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Abstract—Transnational education is becoming a popular
form of international higher education cooperation since late
1990s. Many universities from the developed nations are
increasingly focusing on entrepreneurial activities by exporting
their higher education to those developing societies with the
exceed demands for higher education. Along with the recent
innovations in information and communication technology, the
international mobility of programs and institutions on a large
scale since 1990s is becoming a special phenomenon while
students mobility is continuing to grow in international higher
education. As a form of academic mobility and market driven
educational activity, transitional education is following the
same pattern as international student mobility the major
English speaking countries, such as UK, USA and Australia, are
the primary and key service providers. However, the rising of
regional hubs along with the entry of those countries without
colonial and linguistic background like Taiwan is changing the
landscape of transnational higher education.

Index Terms—Alnternational higher education,
transnational education, offshore program, modes of delivery,
regional hub.

I. INTRODUCTION

Transnational education is a fast growing global
phenomenon as it provides internationally recognized
education at the doorstep of students [1]. It has become a
widely recognized concept as new delivery models of
education that cross borders emerge, bearing political,
economic and cultural implications along its practices [2].

As identified by many scholars, there are three distinct

waves of globalization in the international education industry.

As identified by many scholars, there are distinct waves of
globalization in the international education industry. The first
and also the most common model refers to students’
travelling to a host nation to study at the chosen institutions.
The second involves institutions moving forward into the
export channel and establishing a presence in the
international markets through ‘twinning program’ [3] or
offshore degree courses and training. This model became
common especially in Asia as well as the developing
countries throughout 1990s with many privately owned
institutions offering outlets for students to study the foreign
degrees in their home country [4]. The third and also a
relatively new approach emerges with the establishment of
international branch and offshore campus in foreign
countries as well as the development of online courses
delivered through information and communication
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technologies [5].

According to its working definition, transnational
education is to describe the programs and courses “in which
the learners are located in a county that is different from
where the awarding institution is based” [6], [7]. Along with
the recent innovations in information and communication
technology, the international mobility of programs and
institutions on a large scale since 1990s is becoming a special
phenomenon while student’s mobility is continuing to grow
in international higher education.

Il. TREND

Against the development of the global economy along with
new impact brought about by the new managerial ideology,
higher education has become more aggressive with market
domination orientation [2]. As a result, the strong element of
a “mutually Dbeneficial cultural movement” in the
international education [2] was observed to replace the
military offense and cultural conquest featured in the
conventional international education in the colonial era. As a
result, the shift from providing financial support and
educational aid to the developing nations to recruiting fee
paying international students from those counties was then
identified in the educational policies of many western
societies. The tuition fees generated from international
students, either through traditional manners or transnational
education practices, have become an important source to
compensate for insufficient resources resulted from domestic
financial cuts. As a result, transnational has become not only
a new form of international collaboration in education but
also a source of income for many universities around the
world, especially in the western developed nations.

The promotion made by the World Trade Organization
(WTO) since 1995 is believed to have made great impact on
the liberalization of trade, including trade in educational
service, which has brought higher education and other forms
of tertiary educational into the global trade framework. It is
argued by many that WTO’s promotion has provided an
international institutional safeguard for the development of
transnational education [1], [2], [8]. The global needs for
education, training and research are driving the worldwide
mobility of peoples for different reasons. As it is observed
that the worldwide demand for higher education is growing
and is being driven by the economic growth in developing
societies, increased globalization of economic and societies
along with the demographic trends [1]. According to official
figures provided by UNESCO, the students’ number
participating in higher education from 1990 to 2007 has
grown by 128% [9] and the number is still rising.
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The transnational provision of education during the past
decade, as Yang argues [10], has increased dramatically that
is at the leading edge of the most fundamental change taking
place in higher education today. It is also evidencing the
invisible hand of the market in allocating educational
resources across borders effectively, marking a new
evolutionary phase of development in international higher
education in the 21stcentury.

I1l. MODES OF DELIVERY

The innovative nature of transnational education is
manifested not only in the breakthrough in the philosophy,
strategic development plan and institutional operations, but
also in the cooperation models between the institutions across
the nations and the emergence of new delivery modes of
transnational programs.

There are four modes of supply, according to the barriers
to trade, defined in General Agreement on Trade in Services
[11]. They are cross-border supply, consumption abroad,
commercial presence and presence of natural persons.
Transnational higher education is however closely connected
with two modes mentioned above, including cross-border
supply and commercial presence, implemented in numerous
forms.

