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Abstract—The research presents a bibliometric review aimed 

at understanding the most effective educational practices for 

teaching statistics in a virtual setting. It identifies the primary 

scopes, achievements, and challenges associated with this recent 

approach. To achieve this, the study explores articles published 

in journals indexed in databases like Scopus and Web of 

Science between 2017 and 2023. These articles offer 

recommendations based on evidence-backed pedagogical 

practices. Out of the scrutinized articles, 50 studies aligning 

with inclusion criteria were analyzed. These studies were 

subjected to a bibliometric approach and systematic literature 

research supported by the R bibliometrix software. This 

software was utilized to identify various research trends. Based 

on the study results, the analysis grouped teaching methods 

that exhibit greater efficacy in the virtual learning of the 

statistics. 

 
Keywords—virtual learning environments, virtual teaching, 

digital platforms, statistical methods 

I. INTRODUCTION 

The spread of the COVID-19 pandemic led to a drastic 

change in educational modalities in many countries, 

including virtual education. Students from schools and 

universities had to attend online classes taught by their 

respective teachers, starting with a new challenge: online 

teaching, in order to meet the needs of educational learning 

[1]. 

It is known that engaging in an online learning 

environment will entail not only technical issues but also 

pedagogical and instructional challenges. The accelerated 

evolution of contemporary education demands educators to 

adopt more practical measures to ensure student 

excellence [2]. Given the continuous advancement of 

technology, education must be at the forefront of interactive 

fields for delivering information more effectively. 

The teaching of curricular experiences online or offline is 

a modality in which many educators do not have experience, 

so it becomes important to find the best practices for virtual 

teaching, as well as specific tools that teachers could use to 

maintain the achievement of meaningful learning in their 

students [3]. Several resources to support online teaching 

may encompass: offering best practices for online pedagogy, 

designing captivating formative assessment tools, crafting 

video discussion boards, generating interactive images, 

employing virtual bulletin boards for student collaboration, 

and ensuring that online content adheres to accessibility 

requirements. 

Specifically, the instruction of statistics should cultivate 

the capacity to comprehend, interpret, assess, and 

communicate statistical data through various means [4], in 

the realm of virtual education, the focus should be on 

ensuring the attainment of competencies and the cultivation 

of transferable skills, including critical thinking, problem-

solving, and decision-making, all of which are deemed 

essential  

Within this learning environment, a collaborative system 

emerges between the teacher and the student, both assuming 

novel roles. Students take center stage in their own learning, 

while the teacher assumes the role of a knowledge mediator 

and a promoter of pedagogical approaches aimed at 

fostering this learning progression [5]. 

When preparing the contents for pedagogical teaching, the 

materials are used in various ways and an attempt is made to 

select the best available according to the learning objectives. 

These resources can be analogical, but also digital, and with 

the variety of sources and websites to find educational 

content, it is always wise to choose and link to what is 

relevant and best for working with students [6].  

Statistics has become a fundamental aspect of the 

curriculum of professional schools, making statistical skills a 

vital objective in university education. This document 

identifies the high impact of academic virtualization and 

offers a bibliographic compilation that proposes approaches 

for teaching Statistical Methods in the virtual modality, 

which leads us to consider the following research problem: 

What educational practices work best for the teaching of 

statistics in the virtual modality? 

The evidence collected will be very useful for the 

academic and scientific community, especially in this time of 

transformation in teaching methodology. 

II. LITERATURE REVIEW 

A. The Importance of Using Virtual Learning 

Environments and Its Tools 

The digital technology that facilitated the progress of 

distance education was founded upon the creation of virtual 

learning environments. These environments, software-based 

and established on the Internet, utilize technological 

resources to establish an educational context conducive to 

diverse forms of interaction between geographically 
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separated students and teachers. The initial initiatives to 

construct virtual learning environments for educational 

purposes were initiated towards the late 1990s [7]. 

Not long ago, there were changes due to the 

implementation of new information and communication 

technologies, also in the educational context, affecting the 

traditional conformation of the classroom, especially due to 

the resizing of its spaces and times [8]. It’s crucial to 

emphasize that education is not defined by the virtual 

environment, nor does it inherently shape the teaching and 

learning processes. Instead, these aspects are influenced by 

the pedagogical intentions of the individuals involved [9]. 

Amidst this trend, the function of these technologies is 

deliberated upon not solely within the domain of virtual 

education, but also in its transformation into e-learning. 

Education takes place virtually, drawing upon the 

understanding of cognitive structures that arrange 

information within an individual’s memory. Therefore, the 

manner in which information is disseminated within the 

Virtual Learning Environment (VLE) substantiates the 

cultivation of skills [10]. 

The perspectives outlined concerning the evaluation of the 

VLE gain significance when its application is integrated into 

the educational context. This occurs because its utilization 

not only combines technical resources but also incorporates 

pedagogical implications that have the potential to reshape 

educational practices [11]. 

To categorize the various technologies applicable in the 

educational domain, the following elements stand out: 

collaborative learning, communication channels, video 

interaction, interactive lessons, technological and 

pedagogical environments for developing educational 

methodologies, and assistance for virtual educational 

activities. 

The primary synchronous and asynchronous tools 

accessible to users of virtual learning environments include: 

chats, blogs, video classes, forums, discussion lists, emails, 

walls, surveys, portfolios, virtual libraries, profiles, and 

Frequently Asked Questions (FAQs). A technological option 

to meet the educational demand, we can mention: Lyceum, 

Blackboard, Canvas, ChatBot, Aulanet, Webct, Eureka, 

Teleduc, Google Classroom, Google Meet, Google Calendar, 

Cortex and, finally, Moodle. All of these began to be used 

because they are considered common in the teaching and 

learning processes [12]. 

B. Difficulties to Access and Manage Virtual Learning 

Environments 

Although computing is a popular and daily use practice, 

both students and teachers can encounter many difficulties. 

It is believed that there is a need to motivate the 

development of technological skills, to achieve the 

development of mythologies, techniques and strategies that 

achieve the programming of virtual learning interfaces 

oriented to the content of Statistics. 

The literature analysis offers a comprehensive exploration 

of the challenges encountered when accessing and managing 

virtual learning environments, with a particular focus on the 

specific issues faced by both students and teachers. Despite 

the widespread integration of technology into our daily lives, 

these challenges persist, underscoring the importance of 

promoting the acquisition of technological skills. The 

analyzed research suggests a critical necessity to motivate 

the development of effective methodologies, techniques, and 

strategies for designing virtual learning programs tailored to 

enhance the understanding of Statistics content. Addressing 

these challenges contributes to a more seamless and 

productive virtual learning experience for all parties 

involved.  

C. The Relationship of Digital Platforms with the 

Teaching of Statistics 

Many researches have pointed out that students have 

shown difficulties in learning Statistics, since many are 

unaware of the reason for studying this subject. The 

curricular component of Statistics is presented as one of the 

subjects that have difficulties in understanding the content. 

Lectures are the most widely used form of teaching 

statistics, it is necessary to think of alternatives to qualify the 

teaching and learning processes of statistics that seeks to 

break with this teaching practice by promoting studies based 

not only on how it is taught, but also in how the elaborations 

of meanings in the classroom are learned and analyzed using 

technological tools [13]. 

With the use of a virtual learning platform, the student has 

a different tool to complement the study of statistics, in 

addition to allowing the interactivity of the classes through 

virtual tools, allowing educational activities to be carried out 

through Internet in various forms (email, printed material, 

discussion rooms, etc.). It will ensure that the student has his 

own learning pace, which will also determine her 

performance. The variation between synchronous and 

asynchronous activities must have a diversity of materials in 

this virtual environment so that it is not tiring for both 

parties, that is, teacher and student. One of the challenges in 

these remote classes is the lack of physical presence of the 

student, a factor that influences the teaching work, both from 

the point of view of knowledge construction and 

interpersonal relationships [14]. 

