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Abstract—Presentation skills are considered as important
skills in the workplace, in which the ability to give impressive
presentations is needed. Therefore, it is necessary to evaluate
how the presentations are performed in order to develop and
improve presentation skills. This article aims to determine what
evaluations can be used to evaluate student presentations in the
online context learning. This research was conducted using a
Systematic Literature Review (SLR) and a mapping approach,
a process of identifying, categorizing, analyzing, evaluating, and
interpreting articles that have been indexed in a well-known
databases within a timeframe of 2012-2022. The literature
review in this study was reviewed based on the Scopus
databases as the primary source. The results indicate that
teacher evaluation, peer evaluation, self assessment, team
assessment, and formative tests can be used effectively for

evaluating online presentations using video, live online meetings,

online platforms, social media, and game-based applications.
The findings are expected to be useful in developing students’
oral presentation skills and transferable skills. In light of these
findings, this article also offers a number of implications and
recommendations for further research.

Index Terms—Business presentation, communication,

evaluation oral presentation, transferable skills

I. INTRODUCTION

It is widely accepted that presentation skills are considered
as an important skill [1-3]. Delivering ideas clearly has its
own benefits to ensure the audiences comprehend the topic
under discussion. As a good presentation can affect the
understanding of the audiences [4], it is crucial to develop
both speaking and presentation skills. In contrast, the process
of communicating through oral presentation is often
neglected because the presenter lacks confidence. Therefore,
it is important to develop each individual’s oral presenting
confidence, particularly in the context of education [5].

Teachers play a vital role in instructing students on how to
perform a presentation effectively in order to develop their
academic and professional abilities [6]. Thus, the ability to
provide impressive presentations is needed, especially when
instructing students [7-9]. In so doing, they will be able to
imitate and learn from their teachers to deliver successful
presentations. In addition, teachers must provide their
students with adequate practices opportunities so that they
can effectively present in front of audiences with varying
backgrounds [10].

As widely stated in the literature, transferable
skills—written and spoken, are essentials to possess today
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[11-13], as they will be useful in the future workplace [10, 14,
15].

In recent years, researchers have stated that presentation is
one of the most important competencies to master in the
business sector [16-18], and in the academic setting [7].
Furthermore, developing students’ presentation skills is an
important goal of higher education [19]. The advantages of
strengthening presentation abilities will enable students to
successfully manage a variety of scenarios. However,
building presentation skills is frequently viewed as a
time-consuming endeavor [20]. A teacher lacks sufficient
time to evaluate student’s presentation competence [7, 21].
The heavy workload leaves teachers with little time to train
students to develop their presentation skills and ultimately to
forces to acquire the skills through self-study [6]. Moreover,
providing more practice opportunities and direct feedback is
ineffective in today’s online learning [19, 22]. Consequently,
there should be some ways to be considered in order to
develop students’ presentation skills, one of which is by
providing an appropriate evaluation of students’ oral
presentation, including performance in terms of oral speech
production—pronunciation, tone of voice, audibility, clarity,
the control of nervousness [5], as well as word choice [10].

The sources of evaluation are also considered, whether
they are people, such as oneself, peers, and teachers, or things,
such as a computer, that are admittedly effective evaluation
tools [23]. In the context of online learning and the evolution
of technology, it is probable that there will be variations in
the assessment and feedback provided for presentations. How
to evaluate the efficacy of business presentations has been the
subject of a number of studies, including evaluation and
assessment with peers and teachers [21, 24, 25], peers-guided
[24], cards [2], online feedback [26, 27], online peer feedback
[28], and role-playing [29]. To our knowledge limited
literature review studies is available on how to evaluate the
effectiveness of oral presentations, creating an opportunity
for us to utilize a Systematic literature review. In addition, the
findings of the current study would be used as feedback to
improve students’ presentations and their learning process.
However, literacy evaluations of presentation abilities are
seen as unreliable [7, 21]. Furthermore, Boetje and Ginkel
[19] state that the optimal number of practice presentations is
still unclear and must be investigated. Therefore, it is
essential to conduct a literature review that focuses on the
suitable evaluation employed in assessing presentation
abilities in the online learning context in order to determine
the progression of scientific knowledge pertaining to the
evaluation of presentation skills. In order to clarify the
efficacy of evaluating presentation abilities, the purpose of
this paper is to investigate types of evaluations that may be
used to evaluate students’ presentations in an online learning
setting based on the literature on the Scopus database.
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Il. METHODS

This research was conducted using a Systematic Literature
Review (SLR) and a mapping strategy, which involves
identifying, classifying, analyzing, assessing, and
interpreting all relevant literature [30-32] on “evaluation”
and “presentation skills”.

