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Abstract—Some scholars in China argues that English as a 

Lingua Franca (ELF) pedagogical models are more suitable and 

efficient than English as a Native Language (ENL) ones. This 

paper is an empirical study of college English teachers’ 

language attitude towards ELF and ELF-based pedagogical 

models in china. By combining questionnaire survey and 

individual interview together, this study shows that most college 

English teachers in China still prefer the ENL-based 

pedagogical model in their teaching and they are reluctant to 

accept China English as a new variety, although some of them 

show tolerance towards China English. It is hoped that this 

study can help to promote the ELF perspective in foreign 

language teaching and thus raise teachers’ awareness of ELF. 

 
Index Terms—ELF, pedagogical model, language attitude, 

China English.  

 

I. INTRODUCTION 

It is an undeniable fact that the spread of English makes it 

function as an international language with non-native 

speakers of the language outnumbering its native speakers. It 

is roughly estimated that only one out of every four users of 

English is a native speaker [1]. The global status of the 

English can be observed through its use as the language of 

business, technology, science, the Internet, entertainment, 

and even sports. For example, in the academic arena, more 

than half of the papers published each year are written in 

English and the percentage is also growing annually. 

Meanwhile, the globalization of English challenges native 

speakers’ linguacultural norms and identities because 

English as a global language develops its idiosyncratic 

pronunciation, lexical or syntactic features when used in 

different countries as the official language or priority foreign 

language. The new varieties of English have been accepted 

and recognized in global communication especially among 

speakers who share neither a native language nor a national 

culture. It is a sociolinguistic reality that non-native English 

speakers are shaping English into Englishes. Under such 

circumstance, the term ‘English as a lingua franca’ (ELF) has 

emerged as a way of referring to communication in English 
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between speakers with different first language [2].  

The concept of ELF also brings about changes in English 

Language Teaching (ELT), particularly in classroom 

teaching, which is the major channel for people to learn 

English as a foreign language. For many years, the Standard 

English (British or American English) were regarded as the 

only pedagogical norm for ELT. However, there has been a 

shift to new paradigm under the influence of ELF. The 

policy-makers and the researchers think that the teaching and 

learning of English should relate to the current spread and use 

of the language. Recently in China some scholars advocate a 

teaching model from an ELF perspective, yet the dominant 

norms in ELT practice are based exclusively on English as a 

Native Language (ENL) [3]. Wen, as an influential 

researcher of English education in china, proposes to bring 

the concept of ELF into classrooms of tertiary education in 

China and calls for more work to be done to meet 

pedagogical challenges in this context. Based on the 

framework of ELF, this study aims to examine college 

English teachers’ attitude towards ELF based on the premise 

that teachers’ language attitude decides their teaching 

practice and produces far-reaching impact on students’ 

language acquisition. It is hoped that this research can shed 

some light on English education reform in China.   

This study aims to investigate the following two research 

questions: 

1) What’s the college English teachers’ language attitude 

towards China English? 

2) What’s their preferred model of ELT in classrooms, 

ELF-based or ENL-based? Why? 

 

II. PEDAGOGICAL RESEARCH UNDER ELF 

Pedagogical research is one of the foci of ELF studies. 

Compared with the traditional EFL perspective which takes 

British or American English as norms, ELF pedagogy 

suggests that the language learning goal become being able to 

use English successfully in lingua franca or multilingual 

contexts rather than to acquire standard forms and native-like 

proficiency [4]. Jenkins et al. (2011: 284) point out that while 

L1 interference and fossilization are assumed to be signs of 

incompetence when viewed from an EFL perspective, in ELF 

they are seen as crucial bilingual pragmatic resources [5].  