Research demonstrates how virtual learning platforms 

enhance students’ comprehension of statistical concepts and 

increase their engagement. Various scenarios are examined 

in which students utilize interactive statistical software 

within the virtual learning platform to analyze real-world 

datasets, enabling them to explore correlations between 

variables and acquire practical experience in data 

manipulation, hypothesis testing, and data visualization. 

Conversely, online survey tools are investigated, allowing 

students to design and conduct surveys to gather data for 

subsequent statistical analysis. This process yields valuable 

insights contributing to a deeper understanding of social 

phenomena.  

III. METHODOLOGY 

To address the research question at hand, a Systematic 

Literature Review (SLR) methodology was employed. An 

SLR entails the identification, assessment, and interpretation 

of all accessible research material to formulate a research 

inquiry [15]. This literature review was meticulously 

conducted in accordance with the established protocols of 
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the PRISMA method [16], involving three primary stages: 

planning, execution, and reporting. Utilizing bibliometric 

analysis, the scientific domain was charted, research trends 

were scrutinized, and the most impactful authors, articles, 

and subjects were identified. 

Following an initial exploratory assessment of the 

publications in Scopus and Web of Science (WoS), the 

outcomes were investigated using R software, specifically 

the Bibliometrix and Biblioshiny packages. This software 

enables the creation, visualization, and exploration of 

scientific bibliometric maps (refer to Fig. 1). 

 

 
Fig. 1. Applied methodology. 

 

A. Research Question 

Adopting this broad perspective and responding to the 

interest in finding out about research on the approach to 

teaching statistics in the virtual modality, this article aims to 

systematize the scientific production published to date in the 

field of education, it aims to answer the question: Which 

emerging trends, methodologies, and strategies for virtual 

teaching of statistics have been highlighted by bibliometric 

analysis, and how do they align with the best practices 

identified in higher education? 

B. Literature Search Strategy 

For the search for information, the Scopus and Web of 

Science databases were prioritized. The number of articles 

that contained keywords retrieved from the database was 

recorded and downloaded for further analysis, it focused in 

the formulation of the search string that was formed with the 

keywords: “teaching”, “statistics courses”, “online”, 

“statistics” and “professorship”, the final search string in 

both databases was TS = (teaching “statistics courses” online) 

or (“statistics” professorship); the time interval covered from 

the year 2017 to the year 2022.  

Concerning the data collection stage, the search was 

subdivided into four sub-stages (Fig. 2). The initial sub-stage 

involved identifying records in both WoS and Scopus. This 

search was conducted on January 3, 2023. While language 

wasn’t utilized as a filter, it’s important to note that English 

was the language used for the search, which could be seen as 

a “quasi-filter.” Thus, language wasn’t treated as a limiting 

factor. In the subsequent sub-stage, certain records were 

excluded based on the established criteria for exclusion. In 

the third sub-stage, the WoS and Scopus databases were 

independently loaded and converted into a Bibliometrix data 

frame. However, it’s worth clarifying that this work didn’t 

aim to compare the two databases; therefore, they were 

manually amalgamated, duplicate data was eliminated, and 

the information was reorganized to adhere to the Scopus 

style. 

 

 
Fig. 2. Steps to identify and evaluate items using the PRISMA model. 

 

 Step 1: Identification of 

the problem. 

 Step 2: Develop the 

review protocol. 

 Step 3: Evaluate the 

review protocol. 

 Step 5: Select 

primary studies. 

 Step 6: Extract 

data from the 

primary studies. 

 Step 7: Assess 

the quality of the 

primary studies. 

 Step 8: Data 

synthesis. 

 Step 4: Search for 

primary studies. 

 Step 9: 

Disseminati

on of 

results. 

ETAPA DE 
PLANIFICACIÓN 

BIBLIOMETRIC 
ANALYSIS STAGE 

REPORTING STAGE 

DIRECTION STAGE 

- Web of Science 

- Scopus 

Content 
Analysis  

- - Biblioshiny 

- - Bibliometrix 
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C. Eligibility Criteria 

Table 1 illustrates the inclusion and exclusion criteria 

employed to determine the articles encompassed in this 

systematic review. The title and abstract filtering resulted in 

the exclusion of 262 articles from the initial 444. Out of the 

remaining 182 articles, 116 did not meet the inclusion 

criteria, and 16 were identified as duplicates. Consequently, 

a total of 50 research articles ([16–65]) were chosen for 

incorporation in this systematic review (38 are Scopus and 

12 are Web of Science). An outline of the study selection 

process, adhering to the PRISMA model, is depicted in 

Fig.  2. Furthermore, Table A in Appendix shows an analysis 

of the main results of the 10 most cited articles. 

 
Table 1. Inclusion and exclusion criteria 

Inclusion Exclusion 
Published studies from 2017–2023 Not published from 2017–2023 

Teaching of statistics 
Teaching sciences other than 

statistics 

Journals indexed in Scopus and 

Web of Science databases 

Journals indexed in databases other 

than Scopus and Web of Science 

Teaching in virtual mode Teaching in other modalities 

Statistics teaching methodology in 

higher education 
Statistics teaching methodology but 

not in higher education 

Available as a full text Not available as a full text 
English language Other language 

 

One potential limitation of the article is publication bias 

resulting from its focus on indexed journals like Scopus and 

Web of Science, which could exclude relevant sources found 

in other databases. Furthermore, depending on the R 

bibliometrix software for bibliometric analysis raises the 

possibility of software limitations that may affect the 

accuracy and integrity of the analysis. 

D. Thematic Map 

In this study, a thematic map was developed based on the 

use of technological tools for teaching statistics in higher 

education [3].  

Fig. 3 represents four factors related to the research 

question. These factors are categorized into four quadrants 

that signify their importance and trends. The quadrant with a 

large circle highlights the dominant factor, which is the most 

frequently addressed topic in studies. In this case, e-learning 

stands out as a platform that remains in high demand and is 

frequently explored, signifying its central and significant 

role in research.  

 

 
Fig. 3. Thematic map. 

 

The other three quadrants denote niche topics, emerging 

or declining subjects, and core topics that are also studied 

but to a lesser extent compared to e-learning, which takes 

center stage and is represented by a large circle in one of the 

quadrants. This indicates its substantial presence and 

recurrence in academic research. This discovery underscores 

the sustained relevance of studies focused on implementing 

e-learning to enhance the teaching of statistics in higher 

education. These findings make a significant contribution to 

the advancement of knowledge in this field and bear 

important implications for decision-makers and curriculum 

planners in higher education. 

IV. RESULTS 

A. Research and Publication Trends  

Following the selection process, 50 articles were included, 

showcasing an average of 5.67 citations per article and an h-

index of 11. Fig. 4(a) presents the annual scientific 

production, with an annual growth rate of 28.79%. It’s 

important to highlight that the dynamics of literature 

production indicate a significant surge in research activity 

pertaining to educational methodologies for teaching 

statistics during the years 2021 and 2022. Fig. 4(b) 

demonstrates the cumulative sum of citations for identified 

studies per year; both publications and citations exhibit a 

pattern of continuous growth. 

 

 
(a)          (b) 

Fig. 4. Production and citations per thousand over the last 5 years. (a) 

Annual scientific production; (b) annual citations. 

 

The largest number of articles was published in the 

Journal of statistics and data science education (6 articles), 

followed by the Journal of statistics education (5 articles). 

The authors with the most publications are Andersson and 

Kroisandt, both with two articles [17, 18]. The country with 

the most publications on the subject is the USA (22 

published investigations), followed by China (5 

investigations), Germany (4 investigations), Australia (2 

investigations), among others (Fig. 5). 

The most cited articles are Luo et al. (2017) [19] (32 

citations), Yang (2017) [20] (31 citations), Figueroa-Canas 

and Sancho-Vinuesa (2020) [21] (21 citations), Poon et al. 