Evaluation of presentation abilities or evaluation of oral
presentation are the search terms used to locate relevant
material. Three phases of the systematic review were used to
assure the approach’s rigor: planning, implementation, and
reporting. The SLR comprises five stages: 1) question
formulation; 2) localization and literature search; 3) study
selection and evaluation; 4) analysis and synthesis; and 5)
reporting and interpretation of results.

A. Selection of Publications

The first step was to locate literature that discuss
presentation evaluation. The steps leading to the investigated
scope were then carried out. Moreover, the following were
the questions utilized in the systematic mapping:

1) Which article discusses presentation evaluation?

2) Which article discusses presentation evaluation

comprehensively?

3) Which article discusses online presentation evaluation
process?

This comprehensive review of the literature uncovered
2,771 papers published between 2012 and 2022 in journals,
conference proceedings, books, book series, and trade
publications. The papers were collected as primary references
from the Scopus database. These searches conducted were as
follows:

1) Identifying search terms from research questions.

2) ldentifying search terms in relevant titles, abstracts,
and keywords and publications between 2012 and
2022,

3) Identifying synonyms and alternative spellings of
search terms.

The results of the search were then reselected based on
inclusion and exclusion criteria. The purpose of the study
selection criteria was to identify the primary studies that
directly addressed the research problems. The following were
the requirements for inclusion:

1) Articles discussing presentations.

2) Articles discussing evaluations in

presentations.

3) Articles discussing evaluations of presentations that
can be used online.

Furthermore, the exclusion criteria were as follows:

1) Articles without discussion of presentations.

2) Articles without discussion of presentation evaluation.

3) The publications that do not discuss the evaluation of
online-useable presentations.

In the SLR study, the data found were analyzed in
accordance with the following quality assessment criteria
questions.

1) Were the articles published between 2012 and 20227

2) Does the article discuss the evaluation of the
presentation in detail?

3) Does the article cover online presentation evaluation?

Selected primary studies were selected in order to acquire
data pertinent to answering mapping and SLR research
questions. The data extraction form was created to collect the

conducting

primary study data necessary to answer the research
questions. Table I displays the components of the extraction
formula used to answer the research questions.

TABLE I: THE COMPONENTS OF EXTRACTION FORMULA

Components Research
Question
(RQ)

Discussing the evaluation of presentations RQ1

Comprehensiveness of evaluation of presentation RQ2

skills

Evaluation of presentation skills online RQ3

B. Selection Results

The search results were chosen based on inclusion and
exclusion criteria, which were then reviewed using the
quality assessment criteria. All publications were published
between 2012 and 2022 and provide a comprehensive
analysis of presentation evaluation.

The outcomes of applying systematic mapping queries to
the literature search are depicted in the following figure.
There were 2,771 publications between 2012 and 2022.
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Fig. 1. Number of articles based on the years.

Fig. 1 illustrates the distribution of the articles by year. The
number of published articles climbs every year and reaches
its peak in 2021, with the exception of 2022, for which the
researchers assume the number is still increasing because the
year is not yet through. From 2012 to 2022, 191, 208, 210,
223, 229, 273, 283, 314, 318, 441, and 81 papers were
published, respectively. These results show that this topic
still has substantial potential for future research.

In addition, based on the source, a total of 2,771 articles
were retrieved from various categories of publications,
including trade journals, book series, books, conference
proceedings, and journals, as shown in Fig. 2.
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Fig. 2. Number of articles based on the sources.
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The majority of the publications are journal papers,
totaling 2,308. The second category consists of conference
proceedings articles. There is no substantial difference
between book series articles and books, which a total of 55
and 57, respectively. These data imply that authors are more
interested in publishing their research findings in journals
than in other formats.
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Fig. 3. Number of articles based on the sources.