Kirkpatrick (2006) identifies three pedagogical models of 

English in East Asia: a native speaker model, a nativised 

model, and a lingua franca model [6]. By discussing the 

advantages and disadvantages of these models, he concludes 

that the lingua franca one is most suitable in countries where 

English is used mainly by non-native speakers.  However, he 

also argues that a native speaker model is still the choice in 
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China due to Chinese officials and administrators’ strong 

attachment to standards and correctness. Concerning the 

current context in China, Wen (2012) proposes an ELF 

pedagogical model which contains linguistic, cultural and 

pragmatic components. She points out that the English 

curriculum should provide the opportunity for people to learn 

not only the cultures of English speaking countries but also 

the cultures of their own region [3]. Her reasoning lies in the 

fact that most non-native speakers need to use English to 

discuss their own culture rather than the British or American 

culture. The use of English as the lingua franca highlights the 

need for an understanding of cultural contexts and 

communicative practices to successfully communicate across 

diverse cultures [7].  

In order to respond to the new ELF pedagogical model, 

some scholars conduct research concerning ELF attitude in 

China [8], [9]. He & Zhang (2010) discusses the relationship 

between native speaker norms and China English and 

conclude that native speaker models are the most desirable 

but they should be supplemented by the features of China 

English [8]. Wang (2013) investigates Chinese English 

users’ attitudes towards the non-conformity to ENL and the 

result shows a slight positive tendency [9]. However, these 

researches are mainly carried out from the learners’ 

perspective. English teachers as the stakeholders, whose 

attitudes and beliefs decide their teaching process, should 

also be included in the study. Thus, this paper raises the two 

research questions in the first part to investigate the College 

English teachers’ attitude to ELF in China. 

 

III. METHOD 

For the purpose of exploring college English teacher’s 

attitude towards China English and their preferred 

pedagogical models in classrooms, this paper focuses on 

findings retrieved from a questionnaire survey and individual 

interviews. This study combines quantitative and qualitative 

methods together. 

A. Participants 

Altogether 30 teachers from Qingdao Agricultural 

University (QAU) took part in the questionnaire survey and a 

total of 30 valid questionnaires were collected. One tenth of 

them (N=3) were interviewed individually via email. The 

interviewees were selected according to their academic ranks, 

years of teaching and responses to some related questionnaire 

items. 

B. Questionnaires and Procedures 

First, the questionnaire was designed carefully by referring 

to the previous studies. The questionnaire was divided into 

three parts. The first part included some personal information 

such as age and academic ranks. In the second part, the 

participants were asked to finish an evaluation task 

containing 10 questions. They should rate the acceptability of 

some expression given in English on the criteria of Likert 

five-point scale (see Appendix 1). The purpose of this part is 

to elicit attitudes towards China English and whether they 

only referred to ENL norms in evaluation. The last part of the 

questionnaire is about teachers’ attitude toward ELF in their 

teaching process, which also contains 10 questions. For 

convenience and better understanding, the questionnaire was 

conducted in Chinese. 

The examples in the acceptability evaluation task were 

collected from different context. The examples 1, 3, 8, 9 were 

selected from China Daily (which is the most popular English 

newspaper published in China) as China English expressing 

special phenomenon or entities in the context of China. 

Examples 2, 4, 10 were collected from the websites, where 

they were widely used by young people in China as Internet 

jargons but regarded as negative examples of Chinese 

speakers’ L1 transfer. Examples 5, 6, 7 were selected to show 

ELF users’ nonconformity to ENL. 

After the questionnaire has been designed, it was 

distributed to the participants via a major online survey 

website (ur.qq.com) in China. Then the data was collected 

and analyzed by using SPSS 24.0. 

 

IV. RESULTS 

A. Results of Acceptability Evaluation 

The mean value of the acceptability evaluation is shown in 

Table I with the Cronbach’s Alpha = 0. 787. The mean for the 

evaluation task (mean=2.73, SD=1.0827) shows that the 

participants’ attitudes towards China English are almost in 

the middle, which indicates they are quite uncertain 

(3=uncertain) about whether the examples provided are 

acceptable or not. If we refer to the specific examples, we can 

find some interesting results, which are shown in Table II.  