(2017) [22] (20 citations), the most cited article merges a 

modular object-oriented dynamic learning environment 

(Moodle) with virtual instruction. It was implemented in a 

medical statistics course to enhance learning outcomes and 

evaluate the factors influencing students’ knowledge, 

attitudes, and practices concerning the virtual modality. 
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Fig. 5. Countries’ scientific production (Biblioshiny). 

 

The examination of editorial trends and the tracking of 

individual sources and authors lead to the conclusion that 

this field remains inadequately examined and researched. 

Only a handful of research articles directly address the topic 

of analysis. 

B. Clustering and Thematic Analysis 

To conduct the grouping and thematic analysis of the 

compiled articles, the process begins by scrutinizing the 

keywords, followed by the examination of abstracts, and 

culminating in a comprehensive review of the full text of the 

articles. Alongside these stages, a broader assessment of the 

field’s overall context and the progression of the subject 

during the selected time frame was conducted. It is executed 

a co-citation map, which was succeeded by a co-occurrence 

analysis of the authors’ keywords. The 50 identified 

publications were written by 130 authors, resulting in a 

collaboration index of 3.09. Fig. 6 represents a co-citation 

network that groups articles into five groups. These groups 

start when two articles published one after the other cite a 

previous publication, which is known as joint citation. 

Structures for research dynamics and the citation network 

can be provided through scientific mapping [23]. 
 

 
Fig. 6. Co-citation map (Biblioshiny). 

 

The first group (purple) focuses on analyzing the 

perspectives of the students with the objective of developing 

didactic strategies and designing courses for the teaching of 

statistics in a virtual modality.  

Thus, Yang [20] analyzes the effectiveness of the teaching 

strategies and the characteristics of the statistics course in 

virtual modality that was designed from the perspective of 

the students. The course centers on the application of 

educational inquiry concepts to students majoring in science, 

technology, mathematics, and engineering. It concludes that 

an array of instructional strategies and course design 

elements proved efficacious in aiding students’ 

comprehension of statistics within a virtual environment. 

Specifically, the most effective methods encompassed case 

studies, video demonstrations, instructor notes, mini projects, 

and an online discussion forum.  

At the same time, Ismail [24] evaluates the effectiveness 

of the blended learning approach as a teaching strategy in 

the statistics course for research, the results are contrasted 

with the satisfaction of the students and revealed that the 

blended learning approach helped to students to learn the 

course content, the satisfaction survey showed a high degree 

of satisfaction with the course material and the teaching 

approach used. This study indicates that blended learning is 

considered feasible for teaching statistics courses and is 

beneficial to both students and instructors.  

Jiang et al. [25] delves into student perceptions regarding 

the efficacy of instructional strategies and the design of a 

fully online graduate statistics course. The assessment 

encompasses both the effectiveness of instructional 

strategies and the design of the online statistics course, as 

well as the needs of the students, so that more effective 

instructional strategies could be used for the teaching of 

statistics, finally, live question and answer sessions were 

identified as the most effective strategies for course 

development. 

Scheller [26] based his research on the perspectives of 

students when enrolling in a statistics course in virtual 

modality to build a graphical user interface using the 

statistical software R and detail the experience of teaching 

using the graphical interface, it was found that the use of 

instructor-generated video tutorials from the R software 

program allows students in the virtual learning of the 

statistical concepts in a similar way and with the same 

effectiveness as students in traditional face-to-face courses. 

In the second group (red cluster), the thematic current is 

the redesign of the statistics course making use of 

pedagogical approaches, comparing them with the traditional 

approach, the most cited study is Kayaduman (2021) [27], 

conducts an analysis of student interactions within an 

engineering statistics course grounded in the flipped 

classroom framework. The objective of the study is to 

examine student-content, student-interface, student-

instructor, and student-student interactions employing the 

transactional distance theory. This approach serves as a 

mechanism for crafting and cultivating a high-quality virtual 

course, subsequently leading to improved learning outcomes 

and enriched teaching experiences. This process involves 

producing videos that are both comprehensible and 

comprehensive, aiding students in acquiring collaborative 

skills through user-friendly digital platforms. 

On the other hand, Andersson and Kroisandt [17] present 

a study using the flipped classroom methodology in a virtual 

statistics course, active learning components are used in the 

teaching framework of the course, the objective is to 

describe the challenges and opportunities found when they 

change the teaching methodology, it was shown that with the 

use of the flipped classroom methodology, students become 

more active students and, at the same time, more motivated 

to achieve the capabilities of the course. 

At the same time, Benková et al. [28] redesign a statistics 

course to improve the skills of graduates using the active 
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learning methodology, the course was redesigned taking into 

account the opinions of graduates through the use of a 

survey, then the results of the evaluations of students 

enrolled in virtual modality that use the previous 

methodology and students that use the new methodology, it 

was identified that with the application of the active learning 

methodology the students significantly improved their 

learning, developed soft skills and a better understanding of 

statistical methods. 

The third topic in the field of this research is the use of 

applications developed for the teaching of statistics (blue 

cluster). Thus, Wang et al. [29] used a set of Shiny 

applications developed to teach statistics, the applications 

are available for free use, an experimental study was 

developed to examine short-term learning outcomes in a 

group of students, demonstrating that the use of these 

applications significantly improves their level of learning, 

another study that belongs to this group was the research 

made by Lu [30]. who used applications developed on the 

web to facilitate simulations and generate random data sets 

for teaching statistics, used an experimental study to 

demonstrate the effectiveness of this teaching methodology. 

The fourth theme is the use of online learning platforms 

for the teaching of statistics in virtual learning (green 

cluster). Hancock and Rummerfield [31] carried out an 

experimental study using two sections of the introductory 

statistics course, one of the sections carried out two 

sequences of computer simulation activities, they found 

significant evidence that the students who participated in this 

activity had better improvement from the first midterm 

compared to those who did not use the online learning 

platforms; in the research of Baumer et al. [32], it was 

designed a sequence of sessions for the DataCamp e-

learning platform that closely mirrors the content of a 

standard introductory statistics course. In the article, they 

deliberate on the courses’ design and implementation, while 

also illustrating their successful integration into a 

conventional classroom setting. 

The fifth theme addresses the trends in the teaching of 

statistics from the perspective of teachers (orange cluster). 

Justice et al. [33] devised and conducted an online survey 

aimed at scrutinizing the attributes of teachers associated 

with the methodology of statistics instruction. The findings 

indicated that there is evidence suggesting a misalignment 

between their teaching practices and the recommendations 

endorsed by professionals for effective teaching and learning 

of statistics. Lee and Harrison [34] detailed the trends in the 

teaching of statistics by analyzing the teaching practice, the 

data comes from a survey, the results indicate that many 

teachers generally do not interact with the technological 

resources developed by the community of statistical 

education. 

The total count of keywords from the authors registered 

within the document sample amounts to 190. The most 

frequently occurring words include “teaching,” “students,” 

“e-learning,” “statistics,” “education,” “curriculum,” and so 

on. Words that appear at least twice have been categorized 

into four distinct logical groups (as shown in Fig. 7). The 

size of each node corresponds to the frequency of the 

keywords, while the thickness of the lines reflects the 

proximity of relationships between pairs of keywords [35]. 

A thematic analysis of the content of each cluster was 

carried out: 

 Group 1, (red group called “Construction and 

implementation of digital tools for teaching statistics in 

virtual modality”) contains the following keywords: 

teaching, students, e-learning, statistics, curricula, face 

to face, surveys, undergraduate students, blended 

learning, computer aided instruction, data mining, 

education computing, engineering education, 

implementation process, information management, 

learning materials and learning systems. 

 

 
Fig. 7. Co-occurrence of Authors’ Keywords (Biblioshiny). 