In addition, the selection was based on inclusion and
exclusion criteria, resulting in the publications of 18 articles
in 2012, 2015, 2016, 2017, 2018, 2020 and 2021 (see Fig. 4).
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Fig. 4. Number of articles based on the years.

The 18 publications come from various source categories,
as depicted in Fig. 5. Journals were the primary source for the
thirteen articles. Additionally, two publications were
retrieved from the book series and conference proceedings.

However, just one article was derived from the book category.

Nonetheless, none of the pieces was from the trade journal.
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Fig. 5. The number of articles based on the sources (IEC).

According to the description above, a note-taking strategy
was utilized to respond to the inquiries used in the systematic
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mapping 1. with a total of 18 articles that investigate
presentation evaluation are predominate, according to the
analysis of 2771 publications. The questions used in the
systematic mapping 2 was then addressed using a similar
strategy. The presentation review procedure is thoroughly
covered in ten articles. There are also three articles
addressing online presentation evaluations that respond to the
inquiries questioned in the systematic mapping 3. In addition,
development research, experimental research, quantitative
with surveys, qualitative with interviews, and literature
review research were all included in the 18 articles. Of all the
studies mentioned, quantitative research is the one that is
most frequently employed.

Through a note-taking approach, the systematic mapping
has been carried out to obtain answers to research questions.
Studies by Ozdemir and Tekin, Shinge and Kotabagi [7, 33]
are regarded as the most thorough when evaluating online
presentations. Additionally, the studies offer a thorough
evaluation strategy.

RESULT AND DISCUSSION

A. Presentation Evaluations that Can be Used to Evaluate
Presentations

All of the articles that are used as the main sources for
these studies cover presentation evaluation. Although several
of these investigations used respondents with diverse fields
of study, the study covers the evaluation of presentations in
great detail. Evaluation of presentations is used to help
students improve their presentation skills as well as gauge
their talents [22, 34, 35]. By integrating the feedback
provided during the evaluation of prior presentations,
students can quickly accept and enhance their oral presenting
abilities and academic learning.

The evaluation of students’ presentation abilities can be
done by teachers, tutors, peers, themselves, and a group of
people [21, 27, 36]. It can be advantageous for students to
participate in the evaluation or assessment of presentations
[23], allowing them to examine their own conduct as well as
that of their peers in order to gain a deeper knowledge of the
criteria. Peer evaluation of the oral presentation can simply
increase  students’ performance and  self-efficacy.
Additionally, using peer and self-evaluation to provide
feedback on the presentation could lighten the effort of the
teacher [37].

Tutor evaluations, self-assessment, and group assessments
are detrimental for assessing presentation abilities. Teacher
and peer evaluations are typically utilized to evaluate student
presentations [26, 38, 39]. The findings by De Grez and
Valcke et al. [37] indicates that students exhibit a good
attitude toward self- and peer evaluation, which will likely
influence how they present in the future. They are eager to
learn and consider the criticism offered. In addition,
evaluation of presentation skills can be conducted in offline
or online sessions, offered concurrently, or in the following
few days [29, 40, 41].

B. Presentation Evaluations that Can be Used in Online
Learning

According to previous research, assessing presentation
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skills through instructor evaluation and self-evaluation is a
useful strategy. Technology can also be used to conduct
evaluations in a useful way [7, 33, 42]. Additionally, peer
evaluation, tutoring, and group evaluation can all be done
online. Since they involve fewer persons, teacher evaluation
and self-assessment are sometimes considered to be simple to
execute. However, because they need to engage more
individuals, peer evaluation, tutoring, and group assessments
are thought to require more preparation [18, 42].

However, there are advantages and disadvantages to both
online and offline presentation evaluations [26]. Direct
evaluation of a presentation is typically simpler from the
perspective of implementation. However, a well-designed
online evaluation is thought to have a greater influence [28].
It is because students who receive online evaluations via
decrypting video messages or chats find them comparatively
simple to re-learn.

