interview 

investigated the participants‟ experiences and expectations 

regarding the use of LMS during online learning. The 

interview topics included the benefits of utilizing LMS, the 

challenges they encountered while learning using LMS, and 

their future expectations for the LMS. 

During the interview, the participants answered the 

questions without hesitation. Because the author and 

interviewer had previously developed a tight relationship. 

The author and participants have the relationship of instructor 

and pupil. They frequently discussed topics outside of 

academics. Thus, the author could investigate more 

participant information. 

Following participant interviews, the next stage was data 

analysis. However, prior to data analysis, the authors 

provided the participants opportunity to review the interview 

data (member checking). This measure was taken to increase 

the data‟s credibility and maintain the integrity of data 

reconstruction [44]. 

D. Data Analysis 

Using thematic content analysis, the data collected were 

analyzed [45]. This theme analysis was conducted to gain a 

better understanding of “what has been told” rather than the 

story‟s structure. In addition, it was utilized to identify 

difficulties and experiences based on particular themes. The 

analysis centered on repeatedly reading the interview 

transcript to comprehend the meaning and story discourse. 

The transcript was then coded based on the themes, 

subthemes, and any other potential themes that emerged. 

The acquired data were then coded and categorized (see 

Table II). The data were then evaluated using critical 

discourse analysis to determine the correct interpretation of 

each participant‟s utterance. The goal of this approach was to 

investigate the meaning inherent in data as empirical text [46], 

[47]. In addition, Halliday [48] underlined that a phenomenon 

can be translated through meaning, word order, and 
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experience within a particular social and situational context. 

The data in this study contain social functions that cannot be 

isolated from their social and cultural contexts. 
 

TABEL II: THE EXAMPLE FOR ANALYSING DATA THEMATICALLY 

Interview 

data 

Coding Theme 

P2 Getting closer with LMS, I 

found that this application 

helped me to simplify my 

learning (learning is easier) 

because the features are very 

complete. Just one click 

(effective), I can get material, 

submit my assignment, and do 

my exam. 

Advantages of 

using LMS 

P12 Nothing is bad.. The only 

problem is the connection in my 

place (connection problem). 

Sometime my network is very 

low. I can access the LMS. 

Challenges in 

using LMS 

P8 After the pandemic, LMS can be 

an alternative for studying. Just 

add one more feature for 

chatting and discussion. (add the 

feature) 

LMS in the future 

 

The purpose of the focus group discussion was to learn 

more about the participants‟ difficulties with utilizing LMS. 

Five male and five female students alone were recruited for 

the focus group discussion. In July and August of 2021, the 

focus group discussion was held twice. Since the participants 

were still studying online, it was conducted through zoom 

meeting. The first meeting highlighted the students‟ LMS 

utilization experiences. The second meeting addressed the 

challenges encountered during the learning process and how 

to improve it in the future.  

 

IV. RESULT 

After analyzing the participant interviews and focus group 

discussion data, three significant themes became apparent. 

The first theme is the benefits of adopting LMS in the 

classroom. The second subject is the challenges they face 

when implementing LMS, and the final theme is their hopes 

for the future of LMS. 

A. The Advantages of Using LMS in Learning 

When asked if the LMS software is beneficial to the studies 

of participants, the vast majority (90 percent) responded 

affirmatively. When asked to list the benefits of the learning 

tool, participants mentioned a variety of factors, including 

convenient access to results and information, studying 

materials/resources, enhanced and effective online 

communications, and explanations of challenging lesson 

material with their instructors. Information sharing, 

involvement in group discussions, research, and on-the-go 

learning via technology such as forums were cited as benefits. 

This is referred to as “smart learning” since it attempts to 

provide prospective university students with instruction 

immediately, saving them time and supporting them in 

strengthening their digital literacy skills. 

Participants also highlighted the benefits of utilizing the 

LMS software, such as easy access to learning resources (90%) 

and online assignments (85%). Some participants additionally 

highlighted the benefits of the LMS software in the following 

suitable ways: 

Even if it was challenging to use at first due to my lack of 

experience. At first, I still study how to operate it and I don’t 

get used to it. But later when I use it more often, it is very easy 

to operate it. ‘(p. 1). 