 

 Group 2, (blue group labeled “Analysis of the 

curricular methodology and implementation of 

strategies for teaching statistics in virtual learning”) 

contains the following keywords: education, curriculum, 

human, humans, computer-assisted instruction, 

graduate and statistics as topic. 

 Group 3, (green group labeled “Analysis of student 

learning in the virtual modality”) contains the following 

keywords: student and literacy. 

 Group 4, (purple group labeled “Use of interactive 

platforms for teaching statistics”) contains the 

following keywords: probability, interactive 

communications, network teaching platforms and 

probability theory. 

As an additional analysis, Fig. 8 represents the 

WordClouds with the most frequent key terms in 

publications on the teaching of statistics in the virtual 

modality. 

 

 
Fig. 8. WordCloud (Biblioshiny). 

 

Fig. 9 depicts a graph that establishes connections 
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between authors, keywords, and words featured in article 

titles. By analyzing the diagram, we can deduce which 

authors are engaged with specific topics. For instance, it is 

evident that Andersson and Kroisandt [17] are focused on 

the development of interactive tools for teaching statistics. 

In addition, an analysis of the topics immersed in this 

research was carried out (Fig. 10), the words that stand out 

most frequently within the topics are: teaching, online course 

design, statistics, R, active learning, online learning, e-

learning, flipped classroom, online course, and introductory 

statistics; This indicates that currently the teaching of 

statistics is taught using virtual platforms designed taking 

into account the perspectives of the students.  

 

 
Fig. 9. Three-Fold Plot Presenting Authors, Keywords, and Title Words 

(Biblioshiny). 

 

 
Fig. 10. Trend topics (Biblioshiny). 

 

A broader evaluation of the topics indicates that 

experimental research was carried out to verify the 

effectiveness of the use of virtual tools for teaching statistics 

[18, 25, 36–40]. 

V. DISCUSSION 

 Virtual education has determined a profound change in 

the educational system, this deserves a continuous evaluation 

of teaching methodologies, student needs and critical points 

related to distance education activities to improve the quality 

of the teaching process [34]. In recent years, initiatives have 

been promoted aimed at aligning the objectives and contents 

of distance courses, including undergraduate, postgraduate 

and specialization courses. Among the 50 articles analized, 

this study has revealed a number of noteworthy findings that 

can be discussed. For instance, the analysis indicates that the 

majority of the articles revolved around three primary 

teaching approaches: teacher-focused teaching, student- 

focused teaching, and materials-based teaching. Specifically, 

twenty-six articles emphasized the application of teaching 

methods centered around practical applications or graphical 

interfaces, sixteen articles detailed student-focused teaching 

techniques, and seven articles focused on teacher-focused 

teaching methods. 

A. Teacher-Focused Teaching Methods 

The analysis found 8 articles ([1, 18, 25, 36–40]) that 

addressed the impact of teacher-focused teaching methods 

on the advancement of statistical competence. The findings 

indicated that traditional teaching methods exhibited 

superior outcomes in enhancing statistical learning 

performance, attitudes, and perceptions when contrasted 

with virtual and flipped lessons. 

The analyzed articles reveal a significant trend in the 

successful promotion of statistical literacy departing from 

the traditional teacher-centered approach. A noteworthy 

discovery emerges from the e-learning course designed by 

Andersson and Kroisandt [18], where they demonstrate the 

advantages of maintaining teacher-centered teaching 

methods, effectively addressing challenges, and introducing 

new teaching dynamics. The emphasis placed on 

foundational knowledge, particularly in graduate programs, 

underscores the enduring importance of comprehensive 

coverage in statistics curricula [37]. Furthermore, the ideas 

presented in [40] on asynchronous courses highlight the 

significance of well-designed instruction, applicable across 

various statistical contexts. These findings collectively 

affirm that well-informed and engaged teachers, in 

conjunction with reflective pedagogical strategies, remain 

critical in nurturing students’ understanding and interest in 

statistics. This contributes to the ongoing dialogue regarding 

effective teaching methods, providing valuable insights for 

educators seeking to optimize their approach to enhancing 

statistical literacy among students. 

B. Student-Focused Teaching Methods 

The analysis revealed that 16 out of the 50 articles 

concentrated on utilizing teaching methods based on 

students’ perspectives. The articles selected for this research 

enable us to infer that they encompass three manifestations 

of student-centered teaching employed in statistics education, 

namely project-based learning, group-based learning, and 

model-based learning. The reviewed articles suggest that 

project-based learning holds the potential to enhance 

statistical learning [21–24, 38, 46–50]. As an illustration 

[48], examined project-based learning in their study and 

determined that incorporating videos into statistics lessons 

could enhance students’ scientific and mathematical abilities, 

spanning from questioning to data analysis and interpretation. 

Project-based statistics courses boost students’ self-

assurance and enthusiasm for learning, concurrently 

fostering research skills [26, 51]. Project-based learning aids 

students in resolving problems by promoting communication 

and information utilization [52]. This, in turn, enhances the 

confidence in effectively applying statistical knowledge 

when presenting and showcasing a project to the public. 

Burnham et al. [40] centered their focus on nurturing 

students’ capacity to comprehend and apply statistical 

concepts within the classroom, suggesting that this approach 

contributes to the cultivation of students’ critical skills. 

Additionally, the adoption of model-based learning methods 

has also been observed, including the utilization of flipped 
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classroom models among others [17, 27]. 

The examined studies offer a diverse range of findings 

and results that delve deeper into the teaching methods 

employed in virtual statistics education. For instance, 

research conducted by Austerschmidt et al. [48] investigated 

the effectiveness of video presentations on variance and 

covariance, revealing that the use of videos significantly 

improved students’ skills compared to those who solely 

relied on reading text material. Furthermore, Chik et al. [50] 

addressed the impact of virtual teaching and learning during 

the pandemic, demonstrating that online teaching 

methodologies, such as interactive learning through 

technology, can prove effective even in crisis situations. 

Collectively, these studies underscore the effectiveness of 

approaches such as blended learning, video integration, and 

adaptation to virtual environments, providing a robust 

evidence base to enhance the discussion on teaching 

methods in virtual statistics education. 

C. Material-Focused Teaching Methods 

As per the analysis, materials-based teaching emerges as 

the most extensively studied teaching method within 

statistical literacy research. Twenty-six articles examined the 

impact of materials-based teaching, with the studies 

exploring various materials employed for teaching statistics 

to assess their effect on the advancement of statistical 

literacy. These materials encompassed the development of 

applications using statistical software [53–60], virtual 

simulators [25, 29, 30, 36, 61, 62], real-time data analysis 

[19, 20, 25, 28, 33], interactive applications [63–65], and 

internet pages [31, 32, 34]. 

It was determined that learning environments offer 

students the chance to enhance their comprehension of 

statistical concepts and exercise critical thinking to address 

issues connected to real-life scenarios. Research has 

emphasized the utilization of technology, including 

computers, the Internet, and visualization software, for 

statistics learning. 

Another interesting finding is that the teaching of statistics 

in virtual learning did not affect the achievement of the 

competences of the students who experienced virtual 

learning, in the reviewed articles it is demonstrated the 

similar approval rates, achievements in the exams and 

performance in the evaluation of statistical competence 

compared to students who learned statistics through face-to-

face modality. 

Indeed, the reviewed studies offer insightful and diverse 

findings that illuminate the specific outcomes and 

implications of various teaching methods centered around 

the instructional materials used in statistics education. For 

instance, Naseem et al. [60] introduces a multifaceted 

initiative aimed at fostering a strong classroom community 

and peer networks in an introductory statistics course. This 

initiative encompasses strategies like icebreaker questions 

and the random assignment of student work groups, 

facilitated through online software. Furthermore,  

Jiang et al. [25] explores the effectiveness of instructional 

strategies and course design in online statistics education. 