C. Evaluating Presentations in Online Learning

Videos made by students can be used for online
presentation evaluation [28], allowing for flexible learning
[43]. Students typically submit their created videos for
evaluation, and the assessor (teachers, tutors, peers, or groups)
can then provide feedback through videos or descriptions.
Following the procedure, feedback can be used to enhance
the subsequent presentation.

In addition, it is possible to evaluate online presentations
live over the Internet [44-47]. This system has a drawback
because both students and teachers must attend simultaneous
online meetings, despite the ease it offers [48]. This process
is typically done out in an online room, just like a regular
meeting. The evaluation procedure is often conducted
following student presentations in-person (in online meetings)
[49]. After that, either individually or in groups, teachers and
other students offer their feedback [46].

Online platforms can be used for evaluation and
self-evaluation [50]. This approach is used by offering a
variety of question indicators that teachers have prepared
[29]. After completing their video presentations, students
evaluate their work by responding to evaluation questions
that have been presented on the web platform [51]. This
approach offers a benefit in terms of the length of the
evaluation, but it also has limitations in terms of subjective
self-evaluation [27].

In addition, it is believed that using social media to
evaluate student presentations is successful [52]. This
method is typically semi-online, with the evaluation process
taking place after the presentations that students make in
offline classes. Then, comments are posted online via social
media. The flipped classroom method has an advantage with
this approach since presentations take place in traditional
classroom settings but feedback is delivered via social media
online.

Moreover, game-based apps can also be used for
presentation evaluation [53]. In order to promote evaluation,
these gamification concepts also feature an integrated
pointing system and leaderboard panels [54]. Students can
assess their level of presentation abilities by using
game-based apps. The feedback is considered as testing data
to enhance various presentation styles. However, the creation
of presentation evaluation software necessitates extensive
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technological and creative skills [55].

This review of the literature led us to the argument that
students’ presentation skills are crucial [8, 10]. Presentation
abilities could benefit their careers [3, 52, 56] and is
assessable online. Students with strong presentation abilities
are thought to have an easier time finding jobs [57, 58], or
starting a business since they are more likely to be able to
provide compelling presentations to persuade people [59, 60].
This is supported by Grosch, Markowitsch and Plaimauer [61,
62] stating that to address the issue of a skilled labor shortage,
education, training programs, and vocational development
are some of the most important factors. Excellent business
presentation abilities will make it much simpler for students
to find employment [63-65].

IV. CONCLUSION

Making videos, participating in online meetings, using
online platforms, social media, and game-based applications
are all ways to practice presentation abilities online. The
benefits and drawbacks of each method must be considered
while using online evaluation. Even when students and
teachers are not physically present throughout the evaluation
process, the use of online evaluation can still be useful. In fact,
it is possible to evaluate presentations indirectly at anytime
and anyplace. However, the outcomes of the various
evaluation presentations may vary from person to person,
therefore the evaluator must take into account a number of
factors while selecting an evaluation method that is
appropriate for the circumstances. In order to help students
build their transferable abilities, evaluation and assessment
can be delivered in a communicative manner. Additionally, it
is advised to use previous feedback into presentations in
order to address some difficult issues and enhance one’s
presentational abilities.

However, this study is still constrained in terms of the
number of literature investigated over time, despite the fact
that there are a number of ways that are thought to be useful
for assessing presentations in online learning to date. The
findings of this study might be impacted by other
methodologies or method development in the future.
Therefore, in order to continue investigating this topic, future
researchers will need to regularly revise their investigations.
Additionally, the presentation evaluations researched are
only applicable to classroom presentations, and as the
objective of evaluation is formative, evaluations of
presentations outside of the classroom are unquestionably
different from those of classroom presentations.

CONFLICT OF INTEREST
The authors declare no conflict of interest.

AUTHOR CONTRIBUTIONS

Suroto took part in the writing’s compilation and
completion processes. Een Yayah Haenilah, Sunyono, and
Hasan Hariri worked together to validate methodologies,
perform calculations, and calculate numbers. Pargito and
Nanang Trenggono collaboratively validated and oversaw the
work’s discussion. The findings were discussed by all of the
authors, who all contributed to and approved the final version



International Journal of Information and Education Technology, Vol. 13, No. 5, May 2023

of the paper.