Examples 1(mean=3.23), 3 (mean=2.80), 8 (mean=3.30), 

9 (mean=3.53) are regarded as typical China English and 

used frequently in reporting cultures, politics and social 

realities related to the mainland China. However, the 

comparatively high mean value (5=completely unacceptable) 

shows college teachers in QAU tend to treat them as 

unacceptable English expressions. Contrary to this, examples 

2 (mean=1.60), 4 (mean= 1.70), 10 (mean=2.10) which are 

usually regarded as Chinglish (Chinese English with L1 

transfer) are more acceptable to the teachers in QAU. As for 

examples 5 (mean=2.47), 6 (mean=2.40), they are also more 

acceptable although both of them indicate grammatical 

deviation from the standard English. Example 7 (mean=4.20) 

which also shows the grammatical deviation (informations 

for information) is regarded as the most unacceptable item. 

To the teachers in QAU, it seems the grammatical 

non-conformity to standard English in sentences, for example, 

non-conformity to tenses, is more acceptable than 

non-conformity appears as a word without any context. 
 

TABLE I: MEAN FOR THE ACCEPTABILITY EVALUATION TASK 

N (valid)  30 

Minimum  1 

maximum  5 

Mean  2.73 

Median  3 

Std. Deviation  1.0827 

 

B. Results of Language Attitude towards ELF 

This part reports the result of English teachers’ language 

attitude towards ELF in QAU, which is illustrated in Table III. 
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The items and answers are listed here just as the brief summary. The full text is provided in the Appendix. 
 

TABLE II: MEAN FOR EACH ITEM IN THE EVALUATION TASK 

  1 2 3 4 5 6 7 8 9 10  

 N Valid 30 30 30 30 30 30 30 30 30 30  

  Missing 0 0 0 0 0 0 0 0 0 0  

 Mean 3.23 1.60 2.80 1.70 2.47 2.40 4.20 3.30 3.53 2.10  

 Std. Deviation 1.251 .894 1.243 .988 1.137 .498 .805 1.236 1.479 1.296  

 Variance 1.564 .800 1.545 .976 1.292 .248 .648 1.528 2.189 1.679  

 Minimum 1 1 1 1 1 2 3 1 1 1  

 Maximum 5 4 5 4 4 3 5 5 5 5  

 

V. DISCUSSION 

A. ENL Norms or ELF Norms 

Concerning the evaluation task, the result is a little bit 

surprising for me because the teachers’ acceptability of 

Chinglish (Chinese English) is higher than other 

non-conformity to standard English, such as words 

expressing entities particularly in China (zongzi) and 

non-conformity to standard grammar (informations). Since in 

the questionnaire we did not ask the participant to state the 

reasons for their choice, we interviewed 3 participants to ask 

them why they believe that Chinglish expressions such as 

Good good study, day day up is more acceptable than zongzi 

and informations. Their answers are very similar and 

context-related. Although all of interviewees admit that 

Chinglish expressions are stupid and should be avoided in 

written language, they still think Chinglish are more 

acceptable because its use confines only to Chinese speakers 

who can fully understand such kind of word-for-word 

translation from Chinese to English. However, even though 

we cannot find the exact counterpart in English for zongzi, 

zongzi itself used as an English word can never be understood 

by foreigners without any detailed explanation. Meanwhile, 

they believe that standard grammar should be followed 

although some deviations do not cause misunderstanding.  

The quantitative result and the interview show that college 

teachers in QAU have a tendency to become more tolerant 

towards China English although they still evaluate them from 

the perspective of ENL.  

Two of the three interviews provide not only the reasons 

for their choices, but also the accurate usage of the 10 

examples. They point out the ‘grammatical errors’ and 

replace them with the ‘correct’ expressions. It shows that 

some college teachers in QAU are more concerned with the 

ENL norms even though 67% of them admit the existence of 

China English. Over half of the participants do not believe 

and China English can become a separate variety of the 

English language. This kind of disbelief thus has an influence 

on their teaching processes.  