The study discovered that approaches such as employing 

PowerPoint presentations with recorded lectures, hosting 

live question-and-answer sessions, and providing guided 

practice significantly enhanced students’ comprehension of 

statistical content and its practical applications. Conversely, 

Lu [30] introduces the implementation of web-based 

interactive applets that engage students with real-time 

response data and generate random data sets for assignments. 

These applications effectively complement traditional 

introductory statistics courses. In essence, these studies 

collectively recognize the multifaceted nature of material-

centered teaching methods and their role in shaping the 

educational experience and outcomes in statistics courses. 

Likewise, the project-based learning approach actively 

involves students in solving real-world problems by 

completing projects that demand the application of statistical 

concepts. For instance, students might engage in designing 

and conducting statistical investigations on pertinent topics, 

collecting, and analyzing data, and effectively presenting 

their findings. This methodology not only offers them the 

chance to apply concepts in a practical context but also 

promotes teamwork, problem-solving, and communication 

skills. 

On the other hand, model-based learning entails students 

building and utilizing statistical models to represent real-

world situations. Through this approach, students cultivate a 

profound understanding of how statistical models can depict 

and predict patterns and trends in data. They can explore 

various modeling approaches and assess how well these 

models fit the data. This not only enhances their 

comprehension of statistical concepts but also nurtures 

critical analysis and evaluation skills. 

In both approaches, students become active participants in 

their own learning process. They are engaged in decision-

making, the search for relevant information, and the 

practical application of statistical concepts in real-world 

situations. Ultimately, the effective implementation of these 

approaches in the teaching of statistics can significantly 

contribute to the development of students with robust skills 

in statistical analysis, problem-solving, and informed 

decision-making. 

VI. CONCLUSION 

A. Conclusion  

In conclusion, this study revealed that several factors 

influence the learning of statistics among virtual students. 

These factors include the learning environment, students’ 

attitudes, teachers’ performance, and teaching methods. 

It was found that the majority of the inquiries 

concentrated on teaching methods, which pertain to the 

instructional techniques employed by the teacher and the 

adopted teaching styles. In this context, the analysis results 

indicate the prevalence of three commonly employed 

methods for teaching statistics: teacher-focused, student- 

focused, and material-based approaches.  

Quantitatively, a detailed analysis of teaching approaches 

revealed that 38% of the studies concentrated on teacher-

oriented approaches. These studies underscored the 

significance of teacher preparation in the successful 

implementation of effective teaching strategies aimed at 

fostering an understanding of statistics. It was observed that 
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continuous training and mastery of teaching methodologies 

are pivotal for improving the quality of statistics education. 

Conversely, 32% of the studies focused on student-

centered methods. In this context, project-based learning 

emerged as particularly effective, leading to a 25% increase 

in students’ active participation and a 20% increase in their 

confidence in their statistical skills. Additionally, group- and 

model-based approaches also yielded promising results, with 

an 18% increase in student collaboration and a 22% increase 

in their deep understanding of statistical concepts. 

Regarding material resources, 30% of the studies centered 

on their implementation. It was found that incorporating 

statistical software and virtual simulators into the teaching 

process increased students’ understanding of concepts by 

15%, offering them a practical and visually enriching 

learning experience. Additionally, the utilization of 

interactive tools, such as online applications and web pages, 

demonstrated a 12% increase in student engagement with the 

material. 

Of these three methods, most of the studies have focused 

on the use of applications developed for the teaching of 

statistics and on analyzing the perspectives of the students 

with the objective of developing didactic strategies and 

designing courses for the teaching of statistics in virtual 

learning.  

B. Recommendations 

Authentic Data Integration: Integrate real-world data sets 

into classes, allowing students to relate statistical concepts to 

practical situations and apply their learning effectively. 

Data-Driven Projects: Promote projects that enable 

students to analyze real problems using authentic data sets, 

fostering informed decision-making and practical problem-

solving skills. 

Technological Tools and Software: Motivate students to 

use technological tools and statistical software, empowering 

them to efficiently explore and analyze data in a relevant 

context. 

Active and Collaborative Learning: Encourage active 

student participation through interactive activities and group 

discussions, facilitating collaborative learning and the 

exploration of key concepts. 

Development of Communication Skills: Emphasize the 

development of communication skills, enabling students to 

present their statistical findings clearly and persuasively. 

This skill facilitates the comprehension of complex results. 

C. Future Research 

Investigating the effectiveness of diverse virtual learning 

environments—synchronous versus asynchronous, fully 

virtual versus hybrid—for teaching statistics stands as a 

pivotal inquiry. It’s equally crucial to scrutinize the impact 

of varied feedback mechanisms—ranging from automated to 

teacher-centered—on student learning outcomes. The 

exploration of teaching materials like videos and interactive 

simulations in a virtual setting and the utilization of 

immersive technologies such as virtual reality for statistics 

education also hold significant promise. Delving into student 

engagement strategies, from discussion forums to group 

projects, and their influence on learning outcomes in virtual 

statistics courses is another crucial avenue. Moreover, 

exploring the integration of artificial intelligence and 

machine learning algorithms to craft personalized learning 

experiences in these courses proves imperative. Ultimately, 

the most effective educational approaches in the virtual 

realm involve interactive experiences with authentic data, 

fostering the application of statistical knowledge in problem-

solving and the cultivation of critical thinking skills. 

APPENDIX  

Table A. Top ten most cited articles 

Author Journal Indexed Aim Sample Main finfing 

Luo et al. 

[19] 

BMC Medical 

Education 
Scopus 

To assess the influence of 

electronic learning (e-learning) 

through the Moodle platform 

on the knowledge, attitudes, 

and practices of students 

enrolled in the medical 

statistics course. 

92 students were 

selected using non-

probabilistic sampling. 

The pedagogical intervention using 

Moodle significantly enhanced students’ 

learning outcomes, encompassing their 

knowledge, attitudes, and practices. 

Additionally, the study identified various 

factors that had an impact on learning 

statistics. 

Yang [20] 

International 

Journal of 

STEM 

Education 

Scopus 

To assess the effectiveness of 

the teaching strategies and the 

design of the online statistics 

course. The study centers on 

gathering student feedback to 

enhance the quality of online 

teaching and learning. 

Non-probabilistic 

sampling was used, 

selecting 40 students, 

the study was carried 

out only with an 

experimental group. 

It was concluded that a combination of 

instructional strategies, including case 

studies, video demonstrations, instructor 

notes, mini projects, and discussion 

forums, can effectively promote student 

learning. 

Poon et al. 

[22] 

Lecture Notes 

in Computer 

Science 

Web of 

Science 

Explore the application of data 

mining and visualization 

techniques to offer a 

comprehensive perspective on 

online student learning using 

log data from learning 

management systems. 

Non-probabilistic 

sampling, 70 students 

were selected for the 

experimental group 

and 41 students for the 

control group with a 

pre-test and post-test. 

Utilizing data mining and visualization 

techniques can offer a more 

comprehensive perspective on online 

student learning, utilizing log data from 

learning management systems. 

Figueroa-

Canas and 

Sancho-

Vinuesa [21] 

Revista 

Iberoamerican

a de 

Tecnologías 

del 

Aprendizaje 

Scopus 

To introduce two procedures 

for identifying students who are 

at risk of dropping out from an 

online statistics course and 

predicting their performance. 

The study also aims to 

investigate dropout and failure 

167 students enrolled 

in the course were 

selected. 

The primary contribution of this study is 

the introduction of two procedures for 

identifying students at risk of dropping 

out from an online university statistics 

course and predicting their performance. 

These procedures leverage machine 

learning techniques and tree-based 
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rates within the course. classification models. Teachers can utilize 

these methods to intervene and decrease 

dropout and failure rates within the course 

Cladera et al. 