FUNDING

This research is funding by Universitas Lampung through
a research grant.

ACKNOWLEDGMENT

We would like to thank all parties taking part in the current
study. Our gratitude also goes to the reviewers for providing
us with constructive suggestions on the earlier version of this

paper.

[1]

(2]

(3]

[4]

[5]

(6]

(71

(8]

[°]

[10]
[11]
[12]

[13]

[14]

[15]

[16]

[17]

[18]

REFERENCES

A. B. Hancock, M. D. Stone, S. B. Brundage, and M. T. Zeigler,
“Public speaking attitudes: Does curriculum make a difference?” J.
Voice, wvol. 24, no. 3, pp. 302-307, 2010, doi:
10.1016/j.jvoice.2008.09.007.

S. Kim, J. R. Kogan, L. M. Bellini, and J. A. Shea, “A
randomized-controlled study of encounter cards to improve oral case
presentation skills of medical students,” J. Gen. Intern. Med., vol. 20,
no. 8, pp. 743-747, 2005, doi: 10.1111/j.1525-1497.2005.0140.x.
Suroto, Susilaningsih, and Harini, “Toward successful career of
vocational  education students through improving business
communication skills,” in Proc. International Conference on Teacher
Training and Education 2017 (ICTTE 2017), 2017, vol. 158, no. Ictte,
pp. 730-735, doi: https://doi.org/10.2991/ictte-17.2017.107.

L. R. Murillo-Zamorano and M. Montanero, “Oral presentations in
higher education: A comparison of the impact of peer and teacher
feedback,” Assess. Eval. High. Educ., vol. 43, no. 1, pp. 138-150, 2018,
doi: 10.1080/02602938.2017.1303032.

L. Lito, D. Mallillin, and D. Daniel, “Evaluation of the oral
presentation of students in their English for academic purposes and
study skills (Eapss) module,” Eur. J. Appl. Linguist. Stud., vol. 2, no. 1,
pp. 60-72, 2019, doi: 10.5281/zenodo.3422536.

E. Bankowski, “Developing skills for effective academic presentations
in EAP,” Int. J. Teach. Learn. High. Educ., vol. 22, no. 2, pp. 187-196,
2010, [Online]. Available: http://www.isetl.org/ijtlhe/.

0. Ozdemir and A. Tekin, “Evaluation of the presentation skills of the
pre-service teachers via fuzzy logic,” Comput. Human Behav., vol. 61,
pp. 288-299, 2016, doi: 10.1016/j.chb.2016.03.013.

L. DanciSinova, E. Benkova, and Z. Daikova, “Presentation skills as
important managerial competences in the context of professional
communication,” Polish J. Manag. Stud., vol. 15, no. 2, pp. 3746,
2017, doi: 10.17512/pjms.2017.15.2.04.

M. Sukirlan, P. Raja, A. B. Setiyadi, and F. Agustine, “Developing
strategy use and language performance through implicit strategy
training,” Humanit. Soc. Sci. Lett., vol. 8, no. 2, pp. 194-201, 2020, doi:
10.18488/JOURNAL.73.2020.82.194.201.

J. Emden and L. Becker, Presentation Skills for Students. China:
Palgrave Macmillan, 2004.

M. E. Guffey and D. Loewy, Essentials of Business Communication,
2019.

Education for Life and Work, Washington, D.C.: National Academies
Press, 2012.

O. Queiruga Santamar® J. Garci-Alvarez, and M. C.
Santos-Gonzalez, “Analisis de la eficacia de los planes de formacicn
profesional para el empleo desde el punto de vista del mercado laboral.,”
Rev. Fuentes, vol. 1, no. 24, pp. 90-103, 2022, doi:
10.12795/revistafuentes.2022.15258.

M. F. Stordeur, F. Nils, and S. Colognesi, “No, an oral presentation is
not just something you prepare at home! elementary teachers’ practices
supporting preparation of oral presentations,” L1 Educ. Stud. Lang. Lit.,
vol. 22, pp. 1-29, 2022, doi: 10.21248/11es1.2022.22.1.417.
J. Lockwood and N. Elias, Developing Global
Communication in Asia, Routledge, 2021.