Near half of the participants (45%) feel shameful towards 

their Chinese accent when speaking English. Actually, Cogo 

(2011: 103) claims that the speakers’ foreignness cannot be 

seen as a disadvantage [10]. From the perspective ELF, 

non-native speakers’ different (and often multilingual) 

backgrounds provide them with invaluable resources and  

strategies, which they can draw upon to achieve their 

communicative purposes. This finding implies that the 

teachers in QAU are far from the understanding of ELF and 

they stick to the norms of ENL. 

TABLE III: TEACHERS’ LANGUAGE ATTITUDE TOWARDS ELF 

Item Answers Percentage 

English under 

globalization 

BE/AE as norms 62% 

Englishes 31% 

No standard English 7% 

Chinese accent Shameful 45% 

Normal 30% 

Do not care. 25% 

Goals of Teaching Effective communication 63% 

Native-like 25% 

Pass examinations 12% 

Variety used in 

teaching 

BE or AE 60% 

English as native 

(Australia) 

25% 

English as official or 

second 

15% 

errors Correct errors 96% 

Not correct 4% 

quantity of Chinese 

culture 

appropriate 35% 

Not enough 35% 

Too much 30% 

English introduction 

of Chinese culture 

agree 50% 

Not care 27% 

disagree 23% 

Teaching Chinese 

culture in English 

necessary 57% 

uncertain 23% 

unnecessary 20% 

China English Exist but nonstandard 67% 

Should conform to norms 

of BE or AE 

23% 

No China English 10% 

China English as a 

recognized variety 

Never be recognized  51% 

Can be recognized 20% 

Not sure 29% 

 

B. Pedagogical Models 

Effectiveness and efficiency are the core values of the 

pedagogical model under ELF. The survey shows that most 

college English teachers in QAU (63%) believe that effective 

communication is their teaching goals rather than native-like 

fluency. Nevertheless, still 96% of them choose to correct 

students’ non-native pronunciation errors, which shows their 

very high intolerance of non-conformity to ENL. The attitude 

towards teaching objectives and their teaching behaviors are 

contradictory to a certain degree. As Jenkins (2012: 489) 

points out, some deviations from ENL do not influence 

mutual understanding and have been regularized under ELF 

[11]. Wen (2012: 78) also claims that teachers should be 

more tolerable towards such deviations. It is obvious that the 

influence of ENL is still widespread among college teachers 

in China despite the fact that 31% of them admit the existence 

of Englishes and 40% believe that other varieties of English 

can also be used in teaching [3]. Globalization influences 

their attitude towards the English language and some teachers 

are more open to such changes under ELF.  

 Diversified culture learning is an important part in the 

ELF-based pedagogical models [7], [12]. Concerning the 

International Journal of Information and Education Technology, Vol. 7, No. 12, December 2017

939



  

teaching of Chinese culture in English, 57% of the 

participants believe the necessity because they find students’ 

incompetence of introducing Chinese culture to foreigners. 

The interviewees also point out this problem, saying that the 

reason for students’ incompetence is the syllabus where only 

the cultural knowledge of English speaking countries has 

been listed.  

The interview shows that the best pedagogical model 

chosen by the three participants is still the ENL-based one 

although they say China English can be a kind of supplement. 

The reason for the adherence to ENL-based model is its long 

standing in English education in China. For a very long time, 

English to Chinese teacher is either British English or 

American English. Although they admit other varieties, BE 

or AE is their ‘official’ language in teaching. The 

interviewees also believe that the adherence to BE or AE is 

part of their identities as an English teacher. Moreover, the 

researches into ELF-based models are far from enough to 

formulate a system accessible to all the English teachers. The 

theoretical framework for ELF-based teaching is still under 

construction especially in China.  

There are also some positive changes. From the survey we 

can see that some teachers are beginning to change their 

language attitudes and teaching ideas. The interviewees also 

show the willingness to be more tolerable to students’ 

deviations.  