* Cross border supply: it includes approaches such as online
learning programs and distance delivery. Those programs
are mainly delivered through satellites, televisions,
computers, internet, video conference or other
technological means within or beyond the national
boundaries.

* Commercial presence: several forms that have been
popularly adopted include branch or satellite campus,
franchises, twining arrangements and so on. Apart from
branch campuses set up by an institution in another
country to provide its educational or training programs to
foreign students directly [8], the rest of forms in the
commercial presence mode are somehow depending on
various levels of partnership involvements. The
partner-supported delivery depends more heavily on
partnership with various kinds of service that often
include face-to —face teaching, physical facilities and
administrative support locally [7], as shown in Table I.
Based on the modes of supply categorized by in GATS,

many [2], [8], [7], [10] have identified the popular modes of
delivery widely used in transnational education. There
include a) branch campus, b) articulations, c) online learning
and distance education programs, d) franchising and
partnership, and e) dual and joint degree programs.

* Branch campus: this refers to campuses set up by an
institution in another country to provide its educational or
training programs to the foreign students, mainly in that
host country. This arrangement is on the one hand
allowing the degree offering institution to conduct
educational activities more effectively but on the other
hand it is costly in comparison with other modes of
delivery and requires more financial commitment.

e Articulation programs: The articulation refers to
systematic recognition by an institution from the degree
offering country of specified courses/ programs/ study at

an institution in another country as partial credit towards a
program at the offering institution. With this arrangement,
the students are enrolled initially with the local/host
institution and subsequently enroll with the foreign
provider along with the awarding qualifications.

e Online learning and distance education programs: Under
this delivery mode, programs and courses are delivered
through televisions, satellites, radios, computers,
conferencing, and other technological means across
national boundaries.

* Franchising and partnership: This mode often involve a
local provider being licensed to offer the foreign courses
and programs under conditions set out by contract with
the qualification awarded by the foreign institution from
the source country. All arrangements relating the program
delivery, including teaching, management, assessment,
profit-sharing or qualification requirements and so on, are
practiced in compliance with the policy as well as the
regulations of the two sides, both the host and source
countries.

e Dual and joint degree programs: Under this scheme,
education providers from different countries work
together to offer joint training programs and the students
receive qualifications from the both providers, or a joint

award from the collaborating partners.

TABLE I: MODE OF SUPPLY

Mode of Explanation Example Size/ Potential of
supply in Higher market
according to Education
GATS
1. Cross Border - the provision  -distance -currently a
Supply of a service education relatively small
where the - e-learning market
service -virtual - seen to have
crosses the universities great potential
border (does through the use
not require the of new ICTs and
physical especially the
movement of internet
the consumer)
2. Consumption  -provision of -students who --currently
Abroad the service go to another represents the
involving the  country to study  largest share of
movement of the global
the consumer market for
to the country education
of the supplier service
3. Commercial  -- the service -local branch or - growing
Presence provider satellite interest and
establishesor ~ campuses strong potential
has presence -twinning for future
of commercial  partnerships growth
facilities in -franchising - most
another arrangements controversial as
country in with local it appears to set
order to institutions international
render service rules on foreign
investment
4. Presence of -persons -professors, - potentially a
Natural Persons  travelling to teachers and strong market
another researchers given the
country on a working abroad  emphasis on
temporary mobility of
basis to prefessionals.
provide
service

(source: The Observatory on borderless higher education, knight, 2002)
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IV. MAPPING THE CURRENT DEVELOPMENT

The global demand for education, training and research is
believed as the driving force behind the worldwide mobility
of peoples for, as Alam et al observed, “migration, political
and economic security, trade and business, employment,
tourism, study and research” [1], [12].

The increasing worldwide demand for higher education is
driven by the fast economic growth in the developing nations,
demographic trends in the globalization era [12]. Based on
the current trends in the increasing global mobility of
students, it is anticipated that the number of international
students will continue to grow to 6.7 million by the year 2020
[13], [14].

As a result of the reduction of government subsidies,
however, universities around the world are increasingly
focusing on entrepreneurial activities and many western
universities in particular have become heavily dependent
onshore fee paying international students as well as
export-oriented educational services in partnership with
universities, professional  associations and private
cooperation offshore [1], [2], [8], [12], [15]-[18]. The exceed
demands for higher education in most developing societies
with continuing rising need is seen as the push factor whereas
the surplus of education and the financial short fall in the
universities of developed nations has been recognized as the
pulling factor. It is with such push and pull factors at various
levels that transnational education could take its shape and
grow dramatically.