N. J. Ciarocco, “Traditional and new approaches to career preparation
through coursework,” Teach. Psychol., vol. 45, no. 1, pp. 32-40, 2018,
doi: 10.1177/0098628317744963.

T. Curlin, M. P. Bach, and I. Miloloza, “Presentation skills of business
and economics students: Cluster analysis,” Croat. Rev. Econ. Bus. Soc.
Stat., vol. 6, no. 2, pp. 27-42, 2020, doi: 10.2478/crebss-2020-0009.
M. Spychata, E. Said, and A. Branowska, “Model of academic teachers
communication competencies management,” Innovations in Industrial
Engineering, 2022, pp. 160-173.

Business

859

[19]

[20]

[21]

[22]

[23]

[24]

[25]

[26]

[27]

[28]

[29]

[30]

[31]
[32]

[33]

[34]

[35]

[36]

[37]

[38]

[39]

[40]

[41]

[42]

J. Boetje and S. Ginkel, “The added benefit of an extra practice session
in virtual reality on the development of presentation skills: A
randomized control trial,” J. Comput. Assist. Learn., vol. 37, no. 1, pp.
253-264, 2021, doi: 10.1111/jcal.12484.

L. Grez, M. Valcke, and 1. Roozen, “The impact of an innovative
instructional intervention on the acquisition of oral presentation skills
in higher education,” Comput. Educ., vol. 53, no. 1, pp. 112-120, 2009,
doi: 10.1016/j.compedu.2009.01.005.

D. Magin and P. Helmore, “Peer and teacher assessments of oral
presentation skills: How reliable are they?” Stud. High. Educ., vol. 26,
no. 3, pp. 287-298, 2001, doi: 10.1080/03075070120076264.

J. Schneider, B. Dirk, P. Rosmalen, and M. Specht, “Enhancing public
speaking skills—an evaluation of the presentation trainer in the wild,”
pp. 263-276, 2016, doi: 10.1007/978-3-319-45153-4.

N. Falchikov, Improving Assessment Through Student Involvement,
New York: RoutledgeFalmer, 2005.

S. Ginkel, J. Gulikers, H. Biemans, and M. Mulder, “Fostering oral
presentation performance: Does the quality of feedback differ when
provided by the teacher, peers or peers guided by tutor?” Assess. Eval.
High. Educ., vol. 42, no. 6, pp. 953-966, 2017, doi:
10.1080/02602938.2016.1212984.

Q. Xu, S. Chen, J. Wang, and S. Suhadolc, “Characteristics and
effectiveness of teacher feedback on online business English oral
presentations,” Asia-Pacific Education Researcher, 2021, doi:
10.1007/540299-021-00595-5.

E. Ho, “Online peer review of oral presentations,” RELC J., 2020, doi:
10.1177/0033688220969280.

S. Ginkel, J. Gulikers, H. Biemans, and M. Mulder, “The impact of the
feedback source on developing oral presentation competence,” Stud.
High. Educ., vol. 42, no. 9, pp. 1671-1685, 2017, doi:
10.1080/03075079.2015.1117064.

I. N. Z. Day, N. Saab, and W. Admiraal, “Online peer feedback on
video presentations: type of feedback and improvement of presentation
skills,” Assess. Eval. High. Educ., vol. 0, no. 0, pp. 1-15, 2021, doi:
10.1080/02602938.2021.1904826.

E. Braun, “Performance-based assessment of students’ communication
skills,” Int. J. Chinese Educ., vol. 10, no. 1, 2021, doi:
10.1177/22125868211006202.

D. Tranfield, D. Denyer, and P. Smart, “Towards a methodology for
developing evidence-informed management knowledge by means of
systematic review,” Br. J. Manag., vol. 14, no. 3, pp. 207-222, Sep.
2003, doi: 10.1111/1467-8551.00375.

D. Denyer and Tranfield, Producing a Systematic Review. 2009.

R. Tusianah et al., “An integrative review of self-efficacy: What
factors enhance and impair it?” WSEAS Trans. Bus. Econ., vol. 18, pp.
1057-1072, 2021, doi: 10.37394/23207.2021.18.100.