‘It allows me to communicate with other students. I use the 

LMS software to get my course materials, and I use this 

learning platform to write my interim assessments. The LMS 

provide a room to chitchat, so we still can discuss informal 

things besides our lessons.’ (p. 2). 

‘I use the LMS to acquire information from lecturers, as 

well as participate in group discussions. The LMS also give 

us space to make discussion with friends and lecturers. So 

this is more interesting. The lecturer is also very welcome to 

our questions and ready to answer at any time .the time is 

also flexible. The assignment deadline can be 24 hours. ‘ (p. 

3). 

‘I have learned how to obtain information from learning 

devices such as resources and assignment tools. Indeed, 

learning on the LMS software has grown more fascinating. 

the more I explore this LMS, the more I know that this 

software is really great. This LMS can be used at any time 

and any place. ‘ (p. 4) 

Participants in focus group talks realized that if students 

have access to the internet and a reliable connection, they can 

download course materials, information, assignments, and 

deadlines, and return completed assignments to their 

instructors from any location. Participants‟ justifications for 

continuing to use the LMS included key phrases such as “easy, 

quick, and straightforward, as well as saving time and being 

accessible.” 

B. Challenges University Students Faced Using LMS in 

Learning 

The participants responded affirmatively when asked if 

they experienced any difficulties when utilizing the LMS for 

their studies. Frequently noted were network issues or outages, 

as well as late course material uploads. They allege that 

accessing online course materials can be challenging at times 

due to network failures, weak links or poor connectivity or 

interface, slowness, or power fluctuations.  

‘Nothing is difficult with this LMS besides the connection. 

Sometimes the connection in my place is not good. It is 

getting worse when it rains. I missed collecting my 

assignment because of the bad connection.’(p.12) 

„The most annoying is when it keeps buffering at the time I 

want to access the material. I can’t even open it and 

download it.’ (p.10) 

‘hhhmm… I think the thing I need the most is a stable 

connection… this low connection can decrease my spirit of 

studying.’(p15) 

However, they recognized that some of the problems 

stemmed from their end because they are too busy at work to 

properly participate with their lecturers online.  

‘well, the real problem when studying online is you have 

other things to do. Doing the housework seems more busy 

than doing homework,’(p.9) 

‘I couldn’t more agree with him. We have a lot of work 

when studying from home.’(p.8) 
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Interactions with focus group participants found that 

network failures/problems/challenges (80%) were common as 

a result of a weak Internet connection revealed by interview 

participants. 

‘When the connection is bad, I just shut down my laptop 

and continue sleeping, hahahaaa…’(p.13) 

‘Usually I wait until the connection is better, but waiting 

make me dying. And after that I am lazy to open it 

again.’(p.18) 

‘well… when I can’t submit the assignment on time, I will 

blame it to connection. That is the best reason. The lecturer 

will understand.’(p3) 

The following are appropriate ways in which the 

participants expressed themselves:  

‘Sometimes the learning materials are late to download. 

We have to wait the lecturers to upload it.’ (p.5) 

‘often, when the lecturer inform you to stay online, the 

connection doesn’t cooperate with us. The signal then 

became very low .this is actually what we always experience. 

‘(p.2) 

‘Network problems are far too common, especially while 

taking online tests and quizzes.’(p.1) 

Similarly, the late posting of learning materials (65%) was 

discovered by interviewers. According to the focus group 

participants, some learning/course materials are not regularly 

updated to reflect the changing times, and the interface is not 

seamless in the sense that self-correction is not available. 

Consequently, once the send button is pressed, there is no 

opportunity for modification. I believe that this is one of the 

challenges that technology might provide to customers. On 

the other hand, it is suggested that, as experiential learners, 

today‟s students who learn via discovery would need to 

carefully review their work before to submitting it. This is 

backed by the irreversibility of communications, which 

cannot be restored once they have been delivered. 

When asked if the stated problems had an effect on their 

learning, all participants agreed. In addition, they said that it 

occasionally affects their performance, especially when the 

network stalls or slows down. A participant said:  

‘Occasionally, I have difficulty sending a finished 

assignment during the meetings, it can also be tricky for me to 

self-correct my work after I have hit the send button’ (p. 5). 