As a form of academic mobility and market driven
educational activity, similarly, many have found that
transitional education is following the same pattern as
international student mobility where highly developed
nations, such as the major English speaking countries, UK,
USA and Australia, are the primary and key providers of the
transnational education service whereas Asia is believed to
be the receiving region with the most active participation in
transnational education along with other emerging
economies also include Middle East, North Africa, South
America and so on. This verified the analysis in many studies
that the demand for higher education in the emerging
economic where the growing young population, such as
China and India, is putting pressure on domestic educational
systems to which transnational education from the developed
western nations is seen as the immediate solution [1], [2], [7],
[10]-[12], [14], [27], [19].

Transnational education is observed to follow the trend of
international education where the major English speaking
nations, the UK, USA, Australia and so on, are still the key
players for attracting international students. Exporting
education service through different modes of co-operation to
those countries with excess demands for higher education is
the most common strategy adopted. The consolidated official
data shown in Garrett and Verbik’s work verifies the above
statement and at the same time clearly indicates the size and
distributions of transnational education enrollment.
Continental European countries, nevertheless, tend to act on
‘regional integration and complement with each other on
their strength’ [2] in the current development of transnational
education instead of putting the full gears on educational
service exporting.
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V. THE CHANGING LANDSCAPE

In the recent development, the emergence of regional hubs
for transnational education is adopted as an approach to make
the foreign higher education available locally at an affordable
price. By deregulating higher education with the
introductions of market mechanism, many governments are
attracting leading universities from the western world to offer
their programs for local students as well as from the regional.
By doing so, these countries are able to increase educational
export and at the same time act as the hosting countries for
international students from the region through importing.

As a result, five regional hubs are identified within which
most foreign universities are concentrated. These include 1)
Singapore and Malaysia; 2) China and Hong Kong; 3) India,
Bangladesh and Pakistan; 4) United Arab Emirates and Qatar,
and 5) South Africa [1]. By arguing that “the rise of
transnational higher education in the Asia-Pacific region has
undeniably reflected the growing pace of globalization and
the subsequent pressures imposed by it”, Mok observed the
governments of Singapore, Malaysia and Hong Kong, among
others, are three notable cases in which the states have
explicitly declared their intentions respectively to make these
Asian countries/ territory a regional hub of education,
competing for its position in this competitive global market
of international higher education, thus led to a rather dramatic
development of transnational higher education accordingly in
recent years as part of the states’ coping strategies [19] .

The emergence of regional hubs, as many argue [1], [19],
are not changing the demography of the student cohort but
also bringing impact on curriculum design, related facility
and infrastructure accordingly.

In addition to the rise of the regional hubs, the entry of the
countries without neither colonial nor English speaking
background in the current move of transnational education is
not only changing the current landscape but also adding more
diversity in this education service sector. Dozens of
universities from Taiwan, for example, have presented
themselves possessing the capability of offering competitive
and quality offshore higher education programs at home and
abroad.

Internationalization is advocated as an important
development strategy not only by the government but also
individual universities in Taiwan as going international is
becoming an inevitable trend in the current global context.
However, it is necessary to note that it appears to be more
critical in the context of Taiwan as many universities, public
or private alike, has been facing serious storage of student
recruitments resulted from the decreasing birth rate since late
1990s, in addition to the reduction of government subsidies
to universities. Seeing from the context of Taiwan, thus,
transnational education is therefore taken as a great
opportunity in seeking for alternative source of student
number as well as financial support [20].

VI. CONCLUDING REMARKS

Many believe that transnational education helps to develop
its human resource capital with the least cost but pressure on
local education systems the receiving countries. On the other
hands, the warning over the challenges and possible dangers
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posed by transitional education are also given in several
studies, mainly with the voices of those from the receiving
countries. These include eroding educational sovereignty,
threatening the cultural security, and the social as well as
economic impact and so on. [2], [8], [10], [19]. However, it is
certain that the current move in the international higher
education will continue to generate student mobility between
the developed and developing nations. In addition to these
major English-speaking counties, the emergence of regional
hubs and the entry of those without colonial and linguistic
bond are not only changing the demography of the student
cohort but also changing the landscape of this education
service.
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