J. Shinge and S. Kotabagi, “To Improve presentation skills of the
engineering students through a vis-&vis evaluation approach—a
pedagogical experiment,” vol. 33, no. January, pp. 485-494, 2020.

K. Nagao, M. P. Tehrani, and J. T. B. Fajardo, “Tools and evaluation
methods for discussion and presentation skills training,” pp. 1-22,
2015, doi: 10.1186/s40561-015-0011-1.

R. Deokar et al., “Comparative evaluation of webinar, powerpoint
presentation and lecture as oral health educational interventions among
school children : a randomized controlled trial,” vol. 00, no. 0, pp. 1-10,
2020, doi: 10.1093/her/cyaa047.

C. T. W. Chan, “Improving peer and self-assessment for group
presentations from chinese students’ perspective,” Int. J. Inf. Educ.
Technol., wvol. 8, no. 3, pp. 205-212, 2018, doi:
10.18178/ijiet.2018.8.3.1034.

L. Grez, M. Valcke, and 1. Roozen, “How effective are self- and peer
assessment of oral presentation skills compared with teachers
‘assessments ?”” no. June, 2012, doi: 10.1177/1469787412441284.

J. M. Boucheix and E. Schneider, “Static and animated presentations in
learning dynamic mechanical systems,” Learn. Instr., vol. 19, no. 2, pp.
112-127, 2009, doi: 10.1016/j.learninstruc.2008.03.004.

Y. Hamdan and A. Ratnasari, “Kemampuan Presentasi dalam
memasarkan produk usaha,” J. Penelit. Komun., vol. 19, no. 2, pp.
109-122, 2016, doi: 10.20422/jpk.v19i2.92.

L. Lin and R. K. Atkinson, “Using animations and visual cueing to
support learning of scientific concepts and processes,” Comput. Educ.,
vol. 56, no. 3, pp. 650-658, 2011, doi:
10.1016/j.compedu.2010.10.007.

J. L. Szarek, J. M. Boardman, M. White, and J. T. Holt, “Integrated and
flipped: 5 years’ experience of integrating active learning in an
integrated course,” Med. Sci. Educ., vol. 26, no. 1, pp. 159-167, 2016,
doi: 10.1007/s40670-015-0214-7.

Suroto, Y. Perdana, and Sumargono, “Character and design of
education learning competence business presentation of vocational



[43]

[44]

[45]

[46]

[47]

[48]

[49]

[50]

[51]

[52]

[53]

[54]

[55]

International Journal of Information and Education Technology, Vol. 13, No. 5, May 2023

school students,” ACM Int. Conf. Proceeding Ser., pp. 1-3, 2020, doi:
10.1145/3452144.3453775.

I. N. Z. Day, N. Saab, and W. Admiraal, “Assessment & evaluation in
higher education online peer feedback on video presentations : Type of
feedback and improvement of presentation skills online peer feedback
on video presentations: type,” Assess. Eval. High. Educ., vol. 47, no. 2,
pp. 183-197, 2022, doi: 10.1080/02602938.2021.1904826.

J. Mcdougall and H. Holden, “The silence about oral presentation skills
in distance and online education: new perspectives from an Australian
university preparatory programme,” Open Learn. J. Open, Distance
e-Learning, vol. 0513, no. April, p. 0, 2017, doi:
10.1080/02680513.2017.1316187.

M. Hill and A. Storey, “SpeakEasy: Online support for oral
presentation skills,” vol. 57, no. October, pp. 370-376, 2003.

J. K. Adkins, “Virtual teams and synchronous presentations: An online
class experience,” vol. 11, no. 4, 2013.

S. Roudlotul, F. Rohman, and N. Kurniawan, “Developing virtual
communication skills in online learning based on modified PBL during
the Covid-19 pandemic,” vol. 9, no. 2, pp. 323-339, 2021, doi:
10.18488/journal.61.2021.92.323.339.