‘once you have click to send it, you can’t fix it 

again..’(p.17) 

‘there is no feedback from my answer. It is just wrong and 

correct…’(p.20) 

The participants in the focus group discussions primarily 

agreed with this assessment. The participants admitted that 

this difficulty, in particular, has a significant impact on their 

final grades. However, one would think that as 

social-media-savvy students, the participants would take the 

time to check over their completed work and make any 

necessary corrections before hitting the send button. However, 

in this situation, the contrary was observed.. 

C. Improving LMS for the Future Use 

Participants provided a number of options for assuring the 

smooth operation of the LMS software, such as a stronger 

signal network and a reliable Internet connection. 

85 percent of participants agree that a stronger signal 

network is required to power the LMS software. They also 

noted that if the system could be configured to have an 

easy-to-use interface, it would assist them in self-correcting 

errors, especially during exam sessions (90 percent). As a 

result, 78% of respondents recommended for enhanced 

system flexibility to make it easier to use. If the LMS software 

is made flexible, it will substantially enhance the educational 

endeavors of university students. In this manner, some 

participants emphasized the approaches to be implemented in 

order to boost LMS platform utilization: 

‘Because many students continue to utilize the same 

network, the system must be updated on a regular basis. I 

believe the system is under too much pressure, and as a 

result, the required arrangements must be made to improve 

the LMS software’s usage.’ (p. 5) 

‘Upgrade the software, provide full information and 

deliver alerts’ (p. 9).  

‘Upload or submit all learning material before the 

semester begins. Examine and maintain the system on a 

regular basis between off and peak hours to avoid unexpected 

outages of the LMS software’ (p. 10). 

86 percent of respondents answered that the power supply 

should be reliable; therefore, the backup generator should be 

activated so that it can serve as an additional source of power. 

This method ensures that electricity to the LMS platform is 

always available even if the national grid fails. To facilitate 

the participants‟ learning, the system should be readily 

accessible to them at all times of the day and night. In order 

for students to fulfill deadlines and enhance their ties with 

their examiners and instructors, Internet access should be 

available to them at all times (90%). The objective is to 

maintain stable Internet connectivity so that the LMS can 

operate without interruption. 

When the university implements this method, all 

notifications, assignments, and instructional materials will be 

readily accessible to students at the proper time. It is 

considered that university students are the key to overcoming 

the never-ending torrent of change, thus this strategy seems 

desirable. In order to give university students with the 

opportunity to learn using the LMS software, it is essential 

that the personnel, namely the technical staff in the computer 

laboratories, are approachable and easily accessible. This 

result is consistent with the concept that university students‟ 

readiness to study also depends on learning program 

organizers and technical personnel demonstrating empathy, 

respect, approachability, and honesty. This is vital, according 

to the researcher, because university students are a diverse 

group of individuals with substantial responsibilities who 

must be respected in order to receive their attention in 

learning situations. 

During the focus group talks, participants reported that an 

improved interface of the LMS program and an increase in 

time from one hour to one-and-a-half hours would be 

beneficial for their exam performance. They indicated that 

this proposal is a result of the LMS software frequently 

freezing, allowing them to make up for time lost while waiting 

for the system to start or turn on. 

 

V. DISCUSSION 

During the epidemic, interaction with participants revealed 

International Journal of Information and Education Technology, Vol. 13, No. 1, January 2023

162



  

that they are utilizing LMS systems. Participants concurred 

that the program was valuable and beneficial to their studies, 

especially in terms of easy access to learning/course materials 

and time savings. Nearly all of the participants (85%) 

answered that they will continue to use the LMS software in 

their academic pursuits. The perception that learning from 

LMS is more valuable than the time and effort required has a 

substantial impact on students‟ positive attitudes regarding 

LMS. 

Indeed, it is unsurprising that the vast majority of 

respondents (90%) mentioned self-learning as the primary 

benefit of using an LMS platform. Currently, self-learning is 

actively promoted through the use of ICT-based teaching and 

learning tools and software, such as a learning management 

system (LMS). Self-learning is the means by which essential 

skills are learned. Students‟ perception that it requires a great 

deal of time and effort to understand the technology in order 

to improve their practice is a potential additional barrier. 