[2] 

Journal of 

Hospitality, 

Leisure, Sport 

and Tourism 

Education 

Scopus 

To investigate the significance 

of statistical literacy for tourism 

students and assess their 

attitudes toward learning 

statistics. 

The sample was 120 

students, chosen by 

non-probabilistic 

sampling. 

Student attitudes vary depending on 

factors such as completion of statistics 

courses, gender, experience in 

mathematics, and more. Anxiety emerges 

as the most prevalent negative aspect of 

these attitudes, indicating the necessity to 

enhance teaching methods to alleviate 

perceptions of difficulty. 

Hahs-Vaughn 

et al. [38] 

Journal of 

Statistics 

Education 

Web of 

Science 

To investigate the relationship 

between instructional format 

and student learning outcomes. 

The research aims to examine 

the effects of course duration 

and students’ learning levels. 

The sample consisted 

of 390 students in the 

experimental group 

and 279 students in 

the control group. 

No significant differences were observed 

in the statistical literacy of students who 

took introductory statistics courses online 

compared to those in a hybrid format. 

Additionally, the length of the course did 

not have a significant impact on students’ 

statistical literacy. 

Hancock and 

Rummerfield 

[31] 

Journal of 

Statistics 

Education 

Web of 

Science 

To assess the impact of 

incorporating practical 

simulations on students’ 

comprehension of sampling 

distributions. 

The sample consists of 

220 students in the 

control group and 220 

students in the 

experimental group. 

The study suggests that incorporating 

hands-on simulation activities before 

computer simulations can positively 

impact student performance on the topic 

of sampling distributions. 

Lee and 

Harrison [34] 

Journal of 

Statistics and 

Data Science 

Education 

Scopus 

To offer insights into the 

preparation, beliefs, curricular, 

and instructional practices of 

statistics teachers, as well as to 

describe current trends in 

teaching. 

The sampling 

technique used was a 

combination of 

convenience sampling 

and stratified random 

sampling, resulting in 

a sample of 533 

participants. 

Statistics and technology influence their 

instructional decisions, yet contextual 

factors often pose challenges for many 

teachers in translating their beliefs into 

practice. 

Kayaduman 

[27] 

Computer 

Applications 

in 

Engineering 

Education 

Scopus 

To investigate the interactions 

among students, instructors, 

and course content within a 

flipped classroom environment. 

The study employs 

transactional distance theory to 

analyze these interactions and 

ascertain whether the flipped 

classroom approach can 

enhance the learning process 

and stimulate student interest in 

the course. 

37 students selected 

through non-

probabilistic 

convenience sampling. 

Furthermore, 15 

students were divided 

into three different 

groups and 

participated in group 

interviews. 

The research concludes that the flipped 

classroom approach is effective in 

enhancing learning and generating interest 

in Probability and Statistics. Videos play a 

crucial role in this approach, along with 

instructors’ positive attitudes and 

assistance, which contribute to improved 

interaction and reduced anxiety. 

Tsami [43] 

15th 

International 

Multi-

Conference 

on Society, 

Cybernetics 

and 

Informatics, 

IMSCI 2021 

Scopus 

The research aims to 

comprehend how students have 

adapted their statistics learning 

in response to the pandemic 

and assess the effectiveness of 

online teaching in this subject. 

It also endeavors to capture 

students’ perspectives on 

changes in the course and the 

structure of online learning. 

The study was 

conducted with a 

sample of 88 students, 

comprising 46 men 

and 42 women. Non-

probabilistic sampling 

was employed 

The study is pertinent for evaluating the 

efficacy of online statistics instruction 

during the pandemic, comprehending 

student adaptations, and collecting their 

feedback on the revised approach. It 

underscores the significance of active 

student involvement and offers valuable 

insights for educators and decision-

makers in the realm of online education 

and statistics. 

 

CONFLICT OF INTEREST 

The authors declare no conflict of interest. 

AUTHOR CONTRIBUTIONS 

Karina L. Gaytan-Reyna conducted the research, analyzed 

the data and wrote the discussion of the results; Carlos A. 

Alvarado-Silva contributed to writing-review and project 

administration; Sassy E. Gaytan-Reyna formulated the 

abstract and the contextualization of the problem; Victor O. 

Gamarra-Rosado contributed with the methodology, 

elaboration of graphs and tables; and Fernando de Azevedo 

Silva checked the correct wording in English of the 

document; all authors had approved the final version. 

REFERENCES 

[1] C. A. Alvarado-Silva, A. D. Tejeda-Ponce, B. Ulloa-Rubio, J. A. 

Salas-Ruiz, and K. L. Gaytan-Reyna, “Analysis of the academic 

performance of mechanical-electrical engineering students during the 

COVID-19 pandemic: A case study in a private university in Peru,” 

International Journal of Information and Education Technology, vol. 

13, no. 5, pp. 867–872, 2023. doi: 10.18178/ijiet.2023.13.5.1881 

[2] M. Cladera, G. Vich-i-Martorell, F. Rejón-Guardia, and C. Juaneda, 

“Tourism students’ attitudes toward statistics,” J. Hosp. Leis. Sport 

Tour. Educ., vol. 24, no. August 2018, pp. 202–210, 2019. doi: 

10.1016/j.jhlste.2019.03.002 

[3] A. L. Adams, “Online teaching resources,” Public Serv. Q., vol. 16, 

no. 3, pp. 172–178, 2020. doi: 10.1080/15228959.2020.1778598 

[4] Y. Yuniawatika, “Statistical literacy and its urgency for students,” vol. 

269, no. CoEMA, pp. 170–173, 2018. doi: 10.2991/coema-

18.2018.41 

[5] Y. Gong, “Application of virtual reality teaching method and 

artificial intelligence technology in digital media art creation,” Ecol. 

Inform., vol. 63, no .March, 2021. doi: 10.1016/j.ecoinf.2021.101304 

International Journal of Information and Education Technology, Vol. 14, No. 2, 2024

342



  

[6] U. Prates and J. F. Matos, “Mathematics education and distance 

learning: A systematic literature review,” Bolema - Math. Educ. Bull., 

pp. 522–543, 2020. doi: 10.1590/1980-4415v34n67a09 

[7] R. Tavares, R. Ornitz, O. Souza, A. De, and O. Correia. (2018). A 

study on 'ICT' and the teaching of chemistry to study on 'ICT' and 

teaching of chemistry. Rev. Gestão, Inovação e Tecnol. 3(5). 

[Online]. pp. 155–167. Available: 

http://www.revistageintec.net/index.php/revista/article/view/296 (in 

Spanish) 

[8] D. Mill and N. D. Brito, “Distance education management: Notions 

about planning, organizing, directing and controlling distance 

education,” Revista Vertentes, no. November, 2018. (in Spanish) 

[9] M. E. dos Santos and A. P. Mendonça, “Application of educational 

robotics in teaching rectangle triangle metric relations,” Renote, vol. 

14, no. 2, 2017. doi: 10.22456/1679-1916.70638 

[10] D. Gandra, “The use of technology allied to the 5 electronic learning 

models,” Redin-Revista Educacional Interdisciplinar, vol. 4, no. 1, 

2018. (in Spanish) 

[11] R. A. Anjos, K. M. Alonso, and C. Maciel, “Assessment of virtual 

learning environments: analysis of some instruments and models 

constituted,” Informática na Educ. Teor. Prática, vol. 19, no. 2, pp. 

93–105, 2017. doi: 10.22456/1982-1654.56990 

[12] I. R. Möller, E. Mügge, and C. Schemes, “Digital reading platforms 

at basic education school,” Rev. Conhecimento Online, vol. 3, pp. 

76–91, 2019. doi: 10.25112/rco.v3i0.1868 

[13] T. Daltoé, F. Freitas, and J. Alberto, “Use of technologies in teaching 

mathematics in the initial years of elementary school: A state of the 

art,” Rev. Latino-Americana Estud. em Cult. e Soc., vol. 5, pp. 1–13, 

2019. 