P. N. Kawamoto, Y. Fuwa, H. Kunimune, E. lwama, and J. Tanaka,
“Work in progress: Sharing learning resources in the development of
an online engineering presentations course,” pp. 9-10, 2006.

N. N. Miskam, “The use of flipgrid for teaching oral presentation skills
to engineering students,” no. May, pp. 536-541, 2019.

K. B. Hopper, D. Ph, K. T. Rainey, and D. Ph, “A pilot study of
self-assessment of word processing and presentation software skills in
graduate students in technical communication.”

R. J. Nadolski, H. G. K. Hummel, E. Rusman, and K. Ackermans,
“Rubric formats for the formative assessment of oral presentation skills
acquisition in secondary education,” Educ. Technol. Res. Dev., no.
0123456789, 2021, doi: 10.1007/s11423-021-10030-7.

P. M. Di Gangi, S. H. Goh, and C. C. Lewis, “Using social media to
support presentation skill development in traditional classroom
environments,” J. Organ. End User Comput., vol. 29, no. 3, pp. 68-91,
2017, doi: 10.4018/JOEUC.2017070104.

E. Leinonen, M. Haapaniemi, J. Mattila, A. Firouzian, and P. Pulli,
“Improving presentation skill through gamified
application—gamification in practice,” 2018 World Symp. Digit. Intell.
Syst. Mach., pp. 95-100.

S. Deterding and D. Dixon, “From game design elements to
gamefulness: Defining gamification,” pp. 9-15, 2011.

J. Hamari, “Framework for designing and evaluating game
achievements.”

860

[56]
[57]

[58]

[59]

[60]

[61]

[62]

[63]

[64]

[65]

M. G. Busa, “Sounding natural: Improving oral presentation skills,”
vol. 2, no. 1, pp. 51-67, 2010.

L. A. Stern and M. Hailer, “Presentation skills: An assessment of
university and career-related presentations,” vol. 19, 2007.

R. Zinser, “Case study developing career and employability skills : A
us case study,” pp- 402-410, 2000, doi:
10.1108/00400910310499974.

M. M. Helms, M. Whitesell, M. M. Helms, and M. Whitesell,
“Structuring assignments to improve understanding and presentation
skills: Experiential learning in the capstone strategic management team
presentation experiential learning in the capstone strategic
management team presentation,” vol. 2323, no. November, 2017, doi:
10.1080/08832323.2017.1384713.

C. Clark and N. Lima, “Venture capital : An international journal of
entrepreneurial finance the impact of entrepreneurs ‘oral’ pitch
‘presentation skills on business angels’ initial screening investment
decisions,” no. August 2014, pp. 37-41, 2008, doi:
10.1080/13691060802151945.

M. Grosch, “Developing a competency standard for TVET teacher
education in asean countries,” J. Pendidik. Teknol. dan Kejuru., vol. 23,
no. 3, pp. 279-287, 2017, doi: 10.21831/jptk.v23i3.13418.

J. Markowitsch and C. Plaimauer, “Descriptors for competence:
Towards an international standard classification for skills and
competences,” J. Eur. Ind. Train., vol. 33, no. 8, pp. 817-837, 2009,
doi: 10.1108/03090590910993652.

J. Andrews, H. Higson, J. Andrews, and H. Higson, “Higher education
in Europe graduate employability, ‘soft skills” versus ‘hard” business
knowledge: A European study graduate employability, ‘soft skills’
versus ‘hard’ business knowledge : A European study 1,” vol. 7724,
2010, doi: 10.1080/03797720802522627.

C. S. Kenkel, Teaching Presentation Skills in Online Business
Communication Courses, vol. 7, no. 3, pp. 412-418, 2011.

V. Tatlys and G. Spottl, “From the analysis of work-processes to
designing competence-based occupational standards and vocational
curricula,” Eur. J. Train. Dev., vol. 41, no. 1, pp. 50-66, 2017, doi:
10.1108/EJTD-10-2015-0078.

Copyright © 2023 by the authors. This is an open access article distributed
under the Creative Commons Attribution License which permits unrestricted
use, distribution, and reproduction in any medium, provided the original
work is properly cited (CC BY 4.0).


https://creativecommons.org/licenses/by/4.0/