 

VI. CONCLUSION 

The irrevocable globalization definitely exerts influence 

on language teaching and ELF model is being under research 

by many scholars abroad and at home. Wen (2012) proposes 

the ELF pedagogical framework and claims it will improve 

the efficiency and effectiveness of English education in 

China [3]. However, the findings of this study show that most 

college English teachers in China still prefer the ENL-based 

pedagogical model in their teaching and they are reluctant to 

accept China English as a new variety, although some of 

them show tolerance towards China English. Teachers are the 

organizer of the classroom activities and their language 

attitudes determines their pedagogical models. The results 

reflected in the survey demonstrate that college English 

teacher in china still need more time to accept and be familiar 

with the multicultural ELF teaching model.  

The purpose of doing this survey is not about urging 

teaching English as a lingua franca. ELF is about awareness 

and choice, making students aware of different ways of 

speaking English and about offering choice to them, i.e. they 

can choose to speak like native speakers when and if they 

want to, but they may want to speak ELF in some contexts 

[10], [13]. It is hoped that this research can shed some light 

for the English education reform undergoing in China. 

APPENDIX 

The Questionnaire 

Section 1: Personal Information 

1) How old are you? 

2) What’s your academic rank? 

Sections 2: acceptability evaluation task 

Do you personally accept the following English 

expressions? Please state your evaluation of their 

acceptability. 5= completely unacceptable, 4 = unacceptable, 

3 = uncertain, 2 = acceptable, 1 = completely acceptable. 

1) Zongzi (粽子)  5 4 3 2 1 

2) Good good study, day day up. (好好学习，

天天向上) 

 5 4 3 2 1 

3) migrant workers (农民工)  5 4 3 2 1 

4) People mountain people sea.(人山人海)  5 4 3 2 1 

5) She go to school every day.  5 4 3 2 1 

6) Last year, I write a letter to my parents.  5 4 3 2 1 

7) Informations   5 4 3 2 1 

8) seek truth from facts (实事求是)  5 4 3 2 1 

9) One country, two systems. (一国两制)  5 4 3 2 1 

10) I’ll give you some color to see see. (我要给

你点颜色看看。) 

 5 4 3 2 1 

Section 3: College English Teachers’ Attitudes towards 

ELF 

1) What do you think of English under the context of globalization? 

A. English should conform to the norms of British or American 

English. 

B. There exist plural Englishes.  

C. There is no standard English any longer. 

2) How do you feel if your pronunciation of English carries Chinese 

accent? 

A. Shameful 

B. It’s normal because it is difficult for a foreigner to learn native-like 

English. 

C. Do not care about it. 

3) What’s main goal of English teaching? 

A. To make learners communicate in English fluently. 

B. To make learners approach the levels of the native speaker. 

C. To make learners pass all kinds of examinations for further 

education. 

4) Which variety of English should be used in foreign language 

teaching? 

A. British English or American English   

B. English as the native language, e.g. Australian English. 

C. English as the official language or second language, e.g. English 

used in India, Philippines, Singapore etc.. 

5) There are some typical errors made by Chinese speakers, for example, 

the pronunciation of [θ] as [s]. Should such kind of errors be corrected? 

A. Yes     B. No      

6) How do you evaluate the quantity of Chinese culture reflected in the 

teaching materials you are currently using? 

A. Appropriate    C. Not Enough    D. Too much 

7) What’s your opinion on integrating more English introduction of 

Chinese culture into the textbooks? 

A. Agree    B. Don’t care     C. Disagree 

8) What your opinion on teaching Chinese culture in English? 

A. Necessary   B. Uncertain     C. Unnecessary 

9) How do you think of China English? 

A. China English does exist but it is nonstandard English. 

B. China English should conform to native speakers’ norms. 

C. There is no China English 

10) Can China English be recognized as a variety like American English? 

A. Yes     B.  No     C. Not sure 
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