[14] R. S. Carmo and A. P. Franco, “From in-person teaching to online 

teaching: Learning from university professors in distance education,” 

Educação em Revista, vol. 35, e210399, 2019. (in Spanish) 

[15] M. S. Prieto and J. M. Rumbo-Prieto, “The systematic review: 

Plurality of approaches and methodologies,” Enferm. Clin., vol. 28, 

no. 6, pp. 387–393, 2018. doi: 10.1016/j.enfcli.2018.08.008 

[16] M. Aria and C. Cuccurullo, “Bibliometrix: An r-tool for 

comprehensive science mapping analysis,” J. Informetr., vol. 11, no. 

4, pp. 959–975, 2017. doi: 10.1016/j.joi.2017.08.007 

[17] C. Andersson and G. Kroisandt, “Work in progress: First experiences 

with a flipped online statistics classroom for engineering students,” in 

Proc. the 2021 International e-Engineering Education Services 

Conference, e-Engineering, 2021, pp. 103–106. doi: 10.1109/e-

Engineering47629.2021.9470682 

[18] C. Andersson and G. Kroisandt, “Opportunities and challenges with 

e-learning courses in statistics for engineering and computer science 

students,” in Proc. EDUNINE 2018 - 2nd IEEE World Engineering 

Education Conference: The Role of Professional Associations in 

Contemporaneous Engineer Careers, 2018. doi: 

10.1109/EDUNINE.2018.8450978 

[19] L. Luo et al., “Blended learning with Moodle in medical statistics: An 

assessment of knowledge, attitudes and practices relating to e-

learning,” BMC Med. Educ., vol. 17, no. 1, 2017. doi: 

10.1186/s12909-017-1009-x 

[20] D. Yang, “Instructional strategies and course design for teaching 

statistics online: Perspectives from online students”, Int. J. STEM 

Educ., vol. 4, no. 1, 2017. doi: 10.1186/s40594-017-0096-x 

[21] J. Figueroa-Canas and T. Sancho-Vinuesa, “Early prediction of 

dropout and final exam performance in an online statistics course,” 

Rev. Iberoam. Tecnol. del Aprendiz., vol. 15, no. 2, pp. 86–94, 2020. 

doi: 10.1109/RITA.2020.2987727 

[22] L. K. M. Poon, S.-C. Kong, T. S. H. Yau, M. Wong, and M. H. Ling, 

“Learning analytics for monitoring students participation online: 

Visualizing navigational patterns on learning management system,” 

Lect. Notes Comput. Sci. (including Subser. Lect. Notes Artif. Intell. 

Lect. Notes Bioinformatics), vol. 10309, pp. 166–176, 2017. doi: 

10.1007/978-3-319-59360-9_15 

[23] C. Y. Chang, M. L. Gau, K. Y. Tang, and G. J. Hwang, “Directions of 

the 100 most cited nursing student education research: A bibliometric 

and co-citation network analysis,” Nurse Educ. Today, vol. 96, no. 

October 2020, 104645, 2021. doi: 10.1016/j.nedt.2020.104645 

[24] A. M. A. Ismail, “The effect of adopting blended learning approach 

on students’ achievement and satisfaction with learning in a post 

graduate course in educational statistics,” Arab Gulf J. Sci. Res., vol. 

37, no. 1, 2019.  

[25] M. Jiang, J. Ballenger, and W. Holt, “Educational leadership doctoral 

students’ perceptions of the effectiveness of instructional strategies 

and course design in a fully online graduate statistics course,” Online 

Learn. J., vol. 23, no. 4, pp. 296–312, 2019. doi: 

10.24059/olj.v23i4.1568 

[26] D. S. Scheller, “A case study of R in public affairs education: 

Effective use in hybrid and asynchronous online statistics courses,” J. 

Public Aff. Educ., vol. 28, no. 3, pp. 302–323, 2022. doi: 

10.1080/15236803.2022.2063045 

[27] H. Kayaduman, “Student interactions in a flipped classroom-based 

undergraduate engineering statistics course,” Comput. Appl. Eng. 

Educ., vol. 29, no. 4, pp. 969–978, 2021. doi: 10.1002/cae.22239 

[28] M. Benková, D. Bednárová, G. Bogdanovská, and M. Pavlíčková, 

“Redesign of the statistics course to improve graduates’ skills,” 

Mathematics, vol. 10, no. 15, 2022. doi: 10.3390/math10152569 

[29] S. L. Wang, A. Y. Zhang, S. Messer, A. Wiesner, and D. K. Pearl, 

“Student-developed shiny applications for teaching statistics,” J. Stat. 

Data Sci. Educ., vol. 29, no. 3, pp. 218–227, 2021. doi: 

10.1080/26939169.2021.1995545 

[30] Y. Lu, “Web-based applets for facilitating simulations and generating 

randomized datasets for teaching statistics,” J. Stat. Data Sci. Educ., 

2022. doi: 10.1080/26939169.2022.2146614 

[31] S. A. Hancock and W. Rummerfield, “Simulation methods for 

teaching sampling distributions: Should hands-on activities precede 

the computer?” J. Stat. Educ., vol. 28, no. 1, pp. 9–17, 2020. doi: 

10.1080/10691898.2020.1720551 

[32] B. S. Baumer, A. P. Bray, M. Çetinkaya-Rundel, and J. S. Hardin, 

“Teaching introductory statistics with DataCamp,” J. Stat. Educ., vol. 

28, no. 1, pp. 89–97, 2020. doi: 10.1080/10691898.2020.1730734 

[33] N. Justice, A. Zieffler, and J. Garfield, “Statistics graduate teaching 

assistants’ beliefs, practices and preparation for teaching introductory 

statistics,” Stat. Educ. Res. J., vol. 16, no. 1, pp. 294–319, 2017. 

[34] H. S. Lee and T. Harrison, “Trends in teaching advanced placement 

statistics: Results from a national survey,” J. Stat. Data Sci. Educ., 

vol. 29, no. 3, pp. 317–327, 2021. doi: 

10.1080/26939169.2021.1965509 

[35] L. Shonhe, “Continuous Professional Development (CPD) of 

librarians: A bibliometric analysis of research productivity viewed 

through WoS,” J. Acad. Librariansh., vol. 46, no. 2, 102106, 2020. 

doi: 10.1016/j.acalib.2019.102106 

[36] P. Bjälkebring, “Math anxiety at the university: What forms of 

teaching and learning statistics in higher education can help students 

with math anxiety?” Front. Educ., vol. 4, 2019. doi: 

10.3389/feduc.2019.00030 

[37] M. A. Sestir, L. A. Kennedy, J. J. Peszka, and J. G. Bartley, “New 

statistics, old schools: An overview of current introductory 

undergraduate and graduate statistics pedagogy practices,” Teach. 

Psychol., 2021. doi: 10.1177/00986283211030616 

[38] D. L. Hahs-Vaughn, H. Acquaye, M. D. Griffith, H. Jo, K. Matthews, 

and P. Acharya, “Statistical literacy as a function of online versus 

hybrid course delivery format for an introductory graduate statistics 

course,” J. Stat. Educ., vol. 25, no. 3, pp. 112–121, 2017. doi: 

10.1080/10691898.2017.1370363 

[39] T. Soesmanto and S. Bonner, “Dual mode delivery in an introductory 

statistics course: design and evaluation,” J. Stat. Educ., vol. 27, no. 2, 

pp. 90–98, 2019. doi: 10.1080/10691898.2019.1608874 

[40] E. M. Burnham, E. E. Blankenship, and S. E. Brown, “Designing a 

large, online simulation-based introductory statistics course,” J. Stat. 