Consequently, the competencies of today‟s university 

students can be enhanced by persistent and continuous 

learning using the LMS software, whether in the classroom, 

the business, or the community. 

As LMS features affect student satisfaction, the majority of 

prior study has focused on their effect on student 

communication [12], [48]-[51]. These LMS features include 

the sense of being unable to interact effectively with 

professors and students due to the LMS. Moreover, according 

to a study on student satisfaction with convenience, although 

students like the convenience of online learning, they are 

often dissatisfied with the quality and amount of engagement 

with instructors and peers in the online learning environment 

[52]. In this context, the efficacy of students has also been 

found to be crucial. Nonetheless, it has been demonstrated 

that students are as productive when participating in a 

learning experience that combines in-person and online 

education [53]. In addition, it has been shown that by 

employing a well-designed course, it is possible to 

compensate for the often lower levels of student satisfaction 

with online learning [54]. This study determined that students 

are able to actively engage and communicate with the 

instructor at any moment. In contrast, face-to-face learning 

limits interaction to class time, but online learning allows 

students to contact instructors at any time, 24 hours a day. 

Even when online subjects featured interactive components, 

they looked to be mostly discussion boards. Despite the fact 

that participants perceived these as a poor substitute for 

face-to-face interaction due to the delayed nature of any 

interaction and the tendency for interactions to be limited to 

question and answer between students and lecturers, the 

results showed that they were a good alternative. In 

face-to-face class, students can receive immediate responses 

to their inquiries. Otherwise, they are need to wait for a 

response in online learning. 

Participants learnt at their leisure, allowing them to work, 

study, and earn, according to the responses. Indeed, it has and 

feedback mechanisms, enabling students to obtain immediate 

feedback on completed exercises. This is an essential 

principle for college students, and it is vital. It may be argued 

that the quicker pupils receive feedback on their performance, 

the better and more motivated they are to work harder and 

improve their performance when they fall short. Ultimately, 

highly driven college students demonstrate more positive 

attitudes toward computing, feelings of competence, and 

enjoyment than less motivated individuals. 

Lack of Internet connectivity continues to restrict 

university students from using learning management systems. 

In fact, difficulties with network connections are one of the 

top perceived hurdles to entering higher education as a 

university student. According to the participants, this is a 

reasonable concern. It can be difficult for participants to 

submit or access/receive instructional materials during 

network outages. Other concerns often reported by college 

students utilizing the LMS software were an inadequate 

network access (70%) and late uploading of instructional 

materials (30%). Participants in focus group talks reported 

that a number of online questions were occasionally 

inadequate, improperly organized, and poorly conceived.  

 

VI. CONCLUSION 

Despite its popularity as a vital component of infrastructure 

in higher education, opinions on the effectiveness of LMS in 

aiding student learning vary. This study examines student 

opinions of the primary components of a learning 

management system (LMS), establishing the extent to which 

these features are appreciated by end users and enhance 

student learning. The objective of this article is to investigate 

the LMS experiences of Indonesian university students. The 

primary objective of the study was to determine the benefits 

that university students obtained from using LMS in their 

studies. It also solicited university students‟ issues in using 

LMS for their studies and offered ideas that university 

students might utilize to improve their LMS software usage. 

Despite initial challenges brought on by inexperience, the 

findings indicate that university students use LMS software 

for their studies. According to them, adopting the LMS 

software has facilitated easier access to course/learning 

materials and enhanced communication with course 

examiners, instructors, and peers. It also facilitated 

autonomous study and research. 

On the other side, according to the participants, using the 

LMS software is riddled with obstacles, such as poor and 

inconsistent Internet connectivity, sporadic power/electricity, 

and a bad LMS software interface. Before implementing the 

LMS, the students should receive training on how to use it, as 

required by the findings. In fact, regular use of the LMS 

software would help university students acquire digital 

literacy as part of their lifelong, life-wide, and life-deep 

learning journey. The study concludes that the current global 

information age, fueled by enhanced teaching and learning 

technology tools such as the LMS software, has made learning 

ubiquitous and that it can be done anywhere, at any time, and 

at the learner‟s own pace and convenience. 
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