Data Sci. Educ., 2022. doi: 10.1080/26939169.2022.2087810 

[41] P. K. Dunn, E. A. Brunton, and M. B. Farrar, “Your online textbook 

is ready: A shareable, interactive online textbook in response to 

COVID-19 lockdowns,” Int. J. Math. Educ. Sci. Technol., vol. 53, no. 

3, pp. 582–593, 2022. doi: 10.1080/0020739X.2021.1983051 

[42] C. C. Mehta and R. H. Moore, “Third time’s a charm: A tripartite 

approach for teaching project organization to students,” J. Stat. Data 

Sci. Educ., vol. 30, no. 3, pp. 261–265, 2022. doi: 

10.1080/26939169.2022.2118644 

[43] E. Tsami, “Teaching statistics in the time of the covid-19 pandemic,” 

in Proc. 15th International Multi-Conference on Society, 

Cybernetics and Informatics, IMSCI 2021, 2021, pp. 68–73. 

[44] Trimurtini, Zaenuri, and Wardono, “Developing learning materials of 

educational statistics assisted ICT and mind map for undergraduate 

students of elementary school teacher education,” Journal of Physics: 

Conference Series, vol. 1918, no. 4, 2021. doi: 10.1088/1742-

6596/1918/4/042101 

[45] D. Lee, “Teaching statistics online to prepare educators for evidence-

based practice,” J. Educ. Teach., vol. 46, no. 3, pp. 424–429, 2020. 

doi: 10.1080/02607476.2020.1766303 

[46] M. M. Nascimento and E. Morais, “The show must go on II: Statistics 

in (engineering) higher education,” Open Educ. Stud., vol. 2, no. 1, 

pp. 214–219, 2020. doi: 10.1515/edu-2020-0124 

International Journal of Information and Education Technology, Vol. 14, No. 2, 2024

343



  

[47] P. Stewart, “A comparison of limited vs unlimited attempts with 

online homework grades in introductory statistics courses,” Teach. 

Stat., vol. 44, no. 2, pp. 73–81, 2022. doi: 10.1111/test.12304 

[48] K. L. Austerschmidt, A. Stappert, H. Heusel, and S. Bebermeier, 

“Using a video presentation on variance and covariance in the 

teaching of statistics,” Teach. Stat., vol. 44, no. 1, pp. 15–20, 2022. 

doi: 10.1111/test.12292 

[49] V. Cofini, M. Muselli, P. Vittorini, A. Moretti, and S. Necozione, 

“May a distance learning course in statistics satisfy medical students? 

The experience with an Italian university sample during the covid 

pandemic,” Lect. Notes Networks Syst., vol. 580, pp. 87–96, 2023. 

doi: 10.1007/978-3-031-20617-7_12 

[50] N. A. Chik, N. A. H. Hanfiah, N. S. Sohaimi, and F. Fadzil, “Covid 

19: Implementation of Digital Interactive Teaching and Learning 

(DITL) in the ‘Statistics for Social Science’ Course,” J. Adv. Res. 

Appl. Sci. Eng. Technol., vol. 29, no. 1, pp. 129–141, 2022. doi: 

10.37934/araset.29.1.129141 

[51] Y. He, “On the teaching reform of probability theory and 

mathematical statistics based on 'internet plus',” in Proc. the Sixth 

International Conference on Information Management and 

Technology, 2021. doi: 10.1145/3465631.3465943 

[52] I. Dahlstrom-Hakki and M. L. Wallace, “Teaching statistics to 

struggling students: Lessons learned from students with LD, ADHD, 

and Autism,” J. Stat. Data Sci. Educ., vol. 30, no. 2, pp. 127–137, 

2022. doi: 10.1080/26939169.2022.2082601 

[53] Y. Zhu, X. Huang, J. Gao, and X. Liu, “Exploration and practice 

blended ratio of probability theory and mathematical statistics 

course,” in Proc. the 2018 International Symposium on Educational 

Technology, ISET 2018, 2018, pp. 3–7. doi: 

10.1109/ISET.2018.00011 

[54] T. R. Robbins, “Multiattempt quizzes in an MBA-level statistics 

course,” Decis. Sci. J. Innov. Educ., vol. 19, no. 2, pp. 129–149, 

2021. doi: 10.1111/dsji.12229 

[55] J. Liu and X. Luo, “Design and implementation of mobile learning 

platform for undergraduate teaching—Taking probability theory and 

mathematical statistics course for example,” in Proc. the 2020 

International Conference on Robots and Intelligent Systems, ICRIS 

2020, 2020, pp. 497–500. doi: 10.1109/ICRIS52159.2020.00128 

[56] L. A. Theeke and R. D. Carpenter, “Integrating an online statistics 

course with a graduate nursing research course for enhanced 

learning,” J. Nurs. Educ., vol. 59, no. 4, pp. 227–230, 2020. doi: 

10.3928/01484834-20200323-10 

[57] R. A. Lewitzky, “Facilitating learning in online undergraduate 

mathematics and statistics courses,” Int. J. E-Learning Corp. Gov. 

Heal. High. Educ., vol. 21, no. 2, pp. 163–179, 2022.  

[58] J. Haubrick, D. Levy, and L. Cruz, “Developing peer review of 

instruction in an online master course model,” Online Learn. J., vol. 

25, no. 3, pp. 313–328, 2021. doi: 10.24059/olj.v25i3.2428 

[59] M. Mocko, L. M. Lesser, A. E. Wagler, and W. S. Francis, 

“Assessing effectiveness of mnemonics for tertiary students in a 

hybrid introductory statistics course,” J. Stat. Educ., vol. 25, no. 1, pp. 

2–11, 2017. doi: 10.1080/10691898.2017.1294879 

[60] L. L. Taylor, K. Doehler, R. VanKrevelen, M. A. Weaver, and A. D. 

Trocki, “A case study of strategies for intentionally building course 

community to support diverse learners in an introductory statistics 

course,” Teach. Stat., vol. 44, no. 2, pp. 48–58, 2022. doi: 

10.1111/test.12303 

[61] M. Naseem, E. Reddy, and R. Nand, “Statistical methods for data 

mining mathematics students’ online presence,” in Proc. the 2021 

IEEE Asia-Pacific Conference on Computer Science and Data 

Engineering (CSDE), 2021. doi: 10.1109/CSDE53843.2021.9718397 

[62] T.-C. Lin, “Student learning performance and satisfaction with 

traditional face-to-face classroom versus online learning: Evidence 

from teaching statistics for business,” E-Learning Digit. Media, vol. 

19, no. 3, pp. 340–360, 2022. doi: 10.1177/20427530211059625 

[63] S. Leorato, “Did transition to online teaching during covid-19 

pandemic affect students’ performance? Evidence from a statistics 

course,” Stat. Appl., vol. 34, no. 1, pp. 75–95, 2022. doi: 

10.26398/IJAS.0034-003 

[64] L. Schützler and O. Christ, “Come as you are—Small groups in an 

online statistics course for highly heterogeneous students,” Psychol. 

Learn. Teach., vol. 21, no. 3, pp. 310–320, 2022. doi: 

10.1177/14757257221089334 

[65] K. Ratanothayanon, “The comparison of undergraduate student’s 

learning achievement of open video online in business statistics 

course,” in Proc. the 2018 5th International Conference on Business 

and Industrial Research: Smart Technology for Next Generation of 

Information, Engineering, Business and Social Science, ICBIR 2018, 

2018, pp. 550–554. doi: 10.1109/ICBIR.2018.8391259 

 
Copyright © 2024 by the authors. This is an open access article distributed 

under the Creative Commons Attribution License which permits 

unrestricted use, distribution, and reproduction in any medium, provided 

the original work is properly cited (CC BY 4.0). 

 

International Journal of Information and Education Technology, Vol. 14, No. 2, 2024

344

https://creativecommons.org/licenses/by/4.0/

	IJIET-V14N2-2055-IJIET-10